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Abstract: Teachers’ workplace victimization is a serious and concerning problem known to have
numerous negative occupational and health outcomes for teachers. Surprisingly, however, the sci-
entific literature has broadly overlooked schools as settings in which serious workplace violence
occurs, and it has failed to systematically explore the antecedents and consequences of workplace
victimization for teachers. To fill this gap, this study examined the structures of associations of
teachers’ victimization via threats, verbal violence, and property violence with somatic and posttrau-
matic symptoms using structural equation modeling. The sample included 366 Arabic and Jewish
teachers in Israel. The findings indicate that the teachers who reported victimization and symptoms
experienced burnout, whereas the teachers who reported victimization and had no symptoms did not
experience burnout. A significant relationship of teachers’ personal and professional characteristics
with victimization, symptoms, and burnout also emerged. These findings advance our theoretical
understanding of the predictors and consequences of violence against teachers in schools. Useful
practices to improve teachers’ occupational and health outcomes are discussed.
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1. Introduction

Teachers’ workplace victimization (TWV) is a serious and concerning problem preva-
lent in various countries throughout the world [1–4]. The literature has identified individ-
ual and organizational factors that may contribute to TWV, including workload; conflict;
and a lack of support among school staff members, seniority, and teacher gender [5–13].
TWV is known to have many negative consequences for teachers in terms of occupational
(e.g., burnout) and health outcomes (e.g., somatic and posttraumatic symptoms). In addi-
tion, TWV impairs the healthy development and learning of students [9,14–20]. Although
extreme events of TWV gain significant attention in the media and increased public concern,
less serious events occur more frequently, even daily, and impair teachers’ functioning,
emphasizing the importance of addressing this issue [21,22]. Given this background, it is
important to examine the associations between teachers’ victimization and somatic and
posttraumatic symptoms and burnout. This study employed structural equation modeling
(SEM) to examine the structure of associations between TWV and antecedents of TWV;
teachers’ victimization via threats, verbal violence, and property violence; and somatic and
posttraumatic symptoms. The findings can advance our theoretical understanding of the
predictors and consequences of violence against teachers in schools in order to inform use-
ful practices to improve teachers’ occupational and health outcomes and students’ healthy
development [23].

1.1. School Violence and Teachers’ Workplace Victimization

School violence is a serious and persistent problem. All members of a school commu-
nity can be victims of violent acts, including teachers [1,2,4]. TWV may include physical
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(e.g., pushes and kicks) and verbal (e.g., curses, humiliation, and threats) violence, stealing
and the damaging of property, and electronic-media-related harm (cyberbullying) [4,21,24–26].
These types of school violence behaviors may be organized by severity to discriminate
between mild and moderately aggressive behaviors and more serious forms of violence.
Milder forms of violence are more prevalent and may include verbal abuse, threats, and
property aggression, whereas more severe violence is rare and may include physical and
sexual violence [20,27,28]. Because less serious forms of violence are more prevalent and
experienced by many teachers on a daily basis [21,22], this study focused on the milder
forms of teachers’ victimization: verbal abuse, threats, and property violence.

1.2. Negative Occupational and Emotional Outcomes of TWV

Studies have indicated that workplace victimization and TWV are associated with neg-
ative occupational and emotional outcomes. Research has indicated negative occupational
outcomes among teachers who have experienced workplace victimization, including greater
job burnout [29–31]—a psychological syndrome of emotional exhaustion at work and cyni-
cism toward work, which occurs frequently among individuals who work with other people
in some capacity [32]. Job burnout can increase negative physiological (fatigue, headaches,
and hypertension), emotional (emotional exhaustion, depression, and anxiety), behavioral
(insomnia, a decline in performance, social withdrawal, and other interpersonal difficulties),
and cognitive (self-doubt, guilt, and a sense of disillusionment) symptoms [32,33].

Furthermore, teachers’ victimization is associated with posttraumatic symptoms [19,20,31].
Posttraumatic stress disorder (PTSD) is a mental disorder that occurs when a person is
exposed to a traumatic event that involves danger to them or others [34]. A meta-analytic
review has demonstrated that PTSD is associated with somatic symptoms, including
greater frequencies and severities of musculoskeletal, cardiorespiratory, gastrointestinal,
and generalized physical complaints [35]. Indeed, workplace violence studies have revealed an
association between workplace victimization and somatic symptoms among workers [14,20,36].

1.3. Associations of Teachers’ Workplace Victimization, Posttraumatic Symptoms, and Burnout

The scientific literature linking TWV, posttraumatic and somatic symptoms, and
burnout has revealed inconclusive evidence. Prior studies have indicated a direct associa-
tion between TWV and burnout [37–44]. Teachers experiencing workplace victimization
have also been found to be more likely to be absent from school and leave the teaching
profession—clear indications of job burnout [1,20,25,41,42].

Other studies have suggested that teachers’ and other professionals’ workplace victim-
ization is associated with somatic symptoms, PTSD symptoms, and burnout [9,14–20,43,44].
Thus, we hypothesized that TWV is directly associated with symptoms and burnout.

Other studies have suggested an indirect association between workplace victimization
and burnout via the mediation of posttraumatic and somatic symptoms (e.g., Yang [38]). To
illustrate, Berg and Cornell [5] identified an association between teacher-directed violence
and burnout, with some burnout explained by distress symptoms. Similarly, Rojas-Flores
and colleagues [31] indicated a significant indirect effect of teachers’ exposure to violence
on burnout through PTSD symptomatology across two independent samples of teachers
in Central America. However, a different study indicated a nonsignificant association
between burnout and symptoms, suggesting that teachers’ victimization via occasional
and severe bullying predicted psychological distress, although burnout did not mediate
those associations [39]. These inconclusive and contradictory findings demand additional
investigation. Thus, we further tested the indirect association between TWV and burnout
via the mediation of symptoms.

1.4. Teachers’ Background Characteristics

Prior research has noted numerous factors that may contribute to TWV, including
teachers’ individual characteristics, the degree of conflict among colleagues, workload, and
the ethnocultural background of the school community.
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1.4.1. Personal Characteristics

Some studies have attempted to identify the relationship between teachers’ personal
characteristics, such as age, gender, and seniority, and exposure to violence. The findings
are contradicting and inconsistent [5–7,9,12,40,45]. Some researchers have further indicated
disparities in victimization rates among female and male teachers across types of school
violence [4,21,26,46]. Inconsistent results have been found regarding teachers’ level of edu-
cation and seniority, tenure in their school, and chances of workplace victimization [6,7,12].
Additional research is needed to explore the associations between teachers’ personal char-
acteristics and their likelihood of victimization.

Prior research has also examined the contribution of teachers’ racial or ethnic ori-
gin to workplace victimization. Research in the United States has shown inconsistent
findings [12,21,45,46]. In Israel, where Arabic- and Hebrew-speaking teachers work in
separate school systems, researchers have identified distinct patterns of TWV via specific
types of violence across Hebrew- and Arabic-language schools. Whereas TWV via verbal
violence has been found to be more prevalent in Hebrew-language schools, TWV via threats,
property damage, or theft has been found to be higher for teachers in Arabic-language
schools [47]. Different victimization patterns across cultural groups may be attributed to
sociopolitical aspects associated with culture, norms and heritage, belief systems, poverty,
deprivation, power imbalances, political oppression, and a lack of opportunities for educa-
tion and employment [48–51].

1.4.2. Professional Characteristics

Teacher’s professional characteristics, such as collegial conflict and workload, have
also been found to be associated with workplace victimization [1,45]. Prior research has
found a positive association between negative interpersonal relationships among employees
and workplace victimization [52,53]. In studies in different work settings, associations
have been found between positive interpersonal relationships at work and innovative
behaviors and being more involved in work [54,55]. Bullying by a supervisor or coworker
can have serious negative consequences, including a sense of loneliness, isolation, and
greater impotence, and it can interfere with a sense of commitment to work activities [53].
Prior research has further revealed that conflictual relationships between teachers and
principals can increase work absenteeism, workload, and dissatisfaction and intolerance
among teachers [11].

Prior research has also examined the contribution of teachers’ workload and the
chances of workplace victimization. Job workload is measured by demands from manage-
ment or those in charge [54]. An increased job workload has negative consequences for
teachers, including greater emotional exhaustion [10,13,19] and decreased job satisfaction,
commitment, performance, and motivation [8,10]. Somatic and posttraumatic symptoms
may also stem from conflict between staff members and workload [8,10,11,13,31].

