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Abstract: The low quality of teachers in Indonesia indicates that its current professional development
programs are yet to reach an ideal form. Therefore, this research aims to determine how the kampus
mengajar (teaching campus) program can be used to improve the professionalism of pre-service
teachers to bridge the gap between theory and practice. Open interview questions were used to
collect data from eleven pre-service teachers, two supervisors, and two principals involved in the
kampus mengajar program with 3 months of professional experience placements in elementary schools
spread across Indonesia. The data collected were analyzed using the thematic data analysis technique.
The results showed that although the kampus mengajar program experiences various challenges, it can
be used by pre-service teachers to enhance their professionalism by sharing and receiving experiences.
The kampus mengajar program offers real and authentic experiences for pre-service teachers in guiding
students, performing various administrative tasks, and learning in the workplace; thus, they have a
better understanding of school life realities.

Keywords: pre-service teachers; professional experience; qualitative studies; sharing and receiving
experience

1. Introduction

The low quality of in-service and pre-service teachers in Indonesia shows that its
various professional development programs are yet to reach an ideal form. The World
Bank reports that this profession was awarded low test scores on aspects of subject matter,
including knowledge, pedagogic skills, and general intelligence [1]. Furthermore, moti-
vation and dedication to teaching are low and associated with immature emotions and
inadequate thinking [2]. Teachers in Indonesia are considered to have failed in carrying out
their role in maintaining and improving students’ learning abilities. As a result, student
learning outcomes in Indonesia lag behind those of neighboring countries. According to the
Ministry of Education’s statistics, this inability is due to the teachers’ relatively low level
of academic qualifications [3]. In Indonesia, various professional development programs
and other forms of training have been carried out, although these have been considered
ineffective in improving teacher professionalism [4].

One of the main problems related to teacher professionalism is the gap between
instilling theoretical and practical knowledge in the classroom [5,6]. There is a disasso-
ciation between program components organized by universities and the actual needs of
elementary schools [7]. The gap between theoretical and practical knowledge also occurs
because pre-service teachers are shaped by their personal experiences and opinions about
this profession. According to Kertesz and Downing [8], this tends to cause dissonance
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between universities and elementary schools. The lack of reciprocity results in a discord
between pre-service teachers’ preparation and the requirements [9]. Meanwhile, Darling-
Hammond [10] highlights the disparity between the programs organized by campuses
regarding field experiences. Although these are incorporated into the curriculum, the time
spent by both pre-service teachers and their supervisors is often not properly planned. In
addition, they are often left to work independently without guidance or supervision from
the university [10].

Empirical evidence shows that field experience is an alternative as regards producing
professionals [11–13]. It is an important opportunity for pre-service teachers to improve
their skills [14]. This provides the best opportunity to learn and gain personal teaching
efficacy after graduation [15]. For pre-service teachers, centers were provided for profes-
sional learning in the workplace to understand the daily realities of school life. Professional
experience creates opportunities to harmonize ideas and theories learned at university.
Field experience is a meaningful and practical teaching skill that is considered a basic
need for pre-service teachers [16]. Deed et al. [17] stated that professionalism requires
balancing the time devoted to theoretical learning at the university and the workplace. It
was further clarified that there needs to be a meaningful integration of the two experiences
to enhance professional outcomes. Pre-service teachers are expected to develop a teaching
philosophy involving the transfer of theoretical knowledge acquired at university into
an authentic learning context under real conditions. Teachers gain comprehensive and
insightful constructive feedback from more experienced tutors who act as mentors [7,18].
Therefore, pre-service teachers need more practical opportunities on their way to becoming
professionals [18].

The Kampus Mengajar Program is a subsidiary of the Merdeka Belajar-Kampus Merdeka
(MBKM) or Freedom to Learn-Independent Campus policy. The MBKM is one of the pro-
grams initiated by the Ministry of Education, Culture, Research, and Technology (Kemdik-
budristek) to provide field experience for pre-service teachers. This policy offers some
form of autonomy to these institutions and freedom for students to select the desired
program. It provides them with a broader learning experience and space to deepen their
knowledge for three semesters, with two being spent off campus (equivalent to 40 credits,
with 1 credit being equivalent to learning activities carried out by students for 50 minutes
plus structured independent assignments relevant to achievement indicators specified in
the curriculum) and one being in other study programs (equivalent to 20 credits). This
includes internships, practical work, teaching assistantships, entrepreneurship, student
exchanges, and research [19]. Moreover, this program is expected to improve the graduates’
soft and hard skills competence to ensure that they are prepared for the dynamic needs
of the classroom and as future leaders of the nation who are better qualified, moral, and
ethical. An excellent leader is someone with adequate skills and experience needed to
solve various challenges in the future [20]. This policy grants students the freedom to
think either individually or in groups, thereby producing better qualified, critical, creative,
collaborative, and innovative graduates in the future. The MBKM is expected to trigger
their involvement in learning [21]. Moreover, it aids college students in exploring their
greatest potential, including teachers, to independently improve the quality of learning [22].
For pre-service teachers, this program is expected to reduce the gap between the theoretical
aspect learned on campus and the real needs of the school. It is assumed that there is a
missing link between the courses offered by these universities and the actual needs of these
users; therefore, graduates of the Teacher Training and Education Faculty are considered to
be incompetent. Based on the research background, the problem lies in how the kampus
mengajar program aids pre-service teachers in developing their professionalism, and its
potential to bridge the gap between theory and practice are interesting aspects to be studied.
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2. Literature Review
2.1. The Meaning of Professionalism and Teacher Professional Development Policies in Indonesia

The concept of “professionalism” is used to represent individual competencies and
expertise as well as the quality of the work discharged [23]. It is based on three factors:
using a specific scientific building, rendering services to others in the community, and
possessing a self-regulated code of ethics to maintain high morale, quality, and ethical
standards [24–26]. Professionalism has been defined in different ways, from training to
personnel development to more efficient and effective professional courses [27–29].

Leung [30] categorized it into two types, independent and managerial. The first level
or definition of this term, which is also called transformative professionalism [31], refers
to how teachers view their practices, knowledge, beliefs, and skills, as well as critical
reflection on past teaching experiences as learners, their abilities, and future directives. The
second definition is managerial professionalism, which refers to what teachers expect as
determined by official authorities, such as the Ministry of Education. In other words, the
first level of professional development is a bottom-up, personal, and self-initiative process,
while the latter is top-down, institutional, and other people-oriented [32].

These opinions showed that professionalism contains aspects of a person’s expertise,
skills, and abilities in specific jobs. It refers to the commitment in improving professional
skills and developing strategies for carrying out work [33]. In Indonesia, the profession-
alism of teachers is explained in Law No. 14 of 2005 concerning teachers and lecturers,
which defines it as a job that requires specific skills and a decent source of livelihood.
According to the law, teachers must have four competencies for professional work, namely
pedagogic, professional, social and personality. The teachers’ competence is a combination
of knowledge and skills to perform effective learning and keep up with the times [34].

Several preliminary studies have identified the teacher professional development
principles as being effective and successful. According to Lessing and De Witt [35], the
three aspects include workshops, personal values and programs, and teaching approaches.
Teacher professional development programs also need to enable them work with other
colleagues to create organizations that support learning. They need to be given the oppor-
tunity to become practitioners, share knowledge and commitment, work with community
members to implement coherent curricula and supportive systems for the students, as well
as collaborate with them in ways that advance their understanding and skills. Teachers’
professional development aims to improve their knowledge and skills through orientation,
training, and support that enhance the quality of the teaching and learning process. It also
focuses on core competencies such as improving their abilities, understanding the students,
managing teaching skills and practice, knowledge of other disciplines, and appreciating
their profession [2,35]. Preliminary research stated that professional development activities
positively impact the teachers’ beliefs and practices as well as students’ performances in
learning and educational reform in general [2]. These programs include relevant activi-
ties such as improved qualifications, updating tutors’ knowledge and understanding of
the subjects taught, practicing teaching students from different backgrounds, developing
practical competencies and skills, learning new teaching methodologies, adopting learning
innovations and technologies, improving ethical professionalism, as well as acquiring
knowledge and skills to anticipate societal changes.

In Indonesia, professional development programs are carried out for both in-service
and pre-service teachers. Several of them have been implemented for in-service teachers,
such as PLPG (Professional Education and Training for Teachers), PPG (Teacher Certification
Program), and SM-3T (Education by Bachelors at Frontier, Outermost, and Underdeveloped
areas) in remote areas. Furthermore, they need to participate in various independent
programs to develop their professionalism, such as subject–teacher consultations (MGMP).
The Education Personnel Education Institution (LPTK) is the main initiative for pre-service
English teachers in Indonesia, including those employed in state and private universities
whose main role is to provide education and pedagogical training for those interested in
teaching at both junior and senior high schools [36]. However, through professional teacher
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education, the government is trying to improve the academic system by increasing their
qualifications and skills.

