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Abstract

:

The COVID-19 pandemic has affected almost every area of our lives. It meant a break from our lifestyles, transforming everything from face-to-face to online. Among the places where this situation has become more evident are primary schools, secondary schools, and universities, which have had to adopt online teaching in its entirety. Faced with this situation, the work of the educational counsellors was essential to coordinate the centre with the families and to enable students to follow the classes in the best way possible. The objective of this study is to analyse the scientific literature about online educational guidance, with a focus on the COVID-19 pandemic. To achieve this, a scoping review inspired by the PRISMA model was done. A total of 42 articles were studied. The main results show that many counsellors were at a disadvantage and in a very stressful situation, as they did not have the necessary digital training. On the other hand, this situation has been the first contact for many counsellors with the use of ICT within their profession and in an unexpected situation, without time for training or enough preparation.
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1. Introduction


The year 2020 will always be remembered as the year when the world came to a virtual standstill. At the end of 2019, there was an epidemic outbreak in the Chinese city of Wuhan caused by SARS-CoV-2, better known as COVID-19. This virus spread rapidly around the world, and the World Health Organisation (WHO) declared this spread as a health emergency of international concern on 30 January 2020; on 11 March 2020, it was recognised as a pandemic [1].



To curb the spread of the virus, most countries around the world opted for containment as the main measure. For instance, in Spain, a state of alarm was declared in March of 2020, with a series of measures involving the closure of all non-essential activities [2], the adoption of teleworking in companies [3] and the closure of schools [4].



Because of the closure of the schools, there was a radical change in teaching methods, replacing face-to-face teaching with online teaching. This was a change that was very sudden, without the option of being able to prepare or plan resources or tools for the correct development of teaching. Digital competence was a very important factor at this time, as both school staff and pupils had to cope solely using technology.



Teachers and educational counsellors had to adapt how they taught and be able to get in touch with the students in the schools. The search for online resources to be able to continue teaching in the best possible way became essential, even more so for educational counsellors, who in many cases were unable to provide the desired follow-up for pupils who needed it.



The adoption of this teaching method created an inequality among the student body. Many students were very negatively affected by this situation due to a lack of electronic devices or Internet connection to be able to adequately follow the development of e-learning. In many families, this lack of devices was due to the limited number of devices owned, as they are shared among family members [5].



The suspension of face-to-face teaching meant that young people had to isolate themselves from others at home. This isolation led to trauma, which in some cases worsened into much more serious problems [6] and led to uncertainty about the future for students [5].



The work of the educational counsellors was crucial, as in addition to the development of their professional competencies they had to contact families who had no way to adequately follow the online teaching. Moreover, the mental health of students was affected by the uncertainty of this global pandemic, and the work of the educational counsellor was very important.



The online guidance carried out during the lockdowns resulting from the COVID-19 expansion is a topic that is still very much alive in the scientific literature, as it brings up a lot of results in platforms such as Scopus (741 results), Web of Science (619 results) or Dialnet (101 results) although it is a topic that has been in existence for little more than a year.



Moreover, it is a subject that arouses great interest in a society as digitalised as the one in which we live. COVID-19 is particularly relevant, as we are still immersed in this global pandemic. We must live with the consequences it has caused in our society with the uncertainty of how it will evolve and with the problems that continually arise with the vaccination against this virus carried out in different countries [7].



Theoretical Framework


The role of technology in education has been gaining importance over the years and its use in classrooms is becoming increasingly relevant [8]. Due to the COVID-19 pandemic, the education system as well as many other areas are being disrupted. Among the most prominent measures in response to this situation is the suspension of face-to-face education and its replacement by distance education [9].



The role of the educational counsellor is a very important one within the education of young people, especially in this pandemic context, where their skills have been much needed at a time when many people were experiencing personal difficulties [10]. During the lockdowns, both teachers and guidance professionals were overwhelmed by this situation of sudden change, unable to provide the personalised attention that many learners needed and forced to suspend specialised support in certain areas [11]. Psycho-pedagogical evaluations were impossible, being temporarily unadministrable, and psycho-pedagogical reports could be produced only for students who had already been evaluated [12].



This pandemic has marked the era of using the Internet as a tool for learning, and counsellors have found themselves in the position of performing counselling services to promote self-care and well-being among students during the confinement resulting from the spread of this virus [13]. Although this situation has forced the adaptation of online counselling services to online resources, online counselling is not a new phenomenon and has been used for years [14].