1.4.3. The Effect of the COVID-19 Outbreak on Schools

Since December 2019, nothing has been more important on the world’s sociopolitical
and economic agenda than the COVID-19 pandemic [56]. Reducing physical contact
has been the most common strategy adopted by governments to reduce the spread of
COVID-19. This led most countries around the world to close their schools for periods of
time [57–61]. Research among students conducted immediately after the COVID-19 global
breakout has revealed a high percentage of depression and anxiety [62–64], posttraumatic
symptoms [65,66], sleeping disorders [66], psychological distress [65,67], and loneliness [68]
and an overall drop in mood and life satisfaction [69] among youth.

Nevertheless, students were not the only people who demonstrated negative out-
comes following the pandemic outbreak. Some limited research has indicated a decreased
functioning and well-being of teachers following the outbreak [70]. Moving to remote
teaching, social distancing, having to adopt new teaching skills and methods, and having to
deal with increased behavioral and emotional problems of students promoted high levels
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of stress [71–73] and burnout [74–77] and decreased intention to stay among teachers [63].
This study was conducted in spring 2020 during the first and second lockdowns in Israel,
in which schools closed and reopened intermittently.

1.5. Israeli Education System

The Israeli education system reflects the cultural and ethnic diversity of Israeli society.
Prior to the establishment of Israel in 1948, various political parties established schools
based on their distinct political domains, separating students by ideologies related to
religion, culture, socialism, and language [78]. Such an approach, which currently prevails,
emphasizes maintaining a distinct language, curriculum, and instruction paradigm for
each subpopulation and creating a culture and mission that match the students and their
families, with a focus on culture and religion. Therefore, language and culture are defining
characteristics for public schools in Israel, such that students from Arab Muslim, Bedouin,
Christian, Druze, and Jewish families, whether secular or religious, attend schools that
coincide with their ethnocultural and language preferences.

In Israel, most teachers are of the same ethnic origin as their students, such that
Arabic-speaking teachers work in Arabic-language schools and teachers from Jewish society
teach in Hebrew-language schools. Thus, in the current research, the ethnocultural origin
of teachers coincided with the ethnocultural origin of the students and school community.

In summary, prior findings have demonstrated inconclusive evidence regarding the
associations among teachers’ background characteristics, conflictual work relationships,
TWV, somatic and posttraumatic symptoms, and job burnout. Because the structures of
the relationships between the variables remain unclear, this study sought to fill this gap
by estimating and testing the structures of pathways among TWV and related outcomes,
as presented in a theoretical model that was developed based on the existing literature.
Figure 1 presents the full study theoretical model.
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A theoretical model visually displays structural relationships, typically based on
equations connecting conceptual variables, to formalize a theory. SEM involves statistical
methods that estimate relationships among observed variables that represent conceptual
variables in statistical models [79].

The analyzed model included eight variables. Teachers’ personal characteristics
included ethnicity, age, gender, and years at school. Teachers’ professional characteristics
included workload and conflict at work; victimization via verbal abuse, property damage,
and threats of violence; and somatic and posttraumatic symptoms. The model indicated
an association between teachers’ background variables and professional characteristics
and victimization. Associations were also present between burnout, victimization, and
symptoms. All eight variables were associated with burnout.

The following hypotheses were tested while controlling for teachers’ background characteristics:

1. An association exists between teachers’ victimization and burnout, such that teachers
who experience more victimization exhibit greater burnout.

2. Somatic and posttraumatic symptoms mediate the association between teachers’
victimization and burnout.

2. Materials and Methods

Data for the current research were collected between December 2019 and May 2020,
a period in which the COVID-19 pandemic broke out in Israel and schools closed and re-
opened intermittently. We used snowball convenience sampling via social media platforms
to locate and recruit participants for the study. The researchers shared the questionnaire
via social media and asked participants to pass it on to their teacher acquaintances. The
sample included 363 teachers from both Hebrew and Arabic schools in Israel. This study
was approved by the ethics committee of the authors’ affiliated institution.

2.1. Measurements
2.1.1. Teachers’ Burnout (α = 0.792)

Teachers’ burnout was measured using the Maslach Burnout Inventory Educators
Survey, a teacher-specific version of the inventory [32]. The scale consists of 22 items
measuring the frequency of experiences related to burnout (e.g., “I feel emotionally drained
from my job”; “I feel exhausted at the end of my work day”). The responses were given on
a 7-point Likert scale (0 = never to 6 = every day). Job burnout was computed as the average
score of these 22 items (M = 4.08). Higher scores indicated greater job burnout.

2.1.2. Teachers’ Workplace Victimization

TWV was measured using a modified version of the Client Violence Questionnaire [80].
For the present study, we used 10 questions that measure verbal violence (e.g., “a student
and/or parent shouted at you”; “a student and/or parent has cursed you”; α = 0.910);
property violence (e.g., “a student and/or parent threw an object on the wall or floor”;
“a student and/or parent dropped objects, furniture, or kicked furniture in the class-
room or in the counselor’s room”; α = 0.838); and threats (e.g., “a student and/or parent
threatened to damage your property”; “a student and/or parent used a general threat
(for example: ‘You will be sorry ...’)”; α = 0.746). The teachers were asked to indicate the
frequency with which they experienced violence in the past 3 months. The responses were
given on a 7-point Likert-scale (0 = never to 6 = six times or more). Teachers’ victimization
was computed as the average of these 10 items.

2.1.3. Posttraumatic Symptoms (α = 0.969)

Posttraumatic symptoms were measured using the Posttraumatic Symptoms Questionnaire [81].
This questionnaire includes 17 items that measure the prevalence of experiencing various
symptoms typical of trauma as a result of aggression during the past month (e.g., “Did you
re-experience the aggressive event and act or feel like it was happening again?”; “Do you
try to avoid activities, people, or places that remind you of the aggressive event?”). The
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responses were given on a 5-point Likert scale (1 = never to 5 = daily). The mean of these
17 items was used for subsequent analyses.

2.1.4. Somatic Symptoms (α = 0.939)

Somatic symptoms were measured using the Somatic Symptoms Questionnaire [48]. In
the present study, we used nine statements to measure the somatic symptoms experienced
during the past month (e.g., “Did you experience an accelerated heartbeat?”; “Did you
experience abdominal pain?”). The responses were given on a 5-point Likert scale (1 = never
to 5 = daily). A composite measure was computed by averaging the responses.

2.1.5. Collegial Conflicts (α = 0.788)

Collegial conflicts were measured using the Interpersonal Conflict at Work Scale [54].
This scale consists of four items that measure the frequency of interpersonal conflicts at
work (e.g., “How often do you get into arguments with others at work?”). The responses
were given on a 5-point Likert scale (1 = less than once per month or never to 5 = several times
per day). A composite measure was computed by averaging the responses.

2.1.6. Workload (α = 0.845)

Workload was measured using the Quantitative Workload Inventory [54]. The partici-
pants were asked to indicate their level of agreement with five items describing workload
experiences (e.g., “I have to deal with increased demands from management and the Edu-
cation Ministry”; “I do not have enough time to do all that is required in my position”). The
responses were given on a 7-point Likert scale (1 = not at all to 7 = very much). A composite
measure was computed by averaging the responses.

2.1.7. Sociodemographics

The participants provided general demographic information on their age, gender,
education level (high school education, BA, MA, or higher degree), ethnicity (Jewish or
Arabic), and number of years working at their current school.

2.2. Analytic Method

The relationships between variables were examined by carrying out correlation tests.
We employed SEM to test the hypothetical model of the causal structure among the study
variables based on the existing literature. This technique allowed for the consideration of
a few dependent variables, thus making the latent variable structures more reliable than
using observed variables and including measurement errors.

This study employed SEM to examine the structure of the relationships between TWV
and symptoms and burnout. Because the model was based on correlations, it could not
demonstrate causality and could only indicate if the approximate causal model matched
the patterns of relationships in the data. The data were analyzed using IBM SPSS software
and SAS version 9.4 [82].

3. Results
3.1. Sample Characteristics

The sample included 366 teachers; most identified as female (81.8%). Half of the
participating teachers identified as Arab (56.4%), less than half identified as Jewish (43%),
and a small proportion (0.6%) did not indicate their ethnicity. Most participants (57%) had
a master’s degree or higher. Less than half of the respondents (41.9%) reported having a
bachelor’s degree. Table 1 presents the means (and standard deviations) and correlations
among the study variables.
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Table 1. Means, standard deviations, and Pearson correlations among the study variables (N = 363).