Some research stated that the impact of teacher certification only improves their stan-
dard of living. Abbas [37] stated that the teacher certification program slightly contributed
to improving the quality of national education. Teachers in Indonesia did not significantly
improve their quality and performed poorly even after completing the certification program
and receiving a salary increase. Helping them update their knowledge and skills in dealing
with certain changes and managing human resources is needed. Additionally, professional
development aids in achieving better performance in the aforementioned matter [2]. The
essence of professional development is centered on teacher learning and transforming
their knowledge into practice for the benefit of the students [38]. Walter and Briggs [39]
reported that it is effective due to (a) the inclusion of concrete and classroom-based skills
from outside the school, (b) teacher involvement in the selected fields to develop and carry
out certain activities, (c) collaboration programs with peers, (d) providing opportunities for
mentoring and coaching, (e) continuous and regular efforts, and (f) support for effective
school leadership.

2.2. Professional Development for Pre-Service Teachers

One of the effective programs provides field experience for pre-service teachers. This
helps individuals become tutors by learning the need for teaching with the support of
a good mentor [40]. University-based pre-service teacher education is in a state of tran-
sition from a training model that emphasizes skill acquisition and competency mastery
to a practice-based type centered on participation, involvement, and reflection [40]. This
transition places importance on professional experience for pre-service teachers through
practical field tasks in schools. The success of this transition requires collaboration between
pre-service teachers’ education providers in tertiary universities and schools [41].

Professional experience is relevant, and pre-service teachers typically describe it as the
most important aspect of their program [42], partly because they value the opportunity to
be mentored by experienced tutors during their teaching practice [43]. There is little doubt
that effective mentoring is essential for the practical development of pre-service teachers in
the workplace [44].

2.3. Kampus Mengajar Program in Developing Pre-Service Teacher Professionalism

The kampus mengajar program as a subsidiary of the Merdeka Belajar-Kampus Merdeka
(MBKM) or Freedom to Learn-Independent Campus policy is one of the breakthroughs
of the Ministry of Education, Culture, Research, and Technology (Kemdikbudristek) in
terms of providing field experience for pre-service teachers. This autonomous academic
institution and its complicated bureaucracy allow students to freely select the desired
program. Furthermore, through this program, lecturers are given the freedom to develop
their creativity and innovation in experience-based teaching, transform the curriculum
according to regulations, and promote students to master various fields of knowledge useful
for entering the world of work, without being limited by rigid and narrow administrative
regulations. It is expected to improve the graduates’ competencies, both soft and hard skills,
to be relevant to the changing needs of the students and to produce future better qualified
and morally ethical leaders [20]. This policy allows students to freely engage in critical
thinking, thereby becoming creative, collaborative, and innovative. The kampus mengajar
program is expected to increase students’ involvement in learning [21,45]. In accordance
with this program, college students explore their greatest potentials, including teachers, to
innovatively and independently improve the learning quality [22]. For pre-service teachers,
it is expected to reduce the gap between the theories learnt on campus and the real needs
of the field. Moreover, it is assumed that there is a missing link between the courses taught
at these universities and the users’ needs, thereby producing incompetent graduates of the
Teacher Training and Education Faculty.
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According to the main pocket book of kampus mengajar guidelines [46], its flow is
divided into three, namely the pre-assignment, assignment, and final assignments. The
pre-assignment flow, which comprises debriefing and coordination, are activities carried
out by students before partner schools. Partner schools are those designated by the Ministry
of Education and Culture to assign participants to teach campus programs. Meanwhile,
the assignment flow is divided into activities at the beginning, during, and at the end of
the assignment. The beginning includes orientation, adaptation, observation, preparation,
and consultation. At the orientation stage, students and the school introduce themselves,
the group, and the person in charge. They also listen to the explanation from the school
regarding its vision, mission, academic culture, school environment, as well as problems
and challenges faced by the school. At the adaptation stage, students need to show an
adaptive personality to be accepted by the school by being friendly, putting up feelings
of appreciation, giving a sincere smile, paying attention to appearance and being willing
to open themselves to learn and teach others. At the observation stage, students, with
assistance from the school, conduct a series of direct observation activities by identifying
the school’s environment, administration, organization, and the learning process. The
preparation stage is associated with the design of plans during kampus mengajar activities
based on the results of observations. Finally, the consultation stage enables students to ask
for approval of the design plan activity with accompanying teachers and field supervisors.

The assignment stage is divided into two major activities, namely teaching and non-
teaching. Teaching activities carried out by students include the following steps: (a) Identify
teaching materials according to students’ abilities and the school’s needs. (b) Design the
teaching plan that will be implemented. (c) Discuss the plans made with colleagues and
the school. (d) Reflect on learning activities conducted with colleagues and the school.
(e) Make daily and weekly reports by filling out a daily logbook in the MBKM (Independent
Learning-Independent Campus) application. Non-teaching activities are carried out by
students in the following steps: (a) Identify personal abilities and school needs. (b) Design
the non-teaching activities that need to be implemented. (c) Discuss the plans that have
been made with colleagues and the school. (d) Reflect on non-teaching activities that have
been carried out with colleagues and the school. (e) Make daily and weekly reports by
filling out a logbook in the MBKM application. The non-teaching activities that can be
carried out by students include: (a) Help the school to carry out administration of basic
education-related data. (b) Carry out extracurricular coaching activities. (c) Implement
guidance and counselling services with teachers. (d) Implement services for children with
special needs. (e) Assist the teachers in carrying out administrative tasks [46]. The third
stage enables the participants to carry out five activities: (a) Complete a self-assessment.
(b) Request a peer assessment. (c) Complete a peer assessment. (d) Confirm filling in the
assessment results carried out by the supervising teacher. (e) Compile the final activity
report and upload it to the MBKM system according to the schedule [46].

2.4. Weaknesses in the Literature and the Novelty of This Research

Some research has been carried out on the kampus mengajar program. Based on the
acquired results, there are at least three trends related to this matter, such as response to
policies, the organizers’ readiness, as well as its impact on students’ skills. The research
on the first trend was carried out by Wahyuni and Anshori [47], who examined the im-
plementation of the merdeka belajar policy at Medan State University. It was reported that
the students are aware of the importance of learning discourse on independent campuses,
although some do not agree with the program. This research stated that low student literacy
and lack of stakeholders’ involvement were due to low student literacy. Students also
believed that this program made it more challenging to graduate as planned. Other studies
stated that most universities, especially those in remote areas, have not been in a hurry to
adopt the program, and the unique situation of each presents certain obstacles during its
implementation, such as students who lack understanding of the policy [48].
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The second trend was carried out by Yusuf [49], who analyzed the relationship be-
tween the kampus mengajar program and university stakeholders’ readiness. By adopting
quantitative methods, the readiness of lecturers, students, and government support led to
a positive impact on the enacted policy. Anwar [50] described the implementation of the
kampus mengajar program at Muhammadiyah Elementary School 1 Padas. It was reported
that in 2021 that teaching activities consist of face-to-face and online learning, including
home visits. In addition, technological adaptation assists teachers in adopting teaching
media and materials in accordance with the curriculum. Moreover, the administration
carried out by the students was to aid in the preparation of learning tools as administrative
completeness. The implementation of the kampus mengajar program, had a positive impact
during the COVID-19 pandemic. Preliminary research stated that the kampus mengajar
program triggers the students’ readiness because it focuses on active learning, concept
mapping, and value clarification based on information and communication technology [51].
This educational policy transformation is also in line with the academic theory and practice
during the transition, stabilization, and growth potential periods [52,53]. Meanwhile, re-
search on the third trend was carried out by Widiyono et al. [45], and it was reported that
the implementation of the Kampus Mengajar program has a positive impact on students,
such as triggering their interest in learning, as well as integrated literacy and numeracy
skills. They also enjoy certain benefits, including being able to provide direct teaching
experiences in order to develop interpersonal and leadership skills. Yohana et al. [54]
examined the factors that influence the entrepreneurship program in the Kampus Merdeka
policy by using five universities as the research objects. It was reported that the campus
policy factors, apprenticeship programs, and exploration of local potentials positively affect
competency development, implementation, and entrepreneurial learning.