The use of Information and Communication Technology (hereafter ICT) is increasing. The use of ICT is widespread among young people, with instant messaging, consumption of multimedia content, as an important source of entertainment and for exploring the educational opportunities available to them [15]. Because of this, ICT has become essential for the development of guidance over the years [16]. The use of ICT in schools allows the optimisation and management of the work in a more efficient way and reduces the costs of the process, as well as enabling students to learn and master technological tools that make them comfortable with virtual education [17]. Online counselling is a good alternative for counsellors to prevent, reduce and fix problems [18].



The use of ICT in educational guidance has many advantages in terms of interaction, access to information, flexibility in problem orientation, optimisation of the guidance action, the autonomy gained by the user and the personal and professional development of the participants. However, it also has disadvantages, such as the lack of basic digital literacy, the loss of personal communication elements or the quality of the materials and resources to be used [19].



The use of ICT in the guidance process strengthens the role of the educational counsellor [19]. An example of a digital tool that has been used within the field of guidance, more specifically within career guidance, is the MyWaypass platform. According to Suárez [20], it is a flexible platform that can be easily integrated into schools within the Academic and Vocational Guidance Plans (hereafter, POAP). Among the frequently used programmes, SIGI, DISCOVER and the CHOICES system can also be highlighted [19].



According to research conducted by Budianto et al. [21], another good example of the use of ICT in the field of guidance is instant messaging applications. The research concludes that, with the right optimisation in the use of these popular applications, counsellors can help teachers to solve guidance-related problems with greater accuracy.



The educational counsellor needs to innovate to adequately apply ICT in the counselling process [8], but it seems that, faced with this difficult situation, counsellors do not adequately optimise technology in the counselling process [22]. One of these reasons may be a lack of knowledge and confidence in ICT on the part of counsellors; the correct performance of these tasks depends above all on both initial and continuous training of guidance practitioners [9]. Digital literacy is a great ally for school counsellors, since in this way meaningful digital resources can be used and created for students [23]. Moreover, if digital literacy is maximised, counsellors could be more innovative in thinking about resources [24]. The digital competence of educational counsellors has been studied in these articles, although it is not very abundant in the scientific literature, because, until 2020, with the onset of the pandemic, the use of the technology in this area was not widespread.



The key to digital transformation in schools is its acceptance by guidance counsellors. Without acceptance, the guidance counsellor will not be able to optimise the use of technology and may negatively affect students’ motivation [8]. Furthermore, the institution itself must support counsellors to be trained and to implement technology in their practice, as according to Maurya et al. [25], there are currently very few counselling training programmes on the practice of technology use that go beyond minimal exposure to technology.



According to Košir et al. [26], factors such as counsellors’ self-perceived self-efficacy concerning ICT, their attitude towards online counselling and even the support of their superiors had a significant impact on counsellors’ stress levels. This study also found that educational counsellors who experienced low levels of work-related stress from online counselling perceived themselves as being able to handle ICT efficiently with a positive predisposition towards the use of ICT and they also had a high level of support from their superiors.



In a study conducted by Foon et al. [27], it was concluded that educational counsellors felt more comfortable and self-confident when they had a room with electronic devices to carry out their work. According to this study, the intention of counsellors to use ICT in educational guidance processes was mostly affected by the level of technological competence and the background of the counsellors in terms of “training” in online guidance. Previous studies have already shown that adequate professional development is essential to overcome the barrier to the application of ICT within schools [28]. It is evident that educational counsellors prefer face-to-face counselling because it is easier to focus on the gestures and facial expressions of students in a private environment where they are in control. It is also preferred because technology-related mishaps, which can lead to fatigue in the counsellor’s work, cannot occur. On the other hand, the same respondents say that online counselling is surprisingly efficient.



Because of this rapid adaptation and shift towards the full use of ICTs, educational counsellors who have provided services for the duration of the COVID-19 pandemic may be at increased risk of post-traumatic stress and burnout [29]. They may also have difficulty balancing their roles as educators, professional counsellors and supervisors in ways that result in the neglect of their practices [30]. To avoid this situation, some research proposes that it is important to highlight the importance of the cultivation of resilience and self-care practices by counsellors [29].