Variable M SD 1 2 3 4 5 6 7 8

1. Burnout 4.08 0.80
2. Verbal violence 1.61 1.90 0.367 **
3. Property violence 1.45 1.77 0.331 ** 0.719 **
4. Threats 0.57 0.98 0.231 ** 0.626 ** 0.597 **
5. PTSD symptoms 1.53 0.90 0.428 ** 0.446 ** 0.377 ** 0.340 **
6. Somatic symptoms 1.61 0.97 0.471 ** 0.451 ** 0.414 ** 0.367 ** 0.909 **
7. Work conflict 1.63 0.75 0.327 ** 0.316 ** 0.250 ** 0.252 ** 0.429 ** 0.428 **
8. Workload 5.34 1.35 0.575 ** 0.452 ** 0.384 ** 0.240 ** 0.292 ** 0.328 ** 0.249 **
9. Tenure at school 10.44 8.88 −0.079 −0.188 ** −0.137 * −0.043 −0.186 ** −0.169 ** −0.124 * −0.082

* p < 0.05. ** p < 0.01.

3.2. Associations among Study Variables

Figure 2 presents the study model results. To simplify and clarify the relevant effects
for the research hypothesis, the model does not present the effects of the background
variables. The model’s fit indexes were good (GFI = 0.9817, RMSEA = 0.0379, CFI = 0.9929,
and TLI = 0.9813).
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We found that the teachers who experienced victimization and had symptoms also
experienced burnout (β = 0.27, p < 0.001; see Table 2). However, teachers who experienced
victimization without symptoms did not experience burnout (β = 0.11, p = 0.10). That is,
we found support for one of our two main hypotheses.

Table 2. Standardized and unstandardized path results.

Path β b SE t p

Theoretical variables

Victimization→ burnout 0.105 0.062 0.038 1.630 0.103
Victimization→ symptoms 0.470 0.270 0.036 7.459 <0.001

Symptoms→ burnout 0.265 0.273 0.055 4.937 <0.001
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Table 2. Cont.

Path β b SE t p

Control variables

Age→ victimization 0.048 0.006 0.009 0.743 0.457
Age→ symptoms 0.050 0.004 0.004 0.821 0.411

Age→ burnout −0.085 −0.007 0.004 −1.556 0.119
Gender→ victimization 0.039 0.139 0.181 0.768 0.442

Gender→ symptoms 0.013 0.025 0.098 0.262 0.793
Gender→ burnout 0.002 0.005 0.090 0.062 0.950

Ethnicity→ victimization −0.264 −0.715 0.143 −4.990 <0.001
Ethnicity→ symptoms 0.160 0.249 0.083 3.005 <0.001

Ethnicity→ burnout 0.171 0.275 0.079 3.455 <0.001
Years at school→ victimization −0.144 −0.021 0.009 −2.241 0.025

Years at school→ symptoms −0.103 −0.008 0.005 −1.716 0.086
Years at school→ burnout 0.073 0.006 0.004 1.350 0.176
Conflicts→ victimization 0.221 0.438 0.100 4.368 <0.001

Conflicts→ symptoms 0.220 0.251 0.056 4.455 <0.001
Conflicts→ burnout 0.038 0.044 0.054 0.821 0.411

Workload→ victimization 0.321 0.320 0.055 5.780 <0.001
Workload→ symptoms 0.100 0.058 0.031 1.848 0.064

Workload→ burnout 0.479 0.283 0.029 9.825 <0.001

3.3. Background Variables and Their Effects

The teachers’ ethnicities significantly affected victimization, such that Jewish teachers
reported greater victimization than Arabic teachers (β = −0.26, p < 0.001). The teachers’
ages (β = 0.05, p = 0.46) and genders (β = 0.04, p = 0.44) did not have significant effects
on victimization. Years at school negatively affected victimization, such that the teachers
with fewer years at school reported greater victimization than the teachers with more
years at school (β = −0.14, p < 0.05). Workload and collegial conflict were significantly
associated with victimization, such that the teachers who reported a greater workload
(β = 0.32, p < 0.001) and conflict (β = 0.22, p < 0.001) experienced greater victimization.

In addition, the teachers’ ethnicities (β = 0.16, p < 0.001) and conflict at work (β = 0.22,
p < 0.001) significantly predicted symptoms. The findings show that the teachers from
Arabic society reported more symptoms than the teachers from Jewish society. The findings
also show that conflicts at work predicted symptoms, such that the teachers who reported
conflicts at work had more somatic and posttraumatic symptoms. Ethnicity further pre-
dicted burnout (β = 0.17, p < 0.001), such that Arabic teachers reported greater burnout
than Jewish teachers. In addition, workload predicted burnout (β = 0.48, p < 0.001), such
that the teachers who reported a greater workload experienced more burnout.

4. Discussion

Despite extensive research on employees’ sense of safety at work and workplace
victimization in numerous workplaces in the private and public sectors, the scientific
literature has broadly overlooked schools as settings in which serious workplace violence
occurs. In order to fill this gap, this study utilized SEM to examine the structure of
associations between TWV via threats, verbal violence, and property violence; somatic and
posttraumatic symptoms; and burnout. The research model was based on prior research
that examined the associations among workplace victimization, posttraumatic and somatic
symptoms, and burnout [5,14,19,20,29–31,44].

Our main hypothesis was that teachers who experienced victimization would expe-
rience more posttraumatic and somatic symptoms and greater burnout. In contrast to
prior scientific evidence indicating that workplace victimization predicts burnout [29–31],
the current findings did not indicate these associations. A possible explanation for this
may be that the negative consequences of victimization may lead victims to experience
dissatisfaction with work and their workplace, prompting them to change schools or
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leave the teaching profession; thus, reports on job burnout were not associated with
victimization [1,20,25,26,29,41].

Our second hypothesis was that teachers who experienced greater victimization would
report more posttraumatic and somatic symptoms. The current findings are consistent
with prior research and meta-analytic reviews indicating that teachers and other employees
reported increased symptoms and an increased risk of depression following exposure to
violence [5,14,20,29,31,36,43,44,83,84]. Other studies have indicated a correlation between
teacher-directed violence and burnout, with some of the burnout due to posttraumatic
symptoms [5,31].

4.1. Effects of Teachers’ Background Characteristics

The findings indicate that Jewish teachers experienced greater workplace victimiza-
tion than Arabic teachers. These surprising finding are inconsistent with our hypothesis
based on previous studies indicating a greater victimization of teachers in urban schools
serving a high percentage of ethnocultural minority students than in schools catering to
mainly nonminority populations [5,21,85]. These findings are especially surprising because
they contradict prior research conducted in Israel, in which students reported that vio-
lence directed toward teachers occurred twice as much in Arabic-language schools than
in Hebrew-language schools at all grade levels [3]. A possible explanation for this is that
Arabic teachers are less likely to report being victimized by their students because Arabic so-
ciety is collectivist and places great importance on gender, age, and status hierarchy [86,87]
in contrast to Jewish society, which is described as similar to industrialized European
and individualist egalitarian cultures, where gender roles and age hierarchy are less pro-
nounced [87,88]. Hence, Arabic teachers are expected to have hierarchical authority by
virtue of being a teacher, both in terms of age and their social role. These characteristics of
Arabic society may make it more difficult for Arabic teachers to report violence perpetrated
against them by their students. In accordance, the social desirability bias response suggests
that, in research, socially desirable attitudes and behaviors are reported to avoid reporting
socially undesirable attitudes and behaviors [89,90]. Indeed, previous studies have indi-
cated that the pattern of social desirability bias is stronger and consistent in collectivist
cultures, such as Arabic society, as compared to an individualist cultures, such as Jewish
society [91,92].

A different explanation for the current findings is related to the fact that collectivist
cultures tend to prefer strategies of compromise and problem solving, whereas individualist
cultures tend to prefer strategies of goal-directed coercion. Compromise and problem-
solving strategies are more likely to preserve relationships than goal-directed coercion
strategies [93], and, as a result, they encourage less violence between teachers and students.
Hence, it can be assumed that Arabic teachers maintain an affinity with students through
compromising strategies, which lead to the teachers experiencing less victimization. This
explanation is consistent with the findings of Martinez and colleagues [45], indicating
that Latin American teachers in a collectivist culture experienced less violence than White
teachers from an individualist culture.