A review of the previous studies shows that there is little or no interest in analyzing
the professional experiences gained through the kampus mengajar program. This is because
it had only been running for one year. Therefore, this research has the potential to develop
an alternative model to develop the professionalism of pre-service teachers. Based on the
theoretical framework, this research aims to explore: (1) what experiences are obtained
by pre-service teachers during the kampus mengajar program to improve their professional
experience, and (2) how the program can be utilized.

3. Materials and Methods
3.1. Research Type

The qualitative method was used to obtain detailed information about the complex
phenomena of campus teaching programs and identify themes and theoretical structures
that describe the process [55]. This method allows for a better understanding of human be-
havior, with a focus on naturally occurring phenomena and their complexity. It also allows
for individuals to have an in-depth understanding of these phenomena [56]. Descriptive
data in the form of email conversations and open-ended questionnaire interviews with
participants were used to conduct this research. These data were then analyzed using one of
the qualitative data analysis techniques, namely thematic analysis. Informed consent was
given by the participants who were reminded that: (1) their involvement was voluntary,
(2) all data collected are de-identified when used to draft publications, and (3) they are not
required to answer unwanted questions. Moreover, all their names were written using the
code P1–P15 to ensure the confidentiality of their identities.

3.2. Participants

The research participants were purposively selected from students who are members
of the WA group, a campus teaching program at a university in Yogyakarta. From a total of
55 students, 13 were voluntary participants, while 2 eventually withdrew. In the second
stage, the 11 students were placed in five different schools with field supervisors. In
the third step, of the five field supervisors and five school principals where the students
were deployed, only two each stated their voluntary willingness to become participants.
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The rest were not interested due to tight schedules, which could prevent them from
granting interviews according to a predetermined deadline. Smith et al. (2009) stated that a
small sample size is acceptable because qualitative is an ideographic approach related to
understanding certain phenomena. They were determined by the sampling techniques and
fulfilled the following criteria: (1) involved in the kampus mengajar program, (2) were science
students (pre-service teachers), (3) placement in elementary schools, (4) volunteered to
participate in the research until it was completed. Overall, the participants consisted of
13 women and 2 men. The participants from the pre-service teachers, field supervisors and
school principals are in categories of P1–P11, P12–13, and P14–15.

3.3. Research Procedure

Before data collection, a letter of permission was requested from the university’s
vice-chancellor, where the students participated in the kampus mengajar program. Data
collection was conducted in two stages. The first stage was carried out through email
conversations, a technique rarely used to generate rich data when carried out appropriately
in qualitative research [57–59]. The first stage was conducted by sending a list of questions
through email to the participants, and they were given a maximum of two weeks to
complete the forms. Based on the allocated time, 13 of them responded on time, while
the remaining 2 responded in the next 2 days after receiving confirmation. The answers
obtained through email were re-transcripted, and the participants’ answers were read in
their entirety to get an overall idea. In the second stage, in-depth answers were collected
from participants through virtual live interviews using zoom meetings. A total of seven
identified participants stated their ability to hold a second interview, consisting of five
pre-service teachers and two field supervisors. Interviews with open-ended questions were
carried out to obtain information from participants for proper conveyance of experiences
without being limited by the perspective of previous findings. Open-ended answers to
questions allow participants to create options for responding. Not only did this provide
an opportunity for participants to share their experiences but also for us to gain more
insight [60].

Interviews were carried out based on certain guidelines and performed once or twice
with different participants. Each selected the time according to their desires, with the dura-
tion lasting for a minimum and maximum of 22 min and 56 min, respectively. Interestingly,
each was recorded and transcribed verbatim afterward. Data validity was ensured by
comparing the findings of the first, second, and third authors, as well as the reviews of the
fourth and fifth. The three authors mentioned earlier analyzed the raw data by creating
categories through themes and identifying patterns in a similar way.

3.4. Data Analysis Technique

The thematic analysis technique for developing themes in the form of patterns was
used to analyze the data collected [61,62]. This process was conducted in two stages: the first
opens the code of raw interview data [63] to identify instances when participants described
the use of the kampus mengajar program to enhance teachers’ professional experience; the
second is the analytic coding stage, which is conducted by connecting and solving various
similar codes to obtain conclusions from the first stage [63]. The data analysis process is
manually organized, without the help of software. In developing the themes, the authors
provided support by using descriptive, linguistic, and conceptual comments. According to
Yin [64], field notes or memos are used to support all data analysis activities, which guides
data reduction (extracting the essence), presentation (organizing meaning), and drawing
conclusions (explaining findings) [65]. Four important themes were found through this
process, namely (1) sharing experiences supported by four sub-themes, such as building
motivational and varied learning opportunities, (2) receiving experiences supported by
three sub-themes, (3) developing professional abilities supported by three sub-themes, and
(4) challenging programs supported by three sub-themes.
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4. Results

This research aims to explore the pre-service teachers’ experiences gained from the
kampus mengajar program to enhance their professionalism. Data analysis produces four
themes, such as sharing and receiving experiences, professional development ability, and
program challenges. The data analysis results are shown in Table 1.

Table 1. Data analysis results.

Theme Sub-Theme Number of Participants

Sharing experience

Building motivational and various
learning opportunities 15

Helping school administration 10
Helping teachers adapt to technology 12

Developing school programs 10

Receiving experience
Being trusted 12

Getting the opportunity 11
Obtaining real experiences 7

Professional skills’
development

Enhancing soft skills 12
Trained skills 10

Program challenges
Time management 12

Program socialization 12
Coordination 15

4.1. Sharing Experience

This theme implies that while participating in the kampus mengajar program, pre-
service teachers had the opportunity to share their experiences, skills, and knowledge with
the schools where they taught. It was supported by 100% of participants, and it is divided
into several sub-themes, including successfully guiding the students, helping the school
administration and teachers adapt to technology, and developing school programs.

4.1.1. Building Motivational and Various Learning Opportunities

Pre-service teachers’ experience in successfully building motivational and various
learning opportunities is an interesting one, particularly during the kampus mengajar pro-
gram. This is manifested in the form of fun learning in class, to motivate the students
and ensure they do not get bored easily, as well as being accompanied by home visits. All
participants (n = 15) reported this event during the data collection process, as shown in the
following comments.

“I taught citizenship education, namely how to practice Pancasila daily. They
happily participated in learning”. (p2, 10 to 13)

Similar comments were also conveyed by many other participants: “I have succeeded
in assisting students through the home visit program” (P4, 3 to 5); “I developed the
subject matter from thematic books to be more creative and ensure the students are not
easily bored and absorb the lessons more quickly” (p2, 88 to 90). The pre-service teachers’
abilities to accompany these learners are evidence of their successful experiences enhancing
their professionalism.

“The valuable experience I gained during the kampus mengajar program was
being able to provide varied learning where previously students studied with
the teacher only with the lecture method, but now I use the learning method by
inviting students to play roles directly”. (P2, 3–8)

P2 adopted role-play learning and it made the students happy because teachers at
school rarely applied this method.



Educ. Sci. 2023, 13, 143 9 of 18

4.1.2. Helping the School Administration

The experience gained from helping with the school administration included setting
exam questions, report cards, and supervising these activities. P5 stated that during
the kampus mengajar program, they often engaged in helping school administration. “P5
personally executed this activity because the existing teachers were not used to the use of
technology, such as laptops”. Based on the fact that none of them were capable, P5 was
forced to share the experiences gained and this led P5 to completely understand the duties.
“P5 realized that the teacher’s job was not only teaching”. (P5)

Similarly, P1 reported, as follows:

“My most valuable experience was when my colleagues and I helped the teacher
council prepare for school exams, starting with typing the questions, making
report cards, and participating in the supervisory activities”. (P1, 3 to 6)

Other participants also shared their experiences:

“Some also helped the administration by stamping books stored in the warehouse
because the school does not yet have a library, and by assisting the teachers’
needs”. (p2, 17 to 20)

4.1.3. Helping Teachers Adapt to School Technology

During the online learning stage implemented due to the COVID-19 pandemic, techno-
logical adaptation was a major problem faced by virtually all teachers. The sudden demand
caused the majority not to have enough time to improve their ability to use technological
devices in learning, as stated by one of the participants below:

“My friends and I held a workshop to introduce a “Canva” design application
to facilitate teachers in creating learning media, certificates, banners for school
activities, or concept maps. In addition to that, my friends and I also held a work-
shop on Google Workspace consisting of Google Classroom, Google Meetings,
Google Forms, and Google Drive. This was based on the fact that initially, only a
few of them were able to use Google Workspace to support distance learning”.
(P4, 16 to 24)

The story of P4 shows that the majority of the teachers are not yet proficient in using
technology to assist with online learning. This condition provides an opportunity for
pre-service teachers to share the strategies needed to access various platforms in online
learning. “The program organized by P4 starts with adapting to zoom meetings, Google
Meet, Microsoft Excel, and how to scan using a cellphone” (p1, 15 to 17). A similar story
was also reported by P3, as follows:

“I discovered that the teachers used manual (handwritten) report cards, which
was quite different from the surrounding schools that had switched to the auto-
matic type with the help of Microsoft Excel and similar applications or programs.
This prompted me to design automatic report cards using Microsoft Excel to
help the school adapt to technology. They received positive responses from the
teachers, students, and parents”. (P3, 7 to 12)

4.1.4. Developing School Programs

Pre-service teachers also shared certain experiences in developing school programs,
such as making webinars, holding national day commemoration competitions, engaging in
home visits, and forming study groups. One of the participants stated that they engaged
in home visit programs because it was discovered that some students did not have the
motivation to learn while studying from home.