During the period of confinement, many children and adolescents suffered trauma because of the isolation and adversity characteristic of the time—experiences that can trigger much more serious mental health problems [6]. In addition, they were uncertain about their education, future and job opportunities due to the stagnation of studies as a result of the pandemic [5]. The pandemic has forced people out of their comfort zone by radically changing the way they work or study, which has a strong impact on both emotional and mental health [31], and this impact has been much greater among children and adolescents [32]. In several countries, the suicide rate increased during confinement, including among children [33]. According to Slomski [34], online counselling might diminish these thoughts, relieving emotional distress significantly. The world is virtually paralysed by the pandemic, and students are locked in their homes, increasing their scepticism towards the opportunities available to continue their education and achieve employability. Counsellors kept students up to date using technology to steer them away from this job-related pessimism [5].



During confinement, educational counsellors were most likely the only source of mental health support, helping students with their emotional needs [6]. Therefore, counselling was not only the responsibility of the counsellors but also had to be undertaken by a large part of the teaching staff and even by the families of the students themselves, through different guidelines previously established by the educational counsellor [5].



Another sector within the student body that has been affected is that of international students. Many of them were distressed due to discrimination in addition to the aforementioned factors [35]. More specifically, discrimination towards students with Asian traits increased very significantly in some countries such as the United States, among other causes, due to the media [36]. This situation led to increased online reinforcement by educational counsellors to combat oppression in certain countries [35].



The changes driven by COVID-19 are drastic in practically all areas, but within rural schools, the situation is critical. The training of guidance practitioners regarding the use of ICT is a very important factor; however, the training system for guidance practitioners is also very weak [9].



The digital divide is also evident in this situation [12], as groups with a lower socioeconomic level do not have the right conditions for the development of online education [11]. The study by Díez-Gutiérrez and Espinoza [37] concludes that many families in Spain do not have the necessary resources to be able to monitor online education adequately from their homes. It is also evident that inequality is more present in times of crisis, which means an increase in the digital divide. However, the presence of this gap is not something new, it is an inequality that has been established for decades [38].



These students have been affected because the sudden contact with technology on a compulsory basis is new in many cases, making it very difficult for them to keep up with their studies and resulting in an interruption of their education. It is important to familiarise students in this situation with the use of applications and software when providing online guidance and to avoid disruption of their studies as much as possible [5].



The role of counsellors became crucial at this stage to be able to communicate with families who lack sufficient resources for the proper follow-up of online teaching [12]. To be able to play their role properly, counsellors had to start online services and train themselves through online workshops to improve and be updated in terms of digital competence skills and use [39,40,41]. Regarding the teaching–learning process, the counsellors provided guidelines for families to work with their children at home through different means, from emails to phone calls, if necessary [12].



The publication of links and online resources on school, college or university websites is a very simple and important measure. Such links and resources need to be clear and able to provide easy accessibility to the student [40]. During this period, counsellors collected many online resources to provide advice to the educational community and recommendations to families to cope as well as possible with this situation [37].



The shift from face-to-face to online activities has an impact on all students, but especially on vulnerable groups [9]. During the confinement caused by the COVID-19 pandemic, students with disabilities were at risk of not receiving the right measures [11]; therefore, if online resources are not provided for the correct development of teaching and monitoring of their situation, it creates a lack of equity and fairness [40].



In turn, the use of social media has influenced students’ academic achievement during confinement. While some research concludes that social networking has negatively affected students’ academic achievement, other research concludes that it has positive effects. The fact is that the use of social media has a positive impact on student academic achievement, but if used excessively, it can have a very negative impact [42].



According to a study by Dores et al. [43], the tools most frequently used by educational counsellors during the period of confinement were video calls, social networks and different applications; and the devices most frequently used for these purposes were computers and smartphones.



Examples of the ICT resources most used by counsellors during the period of confinement, divided by different utilities [44,45], are listed in Table 1.



However, even though reacting to the emergence of COVID-19 and its consequent confinement has been challenging, it has meant that new opportunities and ways of carrying out the work of educational guidance have emerged, necessitating a review of these new methods of carrying it out to be prepared to adapt to future challenges [46].



In the study carried out by Maurya et al. [25], counsellors were found to be predisposed to continue with the use of ICT tools in their practice as a secondary way of providing their services, without losing face-to-face counselling.