In accordance with prior research [2,94], age and gender were not significantly related
to TWV, although some previous studies have indicated that younger and female teachers
experience greater workplace victimization [4,5,7,9,12,95,96]. In the current study, female
teachers accounted for much of the sample (88%). The study sample characteristics coincide
with the gender breakdown of the Israeli education system, in which female teachers
constitute approximately 80% of all teachers [97]. Thus, the examination of differences in
the type of violence against female teachers and male teachers is complicated.

In accordance with some prior research [94,96,98], the current findings suggest that
the number of years working at the current school was negatively associated with TWV. It
may be that teachers serving more years at their school are older than the teachers with
less years at their schools. An alternative explanation is that the teachers working more
years at school have better class management skills and, thus, experience less violence. The
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classroom is an environment for potential violence because the interaction between teacher
and student is more active, and the effectiveness of a teacher’s classroom management skills
is a strong indication of student violence toward teachers [24]. Teachers with more years
of experience tend to be more capable of managing their class and student conflict [99],
have a greater ability to deal with potential conflicts with students [100], and may have
more control over student behavior [45]. As previously mentioned, teachers with greater
seniority in school are usually older and generally enjoy greater respect from students
because they project more confidence and are perceived as less vulnerable targets than
younger and newer teachers [5,101]. In contrast to the current findings, other research has
indicated a nonsignificant association between years at school and victimization [5–7,9,12].
Additional research could further explore the association between the number of years
teachers have worked at their school, TWV, and other variables that could shed more light
on this association, such as teachers’ class management skills.

The finding that the teachers’ ethnicities were significantly related to symptoms and
burnout is interesting, as Arabic teachers reported more symptoms and burnout than
Jewish teachers, although Jewish teachers reported more TWV. A possible explanation for
these counterintuitive findings is related to the high levels of community violence in Arabic
society in Israel. Prior research has indicated a greater exposure to community violence in
Arabic society than in Jewish society, which has been found to lead to greater posttraumatic
symptoms following exposure to violence among Arabic individuals [102]. Thus, it may
be that Arabic teachers experience more symptoms than Jewish teachers not as a result
of workplace victimization but rather due to a greater exposure to community violence.
Additional research could further explore this hypothesis.

The findings of our study regarding job strain are consistent with those of previous
studies that found that job strain predicted victimization and burnout [10,13,19,54]. Work
conflict was significantly and positively associated with TWV and symptoms. That is, the
teachers who were more involved in conflict with other teachers were also more involved
in incidents perpetrated by parents and students, and they were more likely to suffer from
posttraumatic and somatic symptoms. These findings are in accordance with previous
studies that indicated an association between interpersonal conflicts and an increased
likelihood of teachers’ verbal victimization [52]. It is likely that short-term harassment
can severely affect the victim, destroy their confidence, and interfere with their sense of
commitment to work activities [53]. That is, interpersonal conflict and exposure to verbal
violence can cause short-term damage, which may also psychologically harm the teachers.
They are associated with structural issues and the managerial problems of creating a more
beneficial atmosphere and climate among teachers and between teachers and parents
and students.

To summarize the main conclusions of this study, a close association emerged between
exposure to violence among teachers and exposure to violence from parents and students
toward teachers. Until now, researchers had assumed that exposure to violence caused
burnout. Our findings indicate that burnout is not a direct product of exposure to violence
of one kind or another but rather a process mediated through symptoms.

4.2. Study Limitations and Recommendations for Future Research

Although informative, some findings and interpretations should be considered with
the study limitations in mind. First, we used a snowball sampling method; thus, the study
sample does not represent the entire population. Additional research is encouraged to
further explore the associations among TWV, job burnout, and symptoms using larger
and representative samples in order to generalize findings to the entire population of
teachers and design effective prevention and intervention strategies. Second, the data
for the study were collected at one point in time. These data demonstrate associations
between variables rather than their causal relationships. To establish causal arguments
based on large population-based samples, longitudinal data are required. Future studies
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could employ longitudinal research arrays to explore causal arguments stemming from the
relevant models and theories.

We further recommend examining more deeply ethnocultural disparities in TWV,
antecedents, and outcomes across Arabic and Jewish societies and different roles, such as
educators, managers, and professional teachers, to determine if differential relationships
exist between roles in the two societies and burnout and symptoms. Additional research
is encouraged to examine the associations among TWV, burnout, and symptoms across
different cultures in order to uncover whether their associations manifest differently de-
pending on the cultural context. Because school violence manifests differently across grade
levels, additional research could explore the differences in the study model among teachers
working in schools of all grade levels.

The current findings are unique in that they suggest that teachers who experience
victimization and develop symptoms experience burnout more than teachers who do not
develop symptoms. Nonetheless, because the data were collected during the outbreak
of COVID-19 in Israel, educators likely experienced increased stress that affected the
measurement. Thus, we encourage researchers to study TWV, job burnout, and symptoms
in regular and less stressful periods. Further, because research has pointed to the critical
roles of teachers’ self-efficacy and self-esteem in times of crisis [103], we recommend
including these variables in future studies.

4.3. Practice Recommendations

This study is the first in Israel to examine the issue of violence against teachers and the
perceived consequences. This study examined the direct and indirect associations of TWV,
suggesting that the experience of victimization predicted the appearance of symptoms
that predicted burnout. This study adds to our understanding of teachers’ personal per-
spective regarding the exposure of service providers, especially teachers, to the aggression
of clients (students and parents), and the findings can inform intervention programs for
schools that suit teachers’ needs and that minimize the phenomenon of violence against
teachers. Regarding implications at the policy level, violence needs to be reduced in both
directions—that is, administrative intervention is needed to reduce violence, whether be-
tween staff members or between teachers and parents or students, in order to reduce
the symptoms and suffering among teachers. Teachers should also be supported men-
tally through support groups, counseling and trauma treatment, mental first aid, and
ongoing help.

Author Contributions: Methodology, M.G. and G.E.; formal analysis, M.G. and G.E.; investigation,
M.G.; Resources, R.B.; writing—original draft, M.G.; writing—review & editing, R.B.; supervision,
R.B. and G.E. All authors have read and agreed to the published version of the manuscript.

Funding: This research received no external funding.

Institutional Review Board Statement: The study meets the conditions of the committee for Ethical
Research with Human Beings of the Faculty of Welfare and Health at the University of Haifa.
Approval Code: 19/147.

Informed Consent Statement: Informed consent was obtained from all subjects involved in the study.

Data Availability Statement: Data are available through the first author.

Conflicts of Interest: The authors declare no conflict of interest.

References
1. McMahon, S.D.; Reaves, S.; McConnell, E.A.; Peist, E.; Ruiz, L.; APA Task Force on Classroom Violence Directed Against Teachers.

The Ecology of Teachers’ Experiences with Violence and Lack of Administrative Support. Am. J. Community Psychol. 2017,
60, 502–515. [CrossRef]

2. McMahon, S.D.; Peist, E.; Davis, J.O.; Bare, K.B.; Martinez, A.; Reddy, L.A.; Espelage, D.L.; Anderman, E.M. Physical Aggression
toward Teachers: Antecedents, Behaviors, and Consequences. Aggress. Behav. 2020, 46, 116–126. [CrossRef]

http://doi.org/10.1002/ajcp.12202
http://doi.org/10.1002/ab.21870


Educ. Sci. 2023, 13, 179 12 of 15

3. National Authority for Measurement and Evaluation in Education. Monitoring the Level of Violence in Schools According to Stu-
dent Reports: Data from the Violence Monitoring Surveys in 2015, 2013, 2011 and 2009. Available online: https://cms.education.
gov.il/NR/rdonlyres/9DEB836A-7B74-4BCF-A21C-5921D5D2784D/209224/Nitur_Alimut_2015_Report_fm1.pdf (accessed on
22 January 2023).

4. Ozdemir, S.M. An Investigation of Violence Against Teachers in Turkey. J. Instruct. Psychol. 2012, 39, 51–62.
5. Berg, J.K.; Cornell, D. Authoritative school climate, aggression toward teachers, and teacher distress in middle school. Sch.

Psychol. Q. 2016, 31, 122–127. [CrossRef]
6. Casteel, C.; Peek-Asa, C.; Limbos, M.A. Predictors of Nonfatal Assault Injury to Public School Teachers in Los Angeles City. Am. J.