“Home visit programs are for students who have no motivation to learn. They
are guided and assisted until they become active in learning”. (P4, 9 to 12)
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Additionally, the formation of study groups was also needed during the pandemic
because it aids students who have learning difficulties. “I created study groups for lower-
grade students and guide them in their reading” (P5, 18 to 20). Another participant
explained as follows:

“Another valuable experience was when my friends and I made a national webi-
nar themed ‘Improving Teacher Competence through Fun Learning and Dancing
in the New Normal Era.’. My friends and I were very happy because there were
many enthusiasts in the form of school teachers who wanted to take participate,
and in a short time, it was completed without any obstacles”. (P1, 7 to 11)

4.2. Receiving Experience

The theme receiving experience simply means that during the kampus mengajar pro-
gram, the participants acquired knowledge and skills from the school, especially as regards
learning directly from their teachers. Likewise, in sharing experience, 100% of participants
also reported sharing experience while attending the kampus mengajar program. The sub-
themes are being trusted, obtaining the appropriate opportunity, and gain real experience.

4.2.1. Being Trusted

Most of the participants (n = 12) enthusiastically shared how they were trusted by the
school to carry out various activities, either in the form of hosting an event, contributing
ideas for its development, or the provision of teaching materials. P1 was entrusted with
hosting the graduation ceremony. “P1 felt more confident because she properly executed
the task” (P1, 43 to 45). In line with P1’s story, it has been stated that:

“The classroom teacher trusted them to provide teaching materials in ICT learning
and help assess the students during practice. This experience gave me a clearer
picture of tomorrow when I become a teacher as regards developing learning
materials”. (P7, 24 to 29)

4.2.2. Obtaining the Opportunity

Obtaining the opportunity during a kampus mengajar program enhances pre-service
teachers’ professionalism. The participants shared many stories about accompanying
the students during competitions, giving speeches in a series of events, especially in
the Ramadhan month, aiding children with special needs, and contributing ideas for
school development. P6 reported his experiences when he had the opportunity to assist
students in various competitions and succeeded in leading them to win at the regency and
provincial levels.

“At the end of the kampus mengajar program, I was happy because the students I
mentored won the competition. Meanwhile, at the sub-district level, those who
participated in the dance and weaving competition each won 3rd place. They
were also invited at the regency level, and alhamdulillah the student who took
part in the weaving competition, won 1st position while those that participated in
dancing won 2nd place. All thanks to the teachers who cooperated, the students
are able to participate in the weaving competition. In addition, I am excited,
touched, and proud”. (P6, 7 to 13)

P5 reported that their trust in him when he attended various meetings to convey ideas
made him feel valued.

“During the meeting, I was also allowed to express my opinion regarding any
experience during my time at the school. I feel appreciated by the teachers
irrespective of whether I am still a student”. (P5, 56 to 58)

Similarly, P7 reported that accompanying students with special needs was a valuable
opportunity for him to understand their learning characteristics. “The opportunity was
given to me by the class teacher to accompany them directly. Therefore, I was privileged to
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understand how much students learn” (P7, 35 to 37). On another occasion, P6 also reported
that “I was allowed to give a speech for 2 days at a short-term Islamic boarding school
activity during the Ramadhan month. At first, I was embarrassed; however, thank God I
was able to deliver it properly” (P6, 40 to 43).

4.2.3. Obtain Real Experiences

The kampus mengajar program has provided best practices for pre-service teachers, such
as carrying out learning, increasing students’ motivation, engaging in home visits, working
selflessly, being a parent figure, teaching sincerely, giving rewards, not discriminating
against students, and properly managing the school program. Interestingly, more than half
of the participants recounted this experience (n = 9). P3 described how she obtained real
experiences in managing character education and strengthening certain programs.

“I discovered an interesting thing about religious character education. The school
is good at implementing this subject, and the parents really appreciate this, which
also amazes me. This religious character is applied based on ahlussunah wal
jama’ah”. (P3, 14 to 18)

In contrast to P3, who gained several experiences in managing a school program, P4
describes how she obtained real experiences from this learning activity.

“I gained experience from the teachers in terms of executing the learning process.
In addition, I am aware of how the teachers continuously motivate the students
by properly delivering the learning materials and communicating with them”.
(P4, 43 to 47)

A similar experience was also shared by P4 and P7. P4 witnessed how the teachers
visited the students’ respective homes. “I came to understand how they are guided selflessly,
regardless of their background.” Furthermore, “I also understood how to act as a second
parent figure (P4, 78 to 82). P7’s story reinforces this subtheme: “I gained certain experiences
from the classroom teacher about how to give attractive rewards and teach sincerely without
discriminating” (P7 92 to 95).

4.3. Professional Skills Develop

The sharing and receiving experiences gained by pre-service teachers during the
kampus mengajar program aided them to develop pedagogic, professional, personal, and
social competencies needed to boost their professionalism. This theme is formed by two
sub-themes, soft and honed skills, as follows.

4.3.1. Enhancing Soft Skills

Soft skills are one of the important abilities that need to be embraced by prospective
teachers in terms of carrying out their duties professionally. These aid in establishing com-
munication, maintaining good relationships with colleagues, students, and the surrounding
community, and being inclusive and developing emotional maturity, tolerance, and social
sensitivity. The kampus mengajar program has enabled the research participants to acquire
all these attributes. An interesting story was told by P8:

“I learned how to communicate with teachers from different religious back-
grounds. In this school, the students were of two beliefs, Hinduism and Islam.
Based on my observations, the majority of Islamic students often discriminated
against those with different beliefs. I was forced to teach them how to tolerate one
another. Therefore, I developed the habit of reading stories related to tolerance in
the mornings”. (P8, 46 to 55)

P2’s participation in the kampus mengajar program improved “my communication,
leadership and self-confidence skills” (P2, 69 to 73). Similarly, P10 stated that “my personal-
ity was developed, especially in the aspect of discipline, and ensuring there is harmony
among my peers, mentors, and students” (P10, 40 to 43). For P1, this program triggered
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some attributes. “My social sensitivity is getting higher because I often communicate with
teachers, parents, and all the students” (P1, 53 to 56, P3, 59 to 60). Meanwhile, P8 stated
that schools outside Java lead her to be concerned about the existence of inequality in
this country.

“Interacting with principals, teachers, and students made me realize how visible
the gap is between these institutes and the elementary ones during my internship
in Yogyakarta”. (P8, 3 to 6)

4.3.2. Skills Are More Honed

One advantage of field experience is that pre-service teachers have the opportunity to
put their knowledge into practice, although this is not necessarily acquired while studying
on campus; therefore, their skills are honed, as stated by P9.

“While following the kampus mengajar program, I felt happy to be able to teach
elementary school. What my friends and I gained from it was not obtained on
campus”. (P9 4 to 11)

The opportunity to instill knowledge in the real-world context tends to ultimately
hone the skills of pre-service teachers, as reported by P2.

“The kampus mengajar program serves as a forum to practice my skills, gain
experience, and turn it into an extraordinary lesson”. (P2, 138 to 141)

4.4. Program Challenges

Although the kampus mengajar program offers several benefits for pre-service teachers
to enhance their professionalism, it is undeniable that it has numerous challenges that
need to be overcome. All participants (n = 15) shared this experience. Additionally, this
theme is formed by three sub-themes, such as time management, program socialization,
and coordination between organizers.

4.4.1. Program Socialization

As a new initiative by the Ministry of Education and Culture (launched in early 2020),
program socialization is a major problem in implementing kampus mengajar. Moreover,
all participants complained about this issue (n = 15). The lack of socialization caused this
program not to run optimally. P11 stated: “Hopefully, the kampus mengajar needs to be
socialized because many students still do not know about this program” (P11, 88 to 90).
The other participants had similar experiences, as recounted by P2.