Nowadays, students are more and more likely to use online counselling. According to Li and Leung [47], students who had counselling before the COVID-19 pandemic were more likely to participate in online counselling services. The technological changes imposed by COVID-19 during the lockdowns may prove to be very positive and beneficial to be used and to be modified and refined as they progress [48].





2. Materials and Methods


This scoping review had the aim of analysing the scientific literature on educational guidance using ICTs in times of COVID-19. For this purpose, Systematic Literature Review (SLR) [49] and the PRISMA model (see Figure 1) [50,51,52,53] were used as references. The search for bibliographic sources was carried out by exploring articles in both Spanish and English. This search was carried out about the subject matter to obtain the desired information and thus carry out a subsequent analysis. This analysis aimed to draw up a global vision of educational guidance in the COVID-19 times. Articles before 2020 were used as a reference to know the situation of educational guidance and ICT resources before the pandemic.



The research questions (RQs), all concerning educational guidance during COVID-19 pandemic, were as follows:




	
RQ1: How many scientific articles were published about educational guidance in COVID-19? (From 2020 and 2021; articles about ICT and educational guidance from 2013 were also taken into consideration, for a wider perspective.)



	
RQ2: How many articles were Spanish and how many were from other countries?



	
RQ3: How many types of articles were published (research, proposal, or review)?



	
RQ4: What was the impact of these publications? (For this we considered CIRC, Integrated Classification of Scientific Journals and amount of Google Scholar citations).



	
RQ5: What were the topics and their frequencies?








The following databases were used to search for articles through this process (Figure 1).




	
Web of Science—with the keywords counsellor and COVID, 52 results were found, and using the search parameter Education, Educational Research, four articles appeared: three of them in Spanish and one in English. With the keywords counselling and COVID, there were 528 results, and with the use of the search parameter Education, Educational Research, six articles appeared, all in English. From this database, nine articles were finally included in the analysis.



	
Scopus—with the keywords school, counsellor and COVID, 267 results were found, and using the parameters social sciences and psychology, there were 158 results. From this database, nine articles were finally included in the analysis.



	
ResearchGate—with the keywords COVID-19 and counsellor and using the parameter publications, 15 articles from this database were finally included in the analysis.



	
Dialnet—with the keywords orientation and COVID, 102 results were found, and using the parameter psychology and education, 29 articles appeared: 25 of them in Spanish, 3 in English and 1 in Galician. From this database, nine articles were finally included in the analysis.








After the search for bibliographic sources, the selected articles were read and analysed. The articles were selected based on relevance criteria. For the correct organisation of the information addressed by the articles, a model analysis sheet was used (see Table 2).



Once the articles were classified, the first step was to read the entire article, in which special importance was given to the summary and the conclusions obtained by the authors of the article. Of these 49 articles, 7 were discarded after reading and corresponding analysis as they did not adequately meet the requirements sought in the subject matter.



Statistical analysis was done from a descriptive point of view, with frequencies and percentiles.




3. Results


The results obtained in the process of analysing the literature review were organised according to scientific production, by year, source origin, the CIRC classification of the journals in which the articles were published, the subject matter addressed in the selected articles, the classification of their authors also according to these subjects and, finally, according to the number of citations of the articles in Google Scholar.



3.1. Scientific Production


For this systematic literature review, 42 articles were consulted from different databases, both international and national (Spanish). Figure 2 shows the number of articles according to the month of publication for the years 2020 (from March onwards) and 2021 (in the first five months). The bulk of publications were in December 2020, followed by March, June, and October of the same year, with four publications each. It is also worth noting that July 2020 was the only month with no publications (Figure 2).



Table 3 shows the scientific production by year and the origin of the journal in which the articles analysed were published, indicating whether they were of national or international origin. The table also includes a classification of these articles according to whether they were proposals, reviews or research.



Concerning the origin of the articles analysed, most of the articles were of international origin, with 31 articles, compared to 11 articles of national origin. About the typology of the articles, systematic literature reviews stood out with 24 articles, followed by research articles with 15 articles. In last place were the proposal articles, with only 3 articles out of the 42 selected for analysis.




3.2. CIRC Classification and Source Origin


Table 4 shows both the CIRC classification of the journals in which the articles were published and their origin according to the database from which the articles were obtained: Web of Science, Scopus, ResearchGate or Dialnet.