Ind. Med. 2007, 50, 932–939. [CrossRef]
7. De Cordova, F.; Berlanda, S.; Pedrazza, M.; Fraizzoli, M. Violence at School and the Well-Being of Teachers: The Importance of

Positive Relationships. Front. Psychol. 2019, 10, 1807. [CrossRef]
8. Firdaus, R.A.; Purnamasari, D.; Akuba, S.F. The Influence of Motivation, Leadership and Perceived Workload as Intervening on

Teacher Commitment. J. Educ. Sci. Technol. 2019, 5, 268–276. [CrossRef]
9. Gerberich, S.G.; Nachreiner, N.M.; Ryan, A.D.; Church, T.R.; McGovern, P.M.; Geisser, M.S.; Mongin, S.J.; Watt, G.D.; Feda, D.M.;

Sage, S.K.; et al. Violence against Educators: A Population-Based Study. J. Occup. Environ. Med. 2011, 53, 294–302. [CrossRef]
10. Huyghebaert, T.; Gillet, N.; Beltou, N.; Tellier, F.; Fouquereau, E. Effects of Workload on Teachers’ Functioning: A Moderated

Mediation Model Including Sleeping Problems and Overcommitment. Stress Health 2018, 34, 601–611. [CrossRef]
11. Shanka, E.B.; Thuo, M. Conflict Management and Resolution Strategies between Teachers and School Leaders in Primary Schools

of Wolaita Zone, Ethiopia. J. Educ. Pract. 2017, 8, 63–74.
12. Wei, C.; Gerberich, S.G.; Alexander, B.H.; Ryan, A.D.; Nachreiner, N.M.; Mongin, S.J. Work-Related Violence against Educators in

Minnesota: Rates and Risks Based on Hours Exposed. J. Saf. Res. 2013, 44, 73–85. [CrossRef]
13. Werang, B.R. The Effect of Workload, Individual Characteristics, and School Climate on Teachers’ Emotional Exhaustion in

Elementary Schools of Papua. Cakrawala Pendidik. 2018, 37, 457–469. [CrossRef]
14. Dzuka, J.; Dalbert, C. Student Violence against Teachers: Teachers’ Well-Being and the Belief in a Just World. Eur. Psychol. 2007,

12, 253–260. [CrossRef]
15. Edward, K.L.; Ousey, K.; Warelow, P.; Lui, S. Nursing and Aggression in the Workplace: A Systematic Review. Br. J. Nurs. 2014,

23, 653–659. [CrossRef]
16. Ervasti, J.; Kivimäki, M.; Pentti, J.; Salmi, V.; Suominen, S.; Vahtera, J.; Virtanen, M. Work-Related Violence, Lifestyle, and Health

Among Special Education Teachers Working in Finnish Basic Education. J. Sch. Health 2012, 82, 336–343. [CrossRef]
17. Gluschkoff, K.; Elovainio, M.; Hintsa, T.; Pentti, J.; Salo, P.; Kivimäki, M.; Vahtera, J. Organisational Justice Protects against the

Negative Effect of Workplace Violence on Teachers’ Sleep: A Longitudinal Cohort Study. Occup. Environ. Med. 2017, 74, 511–516.
[CrossRef]

18. Pai, D.D.; Lautert, L.; Souza, S.B.C.D.; Marziale, M.H.P.; Tavares, J.P. Violence, Burnout and Minor Psychiatric Disorders in
Hospital Work. Rev. Esc. Enferm. USP 2015, 49, 457–464. [CrossRef]

19. Shernoff, E.S.; Mehta, T.G.; Atkins, M.S.; Torf, R.; Spencer, J. A Qualitative Study of the Sources and Impact of Stress among Urban
Teachers. Sch. Ment. Health 2011, 3, 59–69. [CrossRef]

20. Wilson, C.M.; Douglas, K.S.; Lyon, D.R. Violence against Teachers: Prevalence and Consequences. J. Interpers. Violence 2011,
26, 2353–2371. [CrossRef]

21. McMahon, S.D.; Martinez, A.; Espelage, D.; Rose, C.; Reddy, L.A.; Lane, K.; Anderman, E.M.; Reynolds, C.R.; Jones, A.; Brown, V.
Violence Directed against Teachers: Results from a National Survey. Psychol. Sch. 2014, 51, 753–766. [CrossRef]

22. National Authority for Measurement and Evaluation in Education. Monitoring the Level of Violence in Schools, According to a
Student Report: Data from Surveillance of Violence Surveys 2009–2017. Available online: https://meyda.education.gov.il/files/
Rama/Nitur_Alimut_Report_Students_2017.pdf (accessed on 22 January 2023).

23. Bowen, N.K.; Guo, S. Structural Equation Modeling; Oxford University Press: New York, NY, USA, 2011.
24. Espelage, D.; Anderman, E.M.; Brown, V.E.; Jones, A.; Lane, K.L.; McMahon, S.D.; Reddy, L.A.; Reynolds, C.R. Understanding

and Preventing Violence Directed against Teachers: Recommendations for a National Research, Practice, and Policy Agenda. Am.
Psychol. 2013, 68, 75–87. [CrossRef]

25. Montgomery, J.L.H. Teacher-Directed Violence: A Literature Review. Educ. Plus 2019, 24, 123–132.
26. Moon, B.; McCluskey, J.; Morash, M. Aggression against Middle and High School Teachers: Duration of Victimization and its

Negative Impacts. Aggress. Behav. 2019, 45, 517–526. [CrossRef]
27. Santor, D.A.; Bruckert, C.; McBride, K. Prevalence and Impact of Harassment and Violence against Educators in Canada. J. Sch.

Violence 2021, 20, 261–273. [CrossRef]
28. Zhang, A.; Musu-Gillette, L.; Oudekerk, B.A. Indicators of School Crime and Safety: 2015; NCES 2015-072/NCJ 248036; National

Center for Education Statistics: Washington, DC, USA, 2016. Available online: http://nces.ed.gov/pubs2016/2016079.pdf
(accessed on 22 January 2023).

29. Acquadro Maran, D.; Begotti, T. A Circle of Violence: Are Burnout, Disengagement and Self-Efficacy in Non-University Teacher
Victims of Workplace Violence New and Emergent Risks? Appl. Sci. 2020, 10, 4595. [CrossRef]

30. Chirico, F.; Capitanelli, I.; Bollo, M.; Ferrari, G.; Acquadro Maran, D. Association between Workplace Violence and Burnout
Syndrome among Schoolteachers: A Systematic Review. J. Health Soc. Sci. 2021, 6, 187–208.

https://cms.education.gov.il/NR/rdonlyres/9DEB836A-7B74-4BCF-A21C-5921D5D2784D/209224/Nitur_Alimut_2015_Report_fm1.pdf
https://cms.education.gov.il/NR/rdonlyres/9DEB836A-7B74-4BCF-A21C-5921D5D2784D/209224/Nitur_Alimut_2015_Report_fm1.pdf
http://doi.org/10.1037/spq0000132
http://doi.org/10.1002/ajim.20520
http://doi.org/10.3389/fpsyg.2019.01807
http://doi.org/10.26858/est.v5i3.10847
http://doi.org/10.1097/JOM.0b013e31820c3fa1
http://doi.org/10.1002/smi.2820
http://doi.org/10.1016/j.jsr.2012.12.005
http://doi.org/10.21831/cp.v38i3.20635
http://doi.org/10.1027/1016-9040.12.4.253
http://doi.org/10.12968/bjon.2014.23.12.653
http://doi.org/10.1111/j.1746-1561.2012.00707.x
http://doi.org/10.1136/oemed-2016-104027
http://doi.org/10.1590/S0080-623420150000300014
http://doi.org/10.1007/s12310-011-9051-z
http://doi.org/10.1177/0886260510383027
http://doi.org/10.1002/pits.21777
https://meyda.education.gov.il/files/Rama/Nitur_Alimut_Report_Students_2017.pdf
https://meyda.education.gov.il/files/Rama/Nitur_Alimut_Report_Students_2017.pdf
http://doi.org/10.1037/a0031307
http://doi.org/10.1002/ab.21840
http://doi.org/10.1080/15388220.2021.1879097
http://nces.ed.gov/pubs2016/2016079.pdf
http://doi.org/10.3390/app10134595


Educ. Sci. 2023, 13, 179 13 of 15

31. Rojas-Flores, L.; Herrera, S.; Currier, J.M.; Foster, J.D.; Putman, K.M.; Roland, A.; Foy, D.W. Exposure to Violence, Posttraumatic
Stress, and Burnout among Teachers in El Salvador: Testing a Mediational Model. Int. Perspect. Psychol. Res. Pract. Consult. 2015,
4, 98–110. [CrossRef]