“Many students who participated in the kampus mengajar program are still not
aware of the materials to be taught in elementary schools. Moreover, they do not
know how to maximize their objectives”. (P2, 160 to 163)

P5 stated a similar experience, as follows:

“The socialization of kampus mengajar needs to be expanded, assuming it is
possible, because many students are still not aware of this program”. (P5, 76 to 80)

4.4.2. Coordination between Organizers

Lack of socialization has caused most of the parties involved in kampus mengajar not to
have the same perception about this program. Therefore, there is a need for coordination
between organizers. This challenge was also shared by all participants (n = 15). P11
recounts her experience, as follows:

“Kampus mengajar should be socialized in schools that have been selected as
partners to ensure there are no misunderstandings because many equate this
program with internships and real work lectures (KKN). Meanwhile, whenever
my friends and I, who are participants, do not come to class, as usual, one of the
teachers says, “you need to teach?” even though this program focuses more on
literacy and numeracy”. (P11, 92 to 98)
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Other participants also discussed the lack of coordination between the organizers,
which resulted in the selection of schools that did not fulfill the criteria. Based on the
interviews held with P7 and P12, the following was reported:

“The selected schools really need to be observed to ascertain whether these
deserve to be improved or assisted through student creativity, aspirations or
attention of the organizers in terms of realizing program”. (P7, 114 to 117)

“The kampus mengajar program socialization needs to be re-expanded because
individuals, such as the schools where I was assigned to, are not aware of its
existence”. (P12, 33–37)

P12’s experience shows that the idea or initiative led by the Ministry of Education, Cul-
ture, Research, and Technology regarding the recognition of the kampus mengajar program
and its division into course credits has not been fully understood by the host universities.

4.4.3. Time Management

Time management is also one of the themes that were complained about by many
participants, including being out of sync with the learning schedule at school, or the
university, which is considered less specific; therefore, its utilization becomes ineffective.
P1 reported that “I felt that the allotted time was inappropriate because when the school
lesson was over, I had just been sent to the field, and this was regretted by many teachers”
(P1, 83 to 85). This issue also occurred because the schedule for the assignment and that of
the campus also coincided. This is burdensome for the participants because the majority
are undergraduates. “As a result, I missed a few courses on campus, and for college, I
had to work hard because I have a huge responsibility” (P11, 83 to 85). The division of the
kampus mengajar program schedule was also an obstacle for some participants, as explained
by P14.

“There is a need for more detailed scheduling of the objectives to be achieved
during the assignment, such as helping out with the teaching process, including
administration and technological adaptation. Therefore, the intention of the
Ministry of Education and Culture as the goal of the kampus mengajar program is
carried out properly”. (P14, 83 to 86)

5. Discussion

The main findings of this research show that pre-service teachers benefit from the
kampus mengajar program by sharing and receiving experiences to enhance their profession-
alism. They share by successfully building motivational and varied learning opportunities,
helping school administrators and colleagues to adapt to technology and through other
activities. Meanwhile, receiving experience was obtained because pre-service teachers are
trusted by the school and gained real experience on various educational programs that have
been theoretically studied on campus. In general, this research showed that the placement
of pre-service teachers in schools has authentic and real experiences, with mutual benefits
between schools and universities.

The experience gained by pre-service teachers during their 3-month assignment is an
important opportunity to improve the required skills. This centers on professional learning
at the workplace, where they understand the daily realities of school life. Professional
experience provides opportunities for pre-service teachers to harmonize ideas and theories
that were learned at the university [16]. They are expected to develop a teaching philosophy
by transferring the acquired theoretical knowledge into an authentic learning context under
real conditions. This process gained comprehensive and insightful constructive feedback
from more experienced teachers perceived as mentors [7,18]. Therefore, pre-service teachers
need more practical opportunities to boost their professionalism [18].

However, becoming a professional teacher requires balancing the time devoted to
studying various theories learned at the university and learning in real-world contexts.
There is a need for the meaningful integration of these two experiences to improve prospec-
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tive teachers’ learning and professional outcomes [17]. Interestingly, this sharing and
receiving of experiences is also described by Brante [66] regarding the need for a link be-
tween scientific theory and professional practice. It was referred to as a “dialectic between
know-why and know-how, based on a shared platform of science and profession” [66].
According to Brante, the meeting between practitioners and scientists is relevant for both
parties because the model quality depends on being “developed, modified, and occasionally
rejected by input from both parties, namely from a scientific or theoretical and professional
or applied aspects.” In this research, practitioners mentor these teachers when they are
given assignments. The kampus mengajar program offered real and authentic experiences
in guiding students, performing administrative tasks, helping their colleagues adapt to
technology, and developing various academic tasks. Furthermore, they also gain trust,
opportunities, and best practices from their mentors in studying the professional world of
learning. Scientists are played by field supervisors as well as the theories learnt on cam-
pus. All these processes are packaged in sharing and receiving experiences. It is assumed
that the “picture of the subject matter is perceived as a shared perspective of basic causal
mechanisms” [66].

The sharing and receiving of experiences led to the development of professional com-
petencies. In this research, it was reported that by participating in the kampus mengajar
program, these teachers developed soft and honed skills components. These results rein-
force previous findings [8,67,68], which stated that collaboration and partnerships between
schools and universities tend to support pre-service teachers in terms of improving their
professionalism. During the placement process, their mentors play a vital role in guiding
and boosting their growth [69]. In order for this process to be effective, these mentors are
expected to possess good communication skills and clearly articulate each party’s roles.
Therefore, the selection process was based on expertise and not just as a matter of senior-
ity [12]. In the campus teaching program, tutors are teachers appointed by the principal
to assist participants during assignments at school. The tutors’ selection is based on their
competence in terms of pedagogic, professional, social, personality, use of information
technology in learning, and school management skills.

Although the kampus mengajar program aids participants in developing their profes-
sional experience, it was observed that it still left some managerial challenges, such as time
management, program socialization, and coordination between organizers. Hasty time
management causes pre-service teachers to find it difficult to reconcile their various activi-
ties at the school and on campus because these coincide. This is exacerbated by the social-
ization of the program, which is still not optimal. Pre-service teachers, mentors, principals,
supervisors, and universities have different perceptions. Therefore, the coordination be-
tween the Ministry of Education, Culture, Research, and Technology (Kemendikbud-ristek)
as the program’s host, universities’ supervisors and schools needs to be improved. This
condition also aligns with the various challenges encountered in previous field experiences.
Hoffman et al. [41] stated that the lack of coordination between the mentors at schools and
supervisors at universities contributed to the substantive support of pre-service teachers.

Generally, these findings indicate the urgency of a stronger theoretical framework
on the linkage between the Ministry of Education, universities, and schools as a whole to
be more proactive and responsible in producing prospective professional teachers. This
is also in line with the post-practical method paradigm where teachers are no longer
considered as consumers of theory [70]; rather, they are perceived as constructors. The
pattern is also relevant to recent studies that propose that professional development is
a bottom-up process [32]. This implies that appropriate professional learning is realized
through various “differentiated, and contextualized stages, related to practical, curious,
collegial, and collaborative problems.” Furthermore, it represents an active process that
shapes and promotes the teachers’ learning skills [71]. Dewey’s experiential theory creates
meaningful experiences while engaging in the teaching profession [72]. This allows pre-
service teachers to translate the basics of theoretical courses into practical learning activities
in the classroom [73]. Theories learned in universities from reading and analyzing texts,
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lectures, tutorials, and discussions are also encountered through teaching practice in
authentic settings to minimize the gap between this hypothesis and practice [74]. Contextual
involvement of pre-service teachers is important. Burns [75] stated that “teacher learning
is not perceived as translating knowledge and theory into practice, rather as an effort
to embrace new ones by participating in certain social contexts, activities, and processes.
This is sometimes called “practitioner knowledge,” the primary source of practice and
understanding for teachers.

In Indonesia, the time given for the field introduction program of previously existing
pre-service teachers in internships/practice field is only 1 month. This program is consid-
ered unable to provide authentic experiences to students due to the short assignment time,
monotonous task dimensions, and inadequate supervision from university supervisors
at the school. Meanwhile, programs to increase teachers professionalism in the form of
Professional Education and Training through certification programs are also considered
ineffective [76]. One of the alternatives to introducing pre-service teachers to a more chal-
lenging real-life school, diverse peer collaboration experience, varied programs, and longer
school assignments is by using the kampus mengajar technique.