Starting with the CIRC classification (see Table 5), the Integrated Classification of Scientific Journals (CIRC) aims to classify scientific journals in the Social and Human Sciences according to their quality. This classification is divided into A+ (journals of excellence), A (higher-level journals), B (quality journals that do not reach a high level of internationalisation), C (second-order journals) and D (journals that do not have an impact on the scientific community).



The CIRC analysis (see Figure 3) shows that most articles meet criterion D, with 22 articles. According to this classification, group D includes not only journals that do not have an impact on the scientific community but also journals that are not indexed. As already mentioned in Table 1, most of the articles were of international origin; and 17 of the 42 articles analysed were not included in the CIRC classification. As CIRC is a Spanish classification, and these 17 articles are of foreign origin, they were included in group D of the classification.



The next most frequently met criterion in this analysis was group B, with seven items, closely followed by the A+ and C classification, with five items each. Finally, the classification that was least repeated in these articles was that of group A, with only three articles.



About the origin of the articles in the different databases (see Table 5), the database from which the most articles were obtained was ResearchGate, with 15 articles; compared to the articles obtained from Web of Science, Scopus and Dialnet, with 9 articles obtained from each of these databases.



In all databases, the bulk of the publications (see Figure 4) were in the year 2020, with nine publications in ResearchGate, seven in Dialnet and Scopus, and five in Web of Science. This is obviously because 2020 was the year in which the pandemic emerged, so the articles were mostly written in that year. The rest of the years had constant values of publications, around one or none. These years correspond to the articles used as a reference to find out how the situation of educational guidance with ICT resources already was before the pandemic.




3.3. Topics


The selected articles were categorised according to the following four topics (Figure 5):




	
Online guidance and ICT resources: this theme encompasses articles that include resources for the development of online educational guidance and ICT resources focused on some aspect of educational guidance before the onset of the COVID-19 pandemic.



	
Online guidance and ICT resources during the pandemic: this theme encompasses articles that include the resources that educational counsellors had to resort to to be able to continue with the development of online educational guidance and ICT resources focused on some aspect of educational guidance.



	
The situation of the educational counsellor during the pandemic: this topic deals with articles that reflect the situation that educational counsellors had to face, such as adapting very quickly to a completely online situation and the consequences that this situation had for them, both emotionally and physically.



	
The situation of families during the pandemic: this theme includes articles on how families had to cope with online teaching and the consequences for them of the sudden adoption of this mode of teaching based on different factors.








As can be seen in Figure 5, most of the articles fell under the topic “Online counselling and ICT resources during the pandemic”, with half of the total number of articles consulted. The next most frequent categories were “Situation of families” and “Online counselling and ICT resources”, with 24% and 17%, respectively. Finally, the least frequent topic was “The situation of the educational counsellor during the pandemic”, with only 9% of the total. Table 5 lists the authors of the articles consulted, classified according to the topics mentioned above.



Within the topic of “Online guidance and ICT resources”, it can be observed that all but one of the articles were from before 2020. This is because they were proposals on how to use ICT resources for the development of guidance in a routine way without exceptional situations such as a pandemic. On the topic of “Online guidance and ICT resources during a pandemic”, it is clear that all the articles were older than 2020, as they cover the ICT resources that guidance practitioners had to use to carry out their functions.



The topic “The situation of the educational counsellor” had two articles before 2020, as they dealt with the situation of the educational counsellor and their digital competence. The articles from the years 2020 and 2021, additionally addressed how the sudden shift to fully online teaching affected the counsellors. Finally, the category “Situation of families during the pandemic” also had articles exclusively from the years 2020 and 2021, as they reflected the situation of many families in this situation.




3.4. Number of Citations in Google Scholar


Table 6 shows the authors of the articles (2020–2021, incomplete) together with the number of citations of these articles in Google Scholar. They have not had a great impact within the scientific community, or at least for the moment, as the subject matter they deal with is still very recent.



In this study, a total of 604 citations were found in Google Scholar (see Figure 6). Most of the citations belonged to the year 2020, with 374 citations collected on the platform.



Of particular interest are the articles by Tandon (2020) [32] and Wise (2021) [7], with 103 and 34 citations, respectively. The latter article was published in March of this year and already has numerous citations in only two months.





4. Discussion


Among the reviewed articles, there were proposals, reviews, and research. It is evident that, considering this topic, systematic literature reviews stood out from the rest, with 24 articles out of the 42 selected.