32. Maslach, C.; Jackson, S.E. The Measurement of Experienced Burnout. J. Organ. Behav. 1981, 2, 99–113. [CrossRef]
33. Maslach, C.; Jackson, S.E.; Leiter, M.P. Maslach Burnout Inventory Manual; Consulting Psychologists Press: Sunnyvale, CA, USA,

1996; Volume 4.
34. American Psychiatric Association. Diagnostic and Statistical Manual of Mental Disorders, 5th ed.; American Psychiatric Association:

Washington, DC, USA, 2013.
35. Olivier, E.; Janosz, M.; Morin, A.J.; Archambault, I.; Geoffrion, S.; Pascal, S.; Goulet, J.; Marchand, A.; Pagani, L.S. Chronic

and Temporary Exposure to Student Violence Predicts Emotional Exhaustion in High School Teachers. J. Sch. Violence 2021,
20, 195–211. [CrossRef]

36. Tin, J.J. Student Bullying of Teachers in California Public Schools: A Study on Bullying and Its Impact on Teachers’ Burnout.
Ph.D. Thesis, Alliant International University, San Diego, CA, USA, 2020.

37. Buck, C.A. The Effects of Direct and Indirect Experiences with School Crime and Violence on High School Teacher Burnout; Georgia State
University: Atlanta, GA, USA, 2006.

38. Yang, B.J.; Yen, C.W.; Lin, S.J.; Huang, C.H.; Wu, J.L.; Cheng, Y.R.; Hsieh, C.C.; Hsiao, F.H. Emergency nurses’ burnout levels as
the mediator of the relationship between stress and posttraumatic stress disorder symptoms during COVID-19 pandemic. J. Adv.
Nurs. 2022, 78, 2861–2871. [CrossRef]

39. Bernotaite, L.; Malinauskiene, V. Workplace Bullying and Mental Health among Teachers in Relation to Psychosocial Job
Characteristics and Burnout. Int. J. Occupat. Med. Environ. Health 2017, 30, 629. [CrossRef]

40. Kondrasuk, J.N.; Greene, T.; Waggoner, J.; Edwards, K.; Nayak-Rhodes, A. Violence Affecting School Employees. Education 2005,
125, 638.

41. Curran, F.C.; Viano, S.L.; Fisher, B.W. Teacher Victimization, Turnover, and Contextual Factors Promoting Resilience. J. Sch.
Violence 2019, 18, 21–38. [CrossRef]

42. Moon, B.; Morash, M.; McCluskey, J. Student Violence Directed against Teachers: Victimized Teachers’ Reports to School Officials
and Satisfaction with School Responses. J. Interpers. Violence 2021, 36, NP7264–NP7283. [CrossRef]

43. Pacella, M.L.; Hruska, B.; Delahanty, D.L. The Physical Health Consequences of PTSD and PTSD Symptoms: A Meta-Analytic
Review. J. Anxiety Disord. 2013, 27, 33–46. [CrossRef]

44. Pacheco, E.; Cunha, M.; Duarte, J. Violence, Aggression and Fear in the Workplace. In Health & Health Psychology—icH&Hpsy 2016:
Proceedings of the 2nd International Conference on Health & Health Psychology; Cruz, S., Ed.; European Proceedings: London, UK,
2016; pp. 27–41. [CrossRef]

45. Martinez, A.; McMahon, S.D.; Espelage, D.; Anderman, E.M.; Reddy, L.A.; Sanchez, B. Teachers’ Experiences with Multiple
Victimization: Identifying Demographic, Cognitive, and Contextual Correlates. J. Sch. Violence 2016, 15, 387–405. [CrossRef]

46. Irwin, V.; Wang, K.; Cui, J.; Zhang, J.; Thompson, A. Report on Indicators of School Crime and Safety: 2020; NCES 2021-092/NCJ
300772; National Center for Education Statistics and Bureau of Justice Statistics: Washington, DC, USA, 2021. Available online:
https://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2021092 (accessed on 22 January 2023).

47. National Authority for Measurement and Evaluation in Education. School Violence Questionnaires: General Description
of Students’ and Teachers’ Questionnaires. Available online: http://cms.education.gov.il/EducationCMS/Units/Rama/
HaarachatProjectim/Nitur_Alimut.htm (accessed on 22 January 2023). (In Hebrew)

48. Attar-Schwartz, S. Peer Sexual Harassment Victimization at School: The Roles of Student Characteristics, Cultural Affiliation, and
School Factors. Am. J. Orthopsychiatry 2009, 79, 407–420. [CrossRef]

49. Attar-Schwartz, S. Experiences of Victimization by Peers and Staff in Residential Care for Children at Risk in Israel from an
Ecological Perspective. In Child Maltreatment in Residential Care: History, Research, and Current Practice; Rus, A.V., Parris, S.R.,
Stativa, E., Eds.; Springer: Cham, Switzerland, 2017; pp. 269–299.

50. Attar-Schwartz, S.; Khoury-Kassabri, M. Indirect Versus Verbal Forms of Victimization at School: The Contribution of Student,
Family, and School Variables. Soc. Work Res. 2008, 32, 159–170. [CrossRef]

51. Benbenishty, R.; Astor, R.A.; Astor, R. School Violence in Context: Culture, Neighborhood, Family, School, and Gender; Oxford University
Press: New York, NY, USA, 2005.

52. Arnetz, J.; Hamblin, L.E.; Sudan, S.; Arnetz, B. Organizational Determinants of Workplace Violence against Hospital Workers.
J. Occup. Environ. Med. 2018, 60, 693. [CrossRef]

53. da Silva João, A.L.; Saldanha Portelada, A.F. Mobbing and its Impact on Interpersonal Relationships at the Workplace. J. Interpers.
Violence 2019, 34, 2797–2812. [CrossRef]

54. Spector, P.E.; Jex, S.M. Development of Four Self-Report Measures of Job Stressors and Strain: Interpersonal Conflict at Work
Scale, Organizational Constraints Scale, Quantitative Workload Inventory, and Physical Symptoms Inventory. J. Occupat. Health
Psychol. 1998, 3, 356–367. [CrossRef]

55. Zhou, X.; Rasool, S.F.; Ma, D. The Relationship between Workplace Violence and Innovative Work Behavior: The Mediating Roles
of Employee Wellbeing. Healthcare 2020, 8, 332. [CrossRef]

56. Mousa, M.; Massoud, H.; Ayoubi, R. Responsible Management Education in Time of Crisis: A Conceptual Framework for Public
Business Schools in Egypt and Similar Middle Eastern Context. Public Organ. Rev. 2022, 22, 403–419. [CrossRef]

http://doi.org/10.1037/ipp0000029
http://doi.org/10.1002/job.4030020205
http://doi.org/10.1080/15388220.2021.1875841
http://doi.org/10.1111/jan.15214
http://doi.org/10.13075/ijomeh.1896.00943
http://doi.org/10.1080/15388220.2017.1368394
http://doi.org/10.1177/0886260519825883
http://doi.org/10.1016/j.janxdis.2012.08.004
http://doi.org/10.15405/epsbs.2016.07.02.3
http://doi.org/10.1080/15388220.2015.1056879
https://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2021092
http://cms.education.gov.il/EducationCMS/Units/Rama/HaarachatProjectim/Nitur_Alimut.htm
http://cms.education.gov.il/EducationCMS/Units/Rama/HaarachatProjectim/Nitur_Alimut.htm
http://doi.org/10.1037/a0016553
http://doi.org/10.1093/swr/32.3.159
http://doi.org/10.1097/JOM.0000000000001345
http://doi.org/10.1177/0886260516662850
http://doi.org/10.1037/1076-8998.3.4.356
http://doi.org/10.3390/healthcare8030332
http://doi.org/10.1007/s11115-021-00532-6


Educ. Sci. 2023, 13, 179 14 of 15

57. Adams, D.; Cheah, K.S.; Thien, L.M.; Md Yusoff, N.N. Leading schools through the COVID-19 crisis in a South-East Asian country.
Manag. Educ. 2021, 0, 08920206211037738. [CrossRef]

58. Bonal, X.; González, S. The impact of lockdown on the learning gap: Family and school divisions in times of crisis. Int. Rev. Educ.
2020, 66, 635–655. [CrossRef]