This research successfully revealed how the kampus mengajar program provides real
experiences to pre-service teachers by sharing their experiences to enhance their profes-
sionalism. The experience gained by teachers is used to guide students, perform school
administrative tasks, assist colleagues in schools in adapting to technology, develop various
academic tasks, and provide a workplace conducive to learning. However, this research
was unable to reveal how the kampus mengajar program can improve the hard core of
pre-service teachers’ teaching quality because the focus was on the "assignment" stage [46].
The last stage determined the quality through four important activities, namely complet-
ing the self-assessment, requesting and completing peer assessment, and confirming the
completion process [46].

6. Conclusions

This research discovered that the kampus mengajar program is utilized by pre-service
teachers to share and receive experiences. With this reciprocal process, all parties benefit
from the process. Mentors and school teachers tend to upgrade their skills relating to
managerial practice and classroom learning by sharing insights and theories. Conversely,
pre-service teachers improve themselves because they have the opportunity to experience
real school life and acquire real experience, including learning from their mentors. This
research has several limitations: First, only pre-service teachers, principals, and supervisors
involved in the kampus mengajar program were interviewed. Second, the characteristics
of the curriculum implemented in the elementary schools are different from those imple-
mented in the next level, which led to the conclusion that this research tends not to be
generalized. Furthermore, due to technical limitations, data collection was realized using
a single technique: interviews. Third, this research did not compare the effectiveness of
the campus teaching program with that accepted by pre-service teachers in enhancing
their professional experience. This created an opportunity for future studies to explore this
problem from various perspectives. Subsequently, there is a need to ascertain how this kam-
pus mengajar program is utilized by pre-service teachers to develop their professionalism
by involving various participants and more diverse data collection techniques. Further
research capable of comparing the effectiveness of campus teaching programs with other
pre-existing ones is needed for the continuous evaluation of various programs from the
Ministry of Education. It is also important to determine how the kampus mengajar alumni
adapt to the demands of the real working-class world, such as the significant differences in
the readiness of alumni and non-alumni teachers.

Author Contributions: Conceptualization, S.S., W.W. and D.I.P.; methodology, S.S., W.W. and D.I.P.,
validation, S.S., W.W. and D.I.P.; formal analysis, S.S., W.W. and D.I.P.; investigation, S.S., W.W., D.I.P.
and L.P; resources, S.S., W.W., D.I.P., M.M. and A.T.; data curation, S.S. and D.I.P.; writing—original
draft preparation, S.S. and W.W.; writing—review and editing, S.S., M.M. and A.T.; visualization, S.S.;



Educ. Sci. 2023, 13, 143 16 of 18

supervision, M.M. and A.T.; project administration, S.S. and D.I.P.; funding acquisition, S.S., L.P. and
W.W. All authors have read and agreed to the published version of the manuscript.

Funding: This research was funded by Universitas Ahmad Dahlan, grant number PD-059/SP3/LPPM-
UAD/VII/2022.

Institutional Review Board Statement: All subjects gave their informed consent for inclusion before
they participated in the study. The study was conducted in accordance with the Ethics Committee of
Universitas Ahmad Dahlan Indonesia.

Informed Consent Statement: Informed consent was obtained from all subjects involved in the study.

Data Availability Statement: Not applicable.

Acknowledgments: The authors are grateful to the Universitas Ahmad Dahlan, UIN Sunan Kalijaga
Yogyakarta, Universitas Muhammadiyah Malang, and Universitas Nahdlatul Ulama Surakarta for
supporting this research.

Conflicts of Interest: The authors declare no conflict of interest.

References
1. Chang, M.C.; Al-Samarrai, S.; Shaeffer, S.; Ragatz, A.B.; De Ree, J.; Stevenson, R. Teacher Reform in Indonesia: The Role of Politics and

Evidence in Policy Making; World Bank Publications: Washington, DC, USA, 2013.
2. Tanang, H.; Abu, B. Teacher Professionalism and Professional Development Practices in South Sulawesi, Indonesia. J. Cur. Teach.

2014, 3, 25–42. [CrossRef]
3. Sulisworo, D.; Nasir, R.; Maryani, I. Identification of teachers’ problems in Indonesia on facing global community. Int. J. Res. Stud.

Educ. 2016, 6, 81–90. [CrossRef]
4. Jalal, F. Teacher Certification in Indonesia: A Strategy for Teacher Quality Improvement; Departemen Pendidikan Nasional: Jakarta,

Indonesia, 2009.
5. Cheng, M.M.H.; Cheng, A.Y.N.; Tang, S.Y.F. Closing the gap between the theory and practice of teaching: Implications for teacher

education programmes in Hong Kong. J. Educ. Teach. 2010, 36, 91–104. [CrossRef]
6. Kwenda, C.; Adendorff, S.; Mosito, C. Student-teachers’ understanding of the role of theory in their practice. J. Educ. 2017,

69, 139–160.
7. Zeichner, K. Rethinking the connections between campus courses and field experiences in college-and university-based teacher

education. J. Teach. Educ. 2010, 61, 89–99. [CrossRef]
8. Kertesz, J.; Downing, J. Piloting teacher education practicum partnerships: Teaching alliances for professional practice (TAPP-

Tas)1. Aust. J. Teach. Educ. 2016, 41, 13–24. [CrossRef]
9. Darling-Hammond, L. Assessing teacher education: The usefulness of multiple measures for assessing program outcomes. J.

Teach. Educ. 2006, 57, 120–138. [CrossRef]
10. Darling-Hammond, L. Teacher education and the American future. J. Teach. Educ. 2009, 61, 35–47. [CrossRef]
11. Loo, D.B.; Maidom, R.; Kitjaroonchai, N. Non-native English speaking pre-service teachers in an EFL context: Examining

experiences through borderland discourse. Asia-Pac. J. Teach. Educ. 2019, 47, 414–431. [CrossRef]
12. Sulistiyo, U. Improving English as a Foreign Language Teacher Education in Indonesia: The case of Jambi University. Ph.D.

Dissertation, RMIT University, Melbourne, Australia, 2015. Available online: https//researchbank.rmit.edu.au/eserv/rmit
(accessed on 20 December 2022).

13. Le Cornu, R. Professional experience: Learning from the past to build the future. Asia-Pac. J. Teach. Educ. 2016, 44, 80–101.
[CrossRef]

14. Ingvarson, L.; Reid, K.; Buckley, S.; Kleinhenz, E.; Masters, G.N.; Rowley, G. Best practice teacher education programs and Australia’s
own programs; Department of Education: Canberra, Australia, 2014.

15. Gray, C.C.; Wright, P.R.; Pascoe, R. Raising the curtain: Investigating the practicum experiences of pre-service drama teachers.
Aust. J. Teach. Educ. 2017, 42, 36–53. [CrossRef]

16. Kennedy-clark, S.; Eddles-hirsch, K.; Francis, T.; Cummins, G. Developing Pre-Service Teacher Professional Capabilities through
Action Research Developing Pre-Service Teacher Professional Capabilities through Action. Aust. J. Teach. Educ. 2018, 43, 39–58.
[CrossRef]

17. Deed, C.; Cox, P.; Prain, V. Enablers and constraints in achieving integration in a teacher preparation program. Aust. J. Teach.
Educ. 2011, 36, 81–92. [CrossRef]

18. Genç, Z.S. More Practice for Pre-Service Teachers and More Theory for In-service Teachers of English Language. Procedia-Soc.
Behav. Sci. 2016, 232, 677–683. [CrossRef]

19. Qorib, M.; Harfiani, R. Independent campus policy in the new normal era. In Proceedings of the International Seminar on Islamic
Studies, Medan, Indonesia, 27–28 January 2021; Volume 2, pp. 13–20. Available online: http://download.garuda.kemdikbud.go.
id/article.php?article (accessed on 20 December 2022).

http://doi.org/10.5430/jct.v3n2p25
http://doi.org/10.5861/ijrse.2016.1519
http://doi.org/10.1080/02607470903462222
http://doi.org/10.1177/0022487109347671
http://doi.org/10.14221/ajte.2016v41n12.2
http://doi.org/10.1177/0022487105283796
http://doi.org/10.1177/0022487109348024
http://doi.org/10.1080/1359866X.2019.1607252
https//researchbank.rmit.edu.au/eserv/rmit
http://doi.org/10.1080/1359866X.2015.1102200
http://doi.org/10.14221/ajte.2017v42n1.3
http://doi.org/10.14221/ajte.2018v43n9.3
http://doi.org/10.14221/ajte.2011v36n8.3
http://doi.org/10.1016/j.sbspro.2016.10.092
http://download.garuda.kemdikbud.go.id/article.php?article
http://download.garuda.kemdikbud.go.id/article.php?article


Educ. Sci. 2023, 13, 143 17 of 18

20. Suhartoyo, E.; Wailissa, S.A.; Jalarwati, S.; Samsia, S.; Wati, S.; Qomariah, N.; Dayanti, E.; Maulani, I.; Mukhlish, I.; Azhari,
M.H.R.; et al. Pembelajaran Kontekstual Dalam Mewujudkan Merdeka Belajar. J. Pembelajaran Pemberdaya. Masy. 2020, 1, 161–164.
[CrossRef]

21. Siregar, N.; Sahirah, R.; Harahap, A.A. Konsep Kampus Merdeka Belajar di Era Revolusi Industri 4.0. Fitrah J. Islam. Educ. 2020,
1, 141–157. [CrossRef]

22. Sherly, S.; Dharma, E.; Sihombing, H.B. Merdeka belajar: Kajian literatur. In Urban Green Conference Proceeding Library; Universitas
Muhammadiyah Banjarmasin: Banjarmasin, Indonesia, 2021; pp. 183–190.