Nowadays, there are numerous articles that address this issue, and half of the reviewed articles meet at least criterion C of the CIRC classification. However, the other half are considered not relevant because they are journals not indexed in the CIRC classification.



Regarding the use of online resources, while it is true that in 2020 this topic grew exponentially, it was not a new topic that arose that year [14], since 17% of the articles addressed the use of ICT in educational guidance before the onset of the pandemic. This is because the use of ICT resources in educational guidance supposes the strengthening of the role of the counsellor [19], because it allows optimisation of the development of their functions [18]. Based on these results, ICT resources have become essential for the development of educational guidance [16].



However, many educational counsellors did not have the necessary training, knowledge, or resources to be able to continue with their roles. As Monge et al. [9] said, this may be due to the lack of knowledge or confidence in the application of ICT resources. As a result, they had to learn in a very short time to try to become fluent in ICT resources. With the appropriate level of digital competence, the resources used by counsellors become more meaningful to the students [23].



Even though this topic had been dealt with before the year 2020, this year had more publications and citations. Of the 42 articles consulted, 28 were published in 2020, and regarding bibliographic citations, the articles consulted were cited 374 times in Google Scholar.



The pandemic situation had a great impact on guidance work, as the functions of the guidance counsellor had to be adapted and expanded; therefore, there was an imbalance in their established functions [30], while others had to be reduced or even dispensed with. The impact on guidance work could be seen as mainly negative; however, the fact that it has jump-started the mandatory use of ICT has opened a world of great possibilities within educational guidance.



The main advantage of this study is the topicality of the subject, as there is more and more information on the subject every day and we are still suffering the effects of the pandemic. However, this is also its main limitation. As this is such a new topic, most of the existing articles have not yet been officially published, so it was quite difficult to find them at first. To solve this, it was necessary to resort to other databases such as ResearchGate, requesting these articles from their authors for use in this study.



Another limiting factor is the specification of the use of ICT in educational guidance. Most of the studies and articles had, as their main theme, the situation that educational institutions, in general, had to experience, focusing mainly on the work of teachers. It seems that it is still too early to find many scientific articles with a specific focus on educational guidance. However, although it is a recent topic, due to its special relevance in our society, it can be said that there are quite a few articles on this topic, and that, moreover, they have been cited with a high frequency as can be seen in the results of the work. An additional limitation of this research is language—searching of keywords for articles in English and Spanish. With English being main scientific language, Spanish may have introduced a deviation from a more global perspective, with 11 articles in Spanish out of the 42 articles analysed. One of the sources, Dialnet, is mainly a database for scientific documents in Spanish.



As a future line of research on this same topic, we suggest revisiting the existing scientific articles on this same subject, as more time will have passed since this very complex event for our society and the bibliography will, therefore, be more extensive and published in different quality journals.



In addition to that, another interesting line of research is the resources used. In this research, it has been possible to see the resources that counsellors had to use in an emergency, and most of the resources were based on maintaining constant communication with students. With a considerable margin of time, it will be feasible to analyse the ICT resources that educational counsellors have integrated into their day-to-day work after the return to face-to-face work.



To collect all this information, the best option would be to research by surveying a sufficiently large sample of guidance practitioners who served during the confinement and who are still practicing. The purpose of such research would be to check whether this period of sudden adaptation to the use of ICTs has meant a step forward in the integration of ICTs in their professional practice and to find out their perception of their use. Ideally, this research would also investigate the possible existence of health problems because of the levels of stress to which the counsellors were subjected during the period of confinement.




5. Conclusions


To sum up, from 2020 to 2021, 33 articles related to counselling during the COVID-19 pandemic were published. For a wider perspective, articles from previous years were also taken into consideration, finding nine articles about this topic (so, 42 articles were analysed).



Of these articles, 11 of them were Spanish, while the other 31 were from other countries. In addition, according to the typology of the articles, 24 reviews, 15 research works and only 3 proposals were consulted.



Regarding the impact of the publications, according to the CIRC classification they did not have a great impact, since most of the articles belonged to the D category, although this was due to the fact that many journals were not indexed in the CIRC classification but were indexed on similar bases. However, it was a topic with numerous citations in Google Scholar, with 374 in the year 2020 alone.



The topics approached by the articles, ordered by the highest percentage of frequencies, were “Online guidance and ICT resources during the pandemic” (50%), “Situation of families during the pandemic” (24%), “Online guidance and ICT resources before the onset of COVID-19” (17%) and “Situation of the educational counsellor during the pandemic” (9%).