59. Grissom, J.A.; Condon, L. Leading schools and districts in times of crisis. Educ. Res. 2021, 50, 315–324. [CrossRef]
60. Hulme, M.; Beauchamp, G.; Clarke, L.; Hamilton, L. Collaboration in times of crisis: Leading UK schools in the early stages of a

pandemic. Leadersh. Policy Sch. 2021, 22, 161–180. [CrossRef]
61. Samawi, F. Educational Crisis Management Requirements and its Relation to Using Distance Learning Approach: A Cross-

Sectional Survey Secondary Stage Schools in Al-Balqa’a Governorate During COVID-19 Outbreak from the perspectives of
teachers. Turk. Online J. Distance Educ. 2021, 22, 196–212. [CrossRef]

62. Hawes, M.T.; Szenczy, A.K.; Klein, D.N.; Hajcak, G.; Nelson, B.D. Increases in Depression and Anxiety Symptoms in Adolescents
and Young Adults during the COVID-19 Pandemic. Psychol. Med. 2022, 52, 3222–3230. [CrossRef]

63. Liu, Y.; Yue, S.; Hu, X.; Zhu, J.; Wu, Z.; Wang, J.; Wu, Y. Associations between Feelings/Behaviors during COVID-19 Pandemic
Lockdown and Depression/Anxiety after Lockdown in a Sample of Chinese Children and Adolescents. J. Affect. Disord. 2021,
284, 98–103. [CrossRef]

64. Zhou, S.J.; Zhang, L.G.; Wang, L.L.; Guo, Z.C.; Wang, J.Q.; Chen, J.C.; Liu, M.; Chen, X.; Chen, J.X. Prevalence and Socio-
Demographic Correlates of Psychological Health Problems in Chinese Adolescents during the Outbreak of COVID-19. Eur. Child
Adolesc. Psychiatry 2020, 29, 749–758. [CrossRef]

65. Liang, L.; Ren, H.; Cao, R.; Hu, Y.; Qin, Z.; Li, C.; Mei, S. The Effect of COVID-19 on Youth Mental Health. Psychiatr. Q. 2020,
91, 841–852. [CrossRef]

66. Murata, S.; Rezeppa, T.; Thoma, B.; Marengo, L.; Krancevich, K.; Chiyka, E.; Hayes, B.; Goodfriend, E.; Deal, S.M.; Zhong, Y.; et al.
The Psychiatric Sequelae of the COVID-19 Pandemic in Adolescents, Adults, and Health Care Workers. Depress. Anxiety 2021,
38, 233–246. [CrossRef]

67. Saurabh, K.; Ranjan, S. Compliance and Psychological Impact of Quarantine in Children and Adolescents due to COVID-19
Pandemic. Indian J. Pediatr. 2020, 87, 532–536. [CrossRef]

68. Al Omari, O.; Al Sabei, S.; Al Rawajfah, O.; Abu Sharour, L.; Al-Hashmi, I.; Al Qadire, M.; Khalaf, A. Prevalence and Predictors of
Loneliness among Youth during the Time of COVID-19: A Multinational Study. J. Am. Psychiatr. Nurses Assoc. 2021. [CrossRef]

69. Sabato, H.; Abraham, Y.; Kogut, T. Too Lonely to Help: Early Adolescents’ Social Connections and Willingness to Help during
COVID-19 Lockdown. J. Res. Adolesc. 2021, 31, 764–779. [CrossRef]

70. Thomas, K.P.; Kumar, S.; Singh, P.P. Psychological Well-Being and Quality of Worklife of the School Teachers during the Covid-19
Situation. Eur. J. Mol. Clin. Med. 2020, 7, 6309–6316.

71. Klapproth, F.; Federkeil, L.; Heinschke, F.; Jungmann, T. Teachers’ Experiences of Stress and Their Coping Strategies during
COVID-19 Induced Distance Teaching. J. Pedagog. Res. 2020, 4, 444–452. [CrossRef]

72. Mehta, P. Teachers’ Readiness to Adopt Online Teaching amid COVID-19 Lockdown and Perceived Stress: Pain or Panacea? Corp.
Gov. 2021, 21, 1229–1249. [CrossRef]

73. Rahayu, K.D.; Wika, H.P.; Ari, A.R. Work from Home: The Role of Work Engagement on Productivity during COVID-19 Corona
Pandemic: A Study in Teachers and Lectures in Yogyakarta Province and City Nears Yogyakarta. In Proceedings of the 3rd
International Conference on Banking, Accounting, Management and Economics (ICOBAME 2020), Online, 17 December 2020;
Sholeha, E., Nurim, Y., Soleiman, I.D., Irawati, D., Setyawati, H.A., Wahyuni, A.N., Setiyono, T.A., Eds.; Atlantis Press: Dordrecht,
The Netherlands, 2021; pp. 39–42. [CrossRef]

74. Martínez-Ramón, J.P.; Morales-Rodríguez, F.M.; Pérez-López, S. Burnout, Resilience, and COVID-19 among Teachers: Predictive
Capacity of an Artificial Neural Network. Appl. Sci. 2021, 11, 8206. [CrossRef]

75. Pressley, T. Factors Contributing to Teacher Burnout during COVID-19. Educ. Res. 2021, 50, 325–327. [CrossRef]
76. Sánchez-Pujalte, L.; Mateu, D.N.; Etchezahar, E.; Gómez Yepes, T. Teachers’ Burnout during COVID-19 Pandemic in Spain: Trait

Emotional Intelligence and Socioemotional Competencies. Sustainability 2021, 13, 7259. [CrossRef]
77. Sokal, L.; Trudel, L.E.; Babb, J. Canadian Teachers’ Attitudes toward Change, Efficacy, and Burnout during the COVID-19

Pandemic. Int. J. Educ. Res. Open 2020, 1, e100016. [CrossRef]
78. Israel Archives. In the End, Everything Starts with Education: The Educational Streams and What’s in between, 1948–1953.

Available online: https://www.archives.gov.il (accessed on 22 January 2023). (In Hebrew)
79. Hair, J.F., Jr.; Sarstedt, M. Factors Versus Composites: Guidelines for Choosing the Right Structural Equation Modeling Method.

Proj. Manag. J. 2019, 50, 619–624. [CrossRef]
80. Enosh, G.; Tzafrir, S.S.; Stolovy, T. The Development of Client Violence Questionnaire (CVQ). J. Mix. Methods Res. 2014, 9, 273–290.

[CrossRef]
81. Foa, E.B.; Riggs, D.S.; Dancu, C.V.; Rothbaum, B.O. Reliability and Validity of a Brief Instrument for Assessing Post-Traumatic

Stress Disorder. J. Traum. Stress 1993, 6, 459–473. [CrossRef]
82. Blunch, N. Introduction to Structural Equation Modeling Using IBM SPSS Statistics and AMOS; Sage: Thousand Oaks, CA, USA, 2012.
83. Andersen, L.P.; Hogh, A.; Elklit, A.; Andersen, J.H.; Biering, K. Work-Related Threats and Violence and Post-Traumatic Symptoms

in Four High-Risk Occupations: Short- and Long-Term Symptoms. Int. Arch. Occup. Environ. Health 2019, 92, 195–208. [CrossRef]

http://doi.org/10.1177/08920206211037738
http://doi.org/10.1007/s11159-020-09860-z
http://doi.org/10.3102/0013189X211023112
http://doi.org/10.1080/15700763.2021.1917623
http://doi.org/10.17718/tojde.961837
http://doi.org/10.1017/S0033291720005358
http://doi.org/10.1016/j.jad.2021.02.001
http://doi.org/10.1007/s00787-020-01541-4
http://doi.org/10.1007/s11126-020-09744-3
http://doi.org/10.1002/da.23120
http://doi.org/10.1007/s12098-020-03347-3
http://doi.org/10.1177/10783903211017640
http://doi.org/10.1111/jora.12655
http://doi.org/10.33902/JPR.2020062805
http://doi.org/10.1108/CG-09-2020-0385
http://doi.org/10.2991/aebmr.k.210311.009
http://doi.org/10.3390/app11178206
http://doi.org/10.3102/0013189X211004138
http://doi.org/10.3390/su13137259
http://doi.org/10.1016/j.ijedro.2020.100016
https://www.archives.gov.il
http://doi.org/10.1177/8756972819882132
http://doi.org/10.1177/1558689814525263
http://doi.org/10.1002/jts.2490060405
http://doi.org/10.1007/s00420-018-1369-5