23. Eggleston, J. Teacher professionalism and professionalization. In The Changing Government of Education; Routledge: Abingdon-on-
Thames, UK, 2018; pp. 113–123.

24. Bair, M.A. Professionalism: A comparative case study of teachers, nurses, and social workers. Educ. Stud. 2016, 42, 450–464.
[CrossRef]

25. Creasy, K.L. Defining Professionalism in Teacher Education Programs. Online Submiss. 2015, 2, 23–25.
26. Heck, D.; Ambrosetti, A. Reclaiming educator professionalism in and for uncertain times. In Teacher Education in and for Uncertain

Times; Springer: Berlin/Heidelberg, Germany, 2018; pp. 1–13.
27. Eickelmann, B.; Drossel, K. Lehrer* Innenbildung und Digitalisierung-Konzepte und Entwicklungsperspektiven; JSTOR, Verlag Barbara

Budrich: Berlin, German, 2020.
28. Mukuna, T.E. Integration of ICT into teacher training and professional development in Kenya. Mak. J. High. Educ. 2013, 5, 3–21.

[CrossRef]
29. Roberts, J. Language Teacher Education; Routledge: Abingdon-on-Thames, UK, 2016.
30. Leung, C. Second/Additional Language Teacher Professionalism: What Is It. 2012. Available online: https://www.andrasprak.

su.se/polopoly_fs/1.203898.1411040092!/menu/standard/file/Constant%20Leung.pdf (accessed on 20 December 2022).
31. Evans, L.; Homer, M.S. Academic Journal Editors’ Professionalism: Perceptions of Power, Proficiency and Personal Agendas; SRHE,

University of Leeds: Leeds, UK, 2014.
32. Dehghan, F. Professional Development in Education Teachers’ perceptions of professionalism: A top-down or a bottom-up

decision-making process? Prof. Dev. Educ. 2020, 48, 705–714. [CrossRef]
33. Munandar, A.; Maryani, E.; Rohmat, D.; Ruhimat, M. Establishing the profesionalism of geography teacher through authentic

assessment field study. Int. J. Instr. 2020, 13, 797–818. [CrossRef]
34. Nessipbayeva, O. The competencies of the modern teacher. Bulg. Comp. Educ. Soc. 2019, 11, 148–154. Available online:

https://eric.ed.gov/?id=ED567059 (accessed on 20 September 2022).
35. Lessing, A.; De Witt, M. The value of continuous professional development: Teachers’ perceptions. S. Afr. J. Educ. 2007, 27, 53–67.

Available online: https://www.ajol.info/index.php/saje/article/view/25098 (accessed on 20 December 2022).
36. Zein, S. Factors affecting the professional development of elementary English teachers. Prof. Dev. Educ. 2016, 42, 423–440.

[CrossRef]
37. Abbas, H. Misteri Pelaksanaan Sertifikasi Guru. 2013. Available online: https://scholar.google.com/scholar?hl=en&as_sdt=

0%2C5&q=37.%09Abbas%2C+H.+Misteri+Pelaksanaan+Sertifikasi+Guru.+Opini+Kompas%2C+Wednesday+12%2C+2013.&
btnG= (accessed on 20 December 2022).

38. Avalos, B. Teacher professional development in teaching and teacher education over ten years. Teach. Teach. Educ. 2011, 27, 10–20.
[CrossRef]

39. Walter, C.; Briggs, J. What Professional Development Makes the Most Difference to Teachers; University of Oxford Department of
Education: Oxford, UK, 2012; Volume 20, p. 2015. Available online: https://www.oupjapan.co.jp/sites/default/files/contents/
events/od2018 (accessed on 20 December 2022).

40. Grossman, P.; McDonald, M. Back to the future: Directions for research in teaching and teacher education. Am. Educ. Res. J. 2008,
45, 184–205. [CrossRef]

41. Hoffman, J.V.; Wetzel, M.M.; Maloch, B.; Greeter, E.; Taylor, L.; DeJulio, S.; Vlach, S.K. What can we learn from studying the
coaching interactions between cooperating teachers and preservice teachers? A literature review. Teach. Teach. Educ. 2015,
52, 99–112. [CrossRef]

42. Standal, Ø.F.; Moen, K.M.; Moe, V.F. Theory and practice in the context of practicum: The perspectives of Norwegian physical
education student teachers. Eur. Phys. Educ. Rev. 2014, 20, 165–178. [CrossRef]

43. Crasborn, F.; Hennissen, P. The Skilled Mentor. Mentor Teachers’ Use and Acquisition of Supervisory Skills; Technische Universiteit
Eindhoven: Eindhoven, The Netherlands, 2010.

44. Loughran, J. Developing a Pedagogy of Teacher Education: Understanding Teaching & Learning about Teaching; Routledge: Abingdon-
on-Thames, UK, 2013.

45. Widiyono, A.; Irfana, S.; Firdausia, K. Implementasi Merdeka Belajar melalui Kampus Mengajar Perintis di Sekolah Dasar. Metod.
Didakt. J. Pendidik. Ke-Sd 2021, 16, 102–107. [CrossRef]

46. Iriawan, S.B.; Saefudin, A. Buku Saku Utama Aktivitas Mahasiswa Program Kampus Mengajar 2021; Kementrian Pendidik. dan
Kebud.: Jakarta, Indonesia, 2021; p. 37.

47. Wahyuni, I.; Anshori, A. Student response of Medan State University to independent campus discussion. COMMICAST 2021,
2, 110–116. [CrossRef]

http://doi.org/10.33474/jp2m.v1i3.6588
http://doi.org/10.53802/fitrah.v1i1.13
http://doi.org/10.1080/03055698.2016.1219651
http://doi.org/10.4314/majohe.v5i1
https://www.andrasprak.su.se/polopoly_fs/1.203898.1411040092!/menu/standard/file/Constant%20Leung.pdf
https://www.andrasprak.su.se/polopoly_fs/1.203898.1411040092!/menu/standard/file/Constant%20Leung.pdf
http://doi.org/10.1080/19415257.2020.1725597
http://doi.org/10.29333/iji.2020.13254a
https://eric.ed.gov/?id=ED567059
https://www.ajol.info/index.php/saje/article/view/25098
http://doi.org/10.1080/19415257.2015.1005243
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=37.%09Abbas%2C+H.+Misteri+Pelaksanaan+Sertifikasi+Guru.+Opini+Kompas%2C+Wednesday+12%2C+2013.&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=37.%09Abbas%2C+H.+Misteri+Pelaksanaan+Sertifikasi+Guru.+Opini+Kompas%2C+Wednesday+12%2C+2013.&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=37.%09Abbas%2C+H.+Misteri+Pelaksanaan+Sertifikasi+Guru.+Opini+Kompas%2C+Wednesday+12%2C+2013.&btnG=
http://doi.org/10.1016/j.tate.2010.08.007
https://www.oupjapan.co.jp/sites/default/files/contents/events/od2018
https://www.oupjapan.co.jp/sites/default/files/contents/events/od2018
http://doi.org/10.3102/0002831207312906
http://doi.org/10.1016/j.tate.2015.09.004
http://doi.org/10.1177/1356336X13508687
http://doi.org/10.17509/md.v16i2.30125
http://doi.org/10.12928/commicast.v2i2.3352


Educ. Sci. 2023, 13, 143 18 of 18

48. Budiharso, T.; Tarman, B. Improving quality education through better working conditions of academic institutes. J. Ethn. Cult.
Stud. 2020, 7, 99–115. [CrossRef] [PubMed]

49. Yusuf, F. The Independent Campus Program for Higher Education in Indonesia: The Role of Government Support and the
Readiness of Institutions, Lecturers, and Students. J. Soc. Stud. Educ. Res. 2021, 12, 280–304. Available online: https://www.
learntechlib.org/p/219847/ (accessed on 20 December 2022).