Considering the global situation provoked by COVID-19, negative effects of the pandemic on practically all areas of society have been evident. It was a situation that no one expected and that caught many people unawares. It meant a radical change in the way we all live our lives, exchanging face-to-face presence for the use of ICTs to be able to carry on with our lives and our work obligations.



As for many, this was also a radical change for educational institutions. Our education system is based on students being in the classroom, and online education has never been an option in schools and colleges, so it was a change that most educational institutions were not prepared for.



This sudden shift from fully face-to-face to fully online teaching led to organisational chaos, especially at the beginning of the pandemic. Many institutions even lacked online platforms for contacting students’ families to ensure that they could continue to monitor education despite the situation. Faced with this problem, the work of the educational counsellor became essential.



The integration of ICT in guidance work is a natural step that will happen sooner or later. ICT is all around us, and we interact with it constantly, and more and more fields are benefiting from its use by integrating it in practically all their functions. It involves a set of tools that help us in our daily lives, and the field of educational guidance is no exception. There are more and more resources on the web, and due to the consequences of the COVID-19 pandemic, they have increased significantly. These are resources with great potential that through their gradual implementation will gradually improve their relevance and usefulness.
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Figure 1. Diagram PRISMA (inspired by [52]). 
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Figure 2. Scientific production by month. 
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Figure 3. Publications by year according to the CIRC classification. 
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Figure 4. Scientific production by year according to the database. 
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Figure 5. Topics of the articles. 
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Figure 6. Number of citations in Google Scholar by year. 
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Table 1. ICT resources classified by category.
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	Category
	Resources





	Institutional platforms
	In Spain, depending on each autonomous community, different platforms were used, such as EducaMadrid or the community’s education portal.



	Social media
	WhatsApp, Telegram, Remind.



	Guidance via videoconference
	Webex, Zoom, Google Duo, Microsoft Teams, Google Meet, Skype.



	Tools for daily work
	Moodle, Edmodo, Google Classroom, Microsoft Teams.



	Tools for creating and sharing content
	Prezi, Genially, Blogger, Wix, WordPress.



	Interactive tools
	Kahoot, Canva, Padlet, Genially, Microsoft Forms, Edpuzzle.
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Table 2. Model analysis sheet.
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1




	
Reference

	
Link

	
Journal






	
Monge, C., Hernández, P. G., and Arenas, T. J. (2020). School Closure in Vulnerable Contexts from the Perspective of Guidance Counsellors: Impact in Rural Areas. International Journal of Education for Social Justice, 9(3), 371–385.

	
https://doi.org/10.15366/riejs2020.9.3.020 (accessed on 1 May 2021)

	
Revista Internacional de Educación para la Justicia Social [International Journal of Education for Social Justice]




	
TYPE OF ARTICLE

	
SUMMARY

	
CONCLUSIONS




	
Review

	
Proposal

	
Research

	
The education system, like other areas, is being altered because of COVID-19. The objective is to understand how school counsellors in rural areas perceived the impact of the COVID-19 health situation on the teaching–learning processes.

	
Despite the difficulties encountered in the face of the closure of rural schools due to COVID-19, the results of this research show the efforts made by educational counsellors to cater for diversity in such difficult times.




	
X

	

	




	
Year

	
Database

	
CIRC

	
Search Parameters




	
2020

	
WoS (Web of Science)

	
C

	
Counsellor + COVID
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Table 3. Scientific production by year and type.
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Year of Publication

	
Journal

	
Type of Article

	
TOTAL




	
National

	
International

	
Proposal

	
Review

	
Research






	
2021

	
2

	
3

	
0

	
3

	
2

	
5




	
2020

	
8

	
20

	
0

	
19

	
9

	
28




	
2019

	
0

	
1

	
1

	
0

	
0

	
1




	
2018

	
0

	
1

	
0

	
0

	
1

	
1




	
2017

	
1

	
0

	
1

	
0

	
0

	
1




	
2016

	
0

	
1

	
0

	
0

	
1

	
1




	
2015

	
0

	
3

	
0

	
1

	
2

	
3




	
2013

	
0

	
2

	
1

	
1

	
0

	
2




	
TOTAL

	
11

	
31

	
3

	
24

	
15

	
42
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Table 4. CIRC classification and source origin.
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Year of Publication