Educ. Sci. 2023, 13, 179 15 of 15

84. Hilton, N.Z.; Addison, S.; Ham, E.C.; Rodrigues, N.; Seto, M.C. Workplace Violence and Risk Factors for PTSD among Psychiatric
Nurses: Systematic Review and Directions for Future Research and Practice. J. Psychiatr. Ment. Health Nurs. 2022, 29, 186–203.
[CrossRef]

85. Bounds, C.; Jenkins, L.N. Teacher-Directed Violence and Stress: The Role of School Setting. Contemp. Sch. Psychol. 2018,
22, 435–442. [CrossRef]

86. Dwairy, M. Culturally Sensitive Education: Adapting Self-Oriented Assertiveness Training to Collective Minorities. J. Soc. Issues
2004, 60, 423–436. [CrossRef]

87. Lapidot-Lefler, N.; Hosri, H. Cyberbullying in a Diverse Society: Comparing Jewish and Arab Adolescents in Israel through the
Lenses of Individualistic Versus Collectivist Cultures. Soc. Psychol. Educ. 2016, 19, 569–585. [CrossRef]

88. Weller, A.; Florian, V.; Mikulincer, M. Adolescents’ Reports of Parental Division of Power in a Multicultural Society. J. Res. Adolesc.
1995, 5, 413–429. [CrossRef]

89. Latkin, C.A.; Edwards, C.; Davey-Rothwell, M.A.; Tobin, K.E. The Relationship between Social Desirability Bias and Self-Reports
of Health, Substance Use, and Social Network Factors among Urban Substance Users in Baltimore, Maryland. Addict. Behav. 2017,
73, 133–136. [CrossRef] [PubMed]

90. Tourangeau, R.; Yan, T. Sensitive Questions in Surveys. Psychol. Bull. 2007, 133, 859–883. [CrossRef]
91. Kemmelmeier, M. Cultural Differences in Survey Responding: Issues and Insights in the Study of Response Biases. Int. J. Psychol.

2016, 51, 439–444. [CrossRef]
92. Kim, S.H.; Kim, S. National Culture and Social Desirability Bias in Measuring Public Service Motivation. Adm. Soc. 2013,

48, 444–476. [CrossRef]
93. Holt, J.L.; DeVore, C. Culture, Gender, Organizational Role, and Styles of Conflict Resolution: A Meta-Analysis. Int. J. Intercult.

Relat. 2005, 29, 165–196. [CrossRef]
94. Moon, B.; McCluskey, J. An Exploratory Study of Violence and Aggression against Teachers in Middle and High Schools:

Prevalence, Predictors, and Negative Consequences. J. Sch. Violence 2020, 19, 122–137. [CrossRef]
95. Jaradat, Y.; Nielsen, M.B.; Kristensen, P.; Nijem, K.; Bjertness, E.; Stigum, H.; Bast-Pettersen, R. Workplace Aggression, Psycho-

logical Distress, and Job Satisfaction among Palestinian Nurses: A Cross-Sectional Study. Appl. Nurs. Res. 2016, 32, 190–198.
[CrossRef]

96. Kitaneh, M.; Hamdan, M. Workplace Violence against Physicians and Nurses in Palestinian Public Hospitals: A Cross-Sectional
Study. BMC Health Serv. Res. 2012, 12, 469. [CrossRef]

97. Knesset Research and Information Center. The Teachers in the Education System in Israel. Available online: https://fs.knesset.
gov.il/globaldocs/MMM/fa83866a-6e5b-e911-80e9-00155d0aeebb/2_fa83866a-6e5b-e911-80e9-00155d0aeebb_11_13503.pdf
(accessed on 22 January 2023).

98. Berlanda, S.; Fraizzoli, M.; de Cordova, F.; Pedrazza, M. Psychosocial Risks and Violence against Teachers: Is it Possible to
Promote Well-Being at Work? Int. J. Environ. Res. Public Health 2019, 16, 4439. [CrossRef] [PubMed]

99. Wolters, C.A.; Daugherty, S.G. Goal Structures and Teachers’ Sense of Efficacy: Their Relation and Association to Teaching
Experience and Academic Level. J. Educ. Psychol. 2007, 99, 181–193. [CrossRef]

100. Reddy, L.A.; Espelage, D.L.; Anderman, E.M.; Kanrich, J.; McMahon, S.D. Addressing Violence against Educators through
Measurement and Research. Aggress. Violence Behav. 2018, 42, 9–28. [CrossRef]

101. Berkowitz, R.; Bar-on, N.; Tzafrir, S.; Enosh, G. Teachers’ Safety and Workplace Victimization: A Socioecological Analysis of
Teachers’ Perspective. J. Sch. Violence 2022, 21, 397–412. [CrossRef]

102. Klodnick, V.V.; Guterman, N.; Haj-Yahia, M.M.; Leshem, B. Exploring Adolescent Community Violence Exposure and Posttrau-
matic Stress Cross-Culturally in Israel. J. Community Psychol. 2014, 42, 47–60. [CrossRef]

103. Cataudella, S.; Carta, S.M.; Mascia, M.L.; Masala, C.; Petretto, D.R.; Agus, M.; Penna, M.P. Teaching in Times of the COVID-19
Pandemic: A Pilot Study on Teachers’ Self-Esteem and Self-Efficacy in an Italian Sample. Int. J. Environ. Res. Public Health 2021,
18, 8211. [CrossRef]

Disclaimer/Publisher’s Note: The statements, opinions and data contained in all publications are solely those of the individual
author(s) and contributor(s) and not of MDPI and/or the editor(s). MDPI and/or the editor(s) disclaim responsibility for any injury to
people or property resulting from any ideas, methods, instructions or products referred to in the content.

http://doi.org/10.1111/jpm.12781
http://doi.org/10.1007/s40688-018-0180-3
http://doi.org/10.1111/j.0022-4537.2004.00114.x
http://doi.org/10.1007/s11218-016-9339-9
http://doi.org/10.1207/s15327795jra0504_2
http://doi.org/10.1016/j.addbeh.2017.05.005
http://www.ncbi.nlm.nih.gov/pubmed/28511097
http://doi.org/10.1037/0033-2909.133.5.859
http://doi.org/10.1002/ijop.12386
http://doi.org/10.1177/0095399713498749
http://doi.org/10.1016/j.ijintrel.2005.06.002
http://doi.org/10.1080/15388220.2018.1540010
http://doi.org/10.1016/j.apnr.2016.07.014
http://doi.org/10.1186/1472-6963-12-469
https://fs.knesset.gov.il/globaldocs/MMM/fa83866a-6e5b-e911-80e9-00155d0aeebb/2_fa83866a-6e5b-e911-80e9-00155d0aeebb_11_13503.pdf
https://fs.knesset.gov.il/globaldocs/MMM/fa83866a-6e5b-e911-80e9-00155d0aeebb/2_fa83866a-6e5b-e911-80e9-00155d0aeebb_11_13503.pdf
http://doi.org/10.3390/ijerph16224439
http://www.ncbi.nlm.nih.gov/pubmed/31726772
http://doi.org/10.1037/0022-0663.99.1.181
http://doi.org/10.1016/j.avb.2018.06.006
http://doi.org/10.1080/15388220.2022.2105857
http://doi.org/10.1002/jcop.21593
http://doi.org/10.3390/ijerph18158211

	Introduction 
	School Violence and Teachers’ Workplace Victimization 
	Negative Occupational and Emotional Outcomes of TWV 
	Associations of Teachers’ Workplace Victimization, Posttraumatic Symptoms, and Burnout 
	Teachers’ Background Characteristics 
	Personal Characteristics 
	Professional Characteristics 
	The Effect of the COVID-19 Outbreak on Schools 

	Israeli Education System 

	Materials and Methods 
	Measurements 
	Teachers’ Burnout ( = 0.792) 
	Teachers’ Workplace Victimization 
	Posttraumatic Symptoms ( = 0.969) 
	Somatic Symptoms ( = 0.939) 
	Collegial Conflicts ( = 0.788) 
	Workload ( = 0.845) 
	Sociodemographics 

	Analytic Method 

	Results 
	Sample Characteristics 
	Associations among Study Variables 
	Background Variables and Their Effects 

	Discussion 
	Effects of Teachers’ Background Characteristics 
	Study Limitations and Recommendations for Future Research 
	Practice Recommendations 

	References