50. Anwar, R.N. Pelaksanaan Kampus Mengajar Angkatan 1 Program Merdeka Belajar Kampus Merdeka di Sekolah Dasar. J. Pendidik.
Dan Kewirausahaan 2021, 9, 210–220. [CrossRef]

51. Ige, O.A. Using action learning, concept-mapping, and value clarification to improve students’ attainment in ict concepts
in social studies: The case of rural learning ecologies. J. Soc. Stud. Educ. Res. 2019, 10, 301–322. Available online: https:
//dergipark.org.tr/en/pub/jsser/issue/45447/570415 (accessed on 10 October 2022).

52. Strunc, A.R. Are They Listening? Policymakers and Their Role in Public Education. Res. Educ. Policy Manag. 2020, 2, i. [CrossRef]
53. Tarman, B.; Chigisheva, O. Editorial for special issue: Transformation of educational policy, theory and practice in post-soviet social

studies education. J. Soc. Stud. Educ. Res. 2017, 8. Available online: https://dergipark.org.tr/en/pub/jsser/issue/32450/360860
(accessed on 10 October 2022).

54. Yohana, C.; Dania, R.F.R.; Prihandono, D. Study of the influence of education and literation of entrepreneurship in vocational
high schools: Indonesian case. Acad. J. Interdiscip. Stud. 2021, 10, 34–50. [CrossRef]

55. Cooper, R.; Fleisher, A. Building connections: An interpretative phenomenological analysis of qualitative research students ’
learning experiences. Qual. Rep. 2012, 17, 1–16. Available online: https://eric.ed.gov/?id=EJ974974 (accessed on 20 December
2022). [CrossRef]

56. Creswell, J.W.; Creswell, J.D. Research Design: Qualitative, Quantitative, and Mixed Methods Approaches; Sage Publications: Thousand
Oaks, CA, USA, 2017.

57. Hershberger, P.E.; Kavanaugh, K. Comparing appropriateness and equivalence of email interviews to phone interviews in
qualitative research on reproductive decisions. Appl. Nurs. Res. 2017, 37, 50–54. [CrossRef]

58. James, N. Using email interviews in qualitative educational research: Creating space to think and time to talk. Int. J. Qual. Stud.
Educ. 2016, 29, 150–163. [CrossRef]

59. Saarijärvi, M.; Bratt, E.L. When face-to-face interviews are not possible: Tips and tricks for video, telephone, online chat, and
email interviews in qualitative research. Eur. J. Cardiovasc. Nurs. 2021, 20, 392–396. [CrossRef] [PubMed]

60. Schwartz, L.; Beamish, W.; McKay, L. Understanding social-emotional reciprocity in autism: Viewpoints shared by teachers. Aust.
J. Teach. Educ. 2021, 46, 24–38. [CrossRef]

61. Morgan, H. Understanding thematic analysis and the debates involving its use. Qual. Rep. 2022, 27, 2079–2091. [CrossRef]
62. Braun, V.; Clarke, V. Using thematic analysis in psychology. Appl. Qual. Res. Psychol. 2017, 32, 77–101. [CrossRef]
63. Robson, K.; McCartan, C. Real World Research, 4th ed.; Wiley: Chichester, UK, 2016.
64. Yin, R.K. Applications of Case Study Research; Sage: London, UK, 2011.
65. Suter, W.N. Introduction to Educational Research: A Critical Thinking Approach; SAGE publications: Thousand Oaks, CA, USA, 2011.
66. Brante, T. Professions as science-based occupations. Prof. Prof. 2011, 1, 4–20. [CrossRef]
67. Kenny, J.D.; Hobbs, L.; Herbert, S.; Chittleborough, G.; Campbell, C.; Jones, M.; Gilbert, A.; Redman, C. Science Teacher Education

Partnerships with Schools (STEPS): Partnerships in science teacher education. Aust. J. Teach. Educ. 2014, 39, 43–65. [CrossRef]
68. Sim, C. Sustaining productive collaboration between faculties and schools. Aust. J. Teach. Educ. 2010, 35, 18–28. [CrossRef]
69. De Dios Martínez Agudo, J. What type of feedback do student teachers expect from their school mentors during practicum

experience? The case of Spanish EFL student teachers. Aust. J. Teach. Educ. 2016, 41, 36–51. [CrossRef]
70. Kumaravadivelu, B. Language Teacher Education for a Global Society: A Modular Model for Knowing, Analyzing, Recognizing, Doing,

and Seeing; Routledge: Abingdon-on-Thames, UK, 2012.
71. Mockler, N. Teacher professional learning under audit: Reconfiguring practice in an age of standards. Prof. Dev. Educ. 2020,

48, 166–180. [CrossRef]
72. Schmidt, M. Learning from teaching experience: Dewey’s theory and preservice teachers’ learning. J. Res. Music Educ. 2010,

58, 131–146. [CrossRef]
73. Yeigh, T.; Lynch, D. Reforming initial teacher education: A call for innovation. Aust. J. Teach. Educ. 2017, 42, 112–127. [CrossRef]
74. Mudra, H. Pre-service EFL teachers’ experiences in teaching practicum in rural schools in Indonesia. Qual. Rep. 2018, 23, 319–344.

[CrossRef]
75. Burns, A. The Cambridge Guide to Second Language Teacher Education; Ernst Klett Sprachen: Cambridge, UK, 2009.
76. Fahmi, M.; Maulana, A.; Yusuf, A.A. Teacher certification in Indonesia: A confusion of means and ends. Cent. Econ. Dev. Stud.

Padjadjaran Univ. 2011, 3, 1–18. Available online: https://core.ac.uk/download/pdf/9310848.pdf (accessed on 20 December 2022).

Disclaimer/Publisher’s Note: The statements, opinions and data contained in all publications are solely those of the individual
author(s) and contributor(s) and not of MDPI and/or the editor(s). MDPI and/or the editor(s) disclaim responsibility for any injury to
people or property resulting from any ideas, methods, instructions or products referred to in the content.

http://doi.org/10.29333/ejecs/306
http://www.ncbi.nlm.nih.gov/pubmed/36679187
https://www.learntechlib.org/p/219847/
https://www.learntechlib.org/p/219847/
http://doi.org/10.47668/pkwu.v9i1.221
https://dergipark.org.tr/en/pub/jsser/issue/45447/570415
https://dergipark.org.tr/en/pub/jsser/issue/45447/570415
http://doi.org/10.46303/repam.02.01.ed
https://dergipark.org.tr/en/pub/jsser/issue/32450/360860
http://doi.org/10.36941/ajis-2021-0004
https://eric.ed.gov/?id=EJ974974
http://doi.org/10.46743/2160-3715/2012.1780
http://doi.org/10.1016/j.apnr.2017.07.005
http://doi.org/10.1080/09518398.2015.1017848
http://doi.org/10.1093/eurjcn/zvab038
http://www.ncbi.nlm.nih.gov/pubmed/33893797
http://doi.org/10.14221/ajte.202v46n1.2
http://doi.org/10.46743/2160-3715/2022.5912
http://doi.org/10.1191/1478088706qp063oa
http://doi.org/10.7577/pp.v1i1.147
http://doi.org/10.14221/ajte.2014v39n12.4
http://doi.org/10.14221/ajte.2010v35n5.2
http://doi.org/10.14221/ajte.2016v41n5.3
http://doi.org/10.1080/19415257.2020.1720779
http://doi.org/10.1177/0022429410368723
http://doi.org/10.14221/ajte.2017v42n12.7
http://doi.org/10.46743/2160-3715/2018.3115
https://core.ac.uk/download/pdf/9310848.pdf

	Introduction 
	Literature Review 
	The Meaning of Professionalism and Teacher Professional Development Policies in Indonesia 
	Professional Development for Pre-Service Teachers 
	Kampus Mengajar Program in Developing Pre-Service Teacher Professionalism 
	Weaknesses in the Literature and the Novelty of This Research 

	Materials and Methods 
	Research Type 
	Participants 
	Research Procedure 
	Data Analysis Technique 

	Results 
	Sharing Experience 
	Building Motivational and Various Learning Opportunities 
	Helping the School Administration 
	Helping Teachers Adapt to School Technology 
	Developing School Programs 

	Receiving Experience 
	Being Trusted 
	Obtaining the Opportunity 
	Obtain Real Experiences 

	Professional Skills Develop 
	Enhancing Soft Skills 
	Skills Are More Honed 

	Program Challenges 
	Program Socialization 
	Coordination between Organizers 
	Time Management 


	Discussion 
	Conclusions 
	References