	
CIRC Classification

	
Source Origin




	
A+

	
A

	
B

	
C

	
D

	
WoS

	
Scopus

	
ResearchGate

	
Dialnet






	
2021

	
1

	
2

	
1

	
0

	
1

	
2

	
0

	
2

	
1




	
2020

	
2

	
1

	
6

	
4

	
15

	
5

	
7

	
9

	
7




	
2019

	
0

	
0

	
0

	
1

	
0

	
0

	
1

	
0

	
0




	
2018

	
0

	
0

	
0

	
0

	
1

	
0

	
0

	
1

	
0




	
2017

	
0

	
0

	
0

	
0

	
1

	
0

	
0

	
0

	
1




	
2016

	
0

	
0

	
0

	
0

	
1

	
0

	
0

	
1

	
0




	
2015

	
2

	
0

	
0

	
0

	
1

	
1

	
1

	
1

	
0




	
2013

	
0

	
0

	
0

	
0

	
2

	
1

	
0

	
1

	
0




	
TOTAL

	
5

	
3

	
7

	
5

	
22

	
9

	
9

	
15

	
9
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Table 5. Authors classified by subject.
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Online Guidance and ICT Resources






	
Authors

	
Ardi and Ifdil (2013) [18]; Budianto et al. (2019) [21]; Hennigan and Goss (2016) [28]; Li et al. [41] (2013); Mishna et al. (2020) [15]; Slomski (2015) [34]; Suárez (2017) [20].




	
Online Guidance and ICT Resources during the Pandemic




	
Authors

	
Ahmed and Firdous (2020) [5]; Anandavalli et al. (2020) [35]; Astatke et al. (2021) [42]; Delgado (2020) [3]; Dores et al. (2020) [43]; Foon et al. (2020) [27]; Garcia (2020) [38]; Garoz and Resina (2021) [12]; Litam et al. (2021) [29]; Manco-Chavez et al. (2020) [17]; Maurya et al. (2020) [25]; Meleo-Erwin et al. (2020) [40]; Moreno (2020) [1]; O’Connor (2020) [10]; Pincus et al. (2020) [6]; Rodríguez et al. (2020) [45]; Sanz (2020) [44]; Shah et al. (2020) [48]; Situmorang (2020) [14]; Tandon (2020) [32]; Vostanis and Bell (2020) [46].




	
Status of the Educational Counsellor




	
Authors

	
Abdillah et al. (2020) [8]; Beidoglu et al. (2015) [16]; Košir et al. (2021) [26]; Mason et al. (2018) [22].




	
Situation of Families during the Pandemic




	
Authors

	
Balachandran et al. (2020) [33]; Cabrera (2020) [31]; Cifuentes-Faura (2020) [4]; Díez-Gutiérrez and Espinoza (2021) [37]; Haleemunnissa et al. (2020) [39]; Li and Leung (2020) [47]; Litam (2020) [29]; Monge et al. (2020) [9]; Murillo and Duk (2020) [11]; Wise (2021) [7].
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Table 6. Citations (Google Scholar).
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Year

	
Authors

	
Google Scholar Citations






	
2020

	
Abdillah et al.

	
1




	
Ahmed and Firdous

	
1




	
Anandavalli et al.

	
4




	
Balachandran et al.

	
2




	
Cabrera

	
47




	
Cifuentes-Faura

	
25




	
Delgado

	
0




	
Dores et al.

	
8




	
Foon et al.

	
4




	
Garcia

	
7




	
Haleemunissa et al.

	
4




	
Košir et al.

	
5




	
Li and Leung

	
11




	
Litam

	
18




	
Manco-Chavez et al.

	
1




	
Maurya et al.

	
2




	
Meleo-Erwin et al.

	
4




	
Monge et al.

	
0




	
Moreno

	
0




	
Murillo and Duk

	
53




	
O’Connor

	
1




	
Pincus et al.

	
1




	
Rodriguez et al.

	
7




	
Sanz

	
10




	
Shah et al.

	
39




	
Situmorang

	
3




	
Tandon

	
103




	
Vostanis and Bell

	
13




	
2021

	
Astatke et al.

	
0




	
Díez-Gutiérrez and Espinoza

	
0




	
Garoz and Resin

	
0




	
Litam et al.

	
2




	
Wise

	
34
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