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Abstract: The Brazilian National Institutes are strategic elements for the growth and development of
Brazilian society since they have the purpose of meeting social and economic demands. However,
for this purpose to be materialized, it is essential to develop strategies and mechanisms that consider
the current educational context, marked in large part by the transformation of education into a
product and the increased awareness of students who expect to have their own needs met in terms
of achievement and satisfaction. Based on this premise, this research aims to present an indicator
for measuring student satisfaction of students from the Federal Institute of Education, Science and
Technology of Piauí-Campus Oeiras (FIEPI-Campus Oeiras), in order to provide evidence of how
satisfaction has presented itself in relation to the different educational profiles present in the institution.
The study was conducted with a sample of 290 students from FIEPI-Campus Oeiras. The instrument
used for data collection was a questionnaire structured in two sections, in which the first was intended
to obtain information to characterize the sample and the second section, composed of 14 items, aimed
at measuring students’ satisfaction with the institution. Descriptive, exploratory, and inferential
statistical techniques were used for the data treatment and for the validation of the results. The results
indicate that the students are slightly satisfied with the institution and that the average satisfaction is
different in relation to the courses and technological axes.
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1. Introduction

Among the purposes and characteristics of the Federal Institutes of Education, Science and
Technology (FIEPI), established by [1], is the provision of professional and technological education,
at all levels and modalities, forming and qualifying citizens in view of the basic premise for professional
performance in the various sectors of the economy, with an emphasis on local, regional, and national
socioeconomic development as an alternative when facing social exclusion through the insertion of
men and women in the labor market [1].

Accordingly, the Federal Institutes are strategic elements for the growth and development of
Brazilian society in terms of two complementary and inseparable aspects. On the one hand, they meet
social demands, with the formation and elevation of the population’s education levels, providing
better conditions of employability and the consequent insertion in the labor market. On the other
hand, they meet the demand for productive capital, contributing to the process of modernization
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and development of the country, by providing qualified labor that leads to substantial increases in
productivity and, consequently, higher profit rates [2].

However, for the professional and technological education offered by the Federal Institutes to
meet their purposes, it is essential to develop strategies and mechanisms that consider the current
educational context, characterized in large part by the transformation of education into a product and
by an increase in students’ awareness, who expect not only a diploma but that educational institutions
consider and meet their needs (at a time when having a diploma will become the norm in modern
societies, thus students having to distinguish themselves by the quality of knowledge acquired, in the
teaching and learning process) in terms of satisfaction and fulfillment [3,4].

Research carried out in other countries, such as the United Kingdom, Romania, Portugal, and China,
has shown that academic satisfaction presents itself as a multifaceted construct and with determining
characteristics particular to each country, whose emphasis has been on analyzing the influence of
several variables, such as the quality of the materials used, the motivation of the teaching support team,
tangible aspects of the institution, face-to-face activities, learning designs and tangentially, the influence
of motivation and cognitive aspects of students on academic performance, which ultimately can be
mediated by academic satisfaction [5–10].

Given this context and given the strategic importance of the Federal Institutes, the present
investigation has as its main objective to present an indicator for measuring student satisfaction
of students at the Federal Institute of Education, Science and Technology of Piauí-Campus Oeiras
(FIEPI-Campus Oeiras), in order to provide evidence as to how it presents itself in relation to the
different educational profiles present in the institution.

The justification for this is based on the fact that the understanding of student satisfaction becomes
important as it is an educational management tool capable of evaluating and monitoring student
satisfaction by educational institutions, further constituting an indicator that reflects how satisfaction
is presented, serving as a parameter for correcting failures and implementing potential improvements
that increase student satisfaction and achievement, thereby increasing their chances of staying and
succeeding in institutions.

In addition to this introduction, the article is structured in six other sections. The following
section is about the main concepts that guide satisfaction in general and in the student context,
followed by a section on the study’s objectives and research hypotheses; after this, the method used
for the development of this research is described. Additionally, the results arrived at are presented,
constituting the core of the present investigation, then, the results are discussed, and, last but not least,
the article ends with a conclusion and the references used are set forth.

2. Literature Review

In general, all organizations today are concerned with satisfying their users, whether they are
considered as customers or consumers, and whatever their age, although it is mostly millennials
currently attending higher education [11]. Consumer satisfaction is at the core of modern marketing,
in both a theoretical and practical way, based on the premise that organizations need to know the
needs of their consumers in order to survive and thrive [12].

Within this context, the concept of consumer satisfaction provides an understanding of how
consumers develop positive or negative affect for products, services, and brands, and how this is
reflected in current buying behavior, constituting a central theoretical issue. From a practical point of
view, consumer satisfaction is one of the main objectives to be achieved, since without understanding
satisfaction, it is unlikely that it will be possible to establish loyalty with any brand [13].

In the literature on the topic, there is no clear and widely accepted consensus on what satisfaction
is, which has limited the appropriate development of measures and the comparison of results between
studies. However, consumer satisfaction can be related to an affective response that varies in intensity,
with a focus on the choice of a product, its purchase, and consumption and also with a specific
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time when satisfaction occurs, which can vary from one situation to another, but which is generally
limited [14].

On the other hand, consumer satisfaction can also be defined according to the emphasis given to
the term satisfaction, so that it can be understood as a result of an evaluation on some attribute, or as a
deeper process that involves an experience of consumption in its entirety [15]. This fact is corroborated
by some authors [16–19] who present satisfaction as an attitude of judgment, an affective response
and/or a general assessment centered on a comparison between the expected and actual results of a
given product or service.

The growth in demand, the increase of vacancies for students in higher education, and the fact
that, in recent years, education, in general, has come to be understood as a product, have given rise
to a greater concern with the quality of services provided by the institutions of higher education.
Teaching in higher education [3,20] is now often also making use of technological tools to provide a
better service [21] as in other domains in the digital era.

In addition, in the current educational scenario, students expect institutions to be concerned with
satisfying their needs, using active methods for the formation of critical and complete professionals
who are differentiated from others when entering the labor market [4,22], that in the specific case
of Federal Institutes of Education, Science, and Technology, that have similar organizational and
pedagogical structures oriented for the development of technical and technological solutions to attend
social demands and regional particularities [1], become more expressive.

In this context, for institutions to attract and retain students, it is necessary to increase their
satisfaction while reducing their dissatisfaction with the institution, offering educational services that,
in fact, contribute to academic life, and regularly assess the students’ satisfaction in order to identify
strengths and weaknesses that can support the adaptation of the services provided, in order to increase
student satisfaction [23,24], which in some manner has been done by Federal Institutes of Education,
Science, and Technology, where there is evidence that students, in general, are satisfied with this kind
of institutions [25,26].

Student satisfaction is related to students’ experiences during the course, constituting an important
influence factor in their permanence and in creating a positive image of the institution. Satisfaction
assessment provides teachers with valuable information and feedback that encourages retrospective
reflection to assist in introducing institutional changes that correct failures and increase student
satisfaction and achievement [27,28].

Accordingly, satisfaction is multifaceted, largely determined by the students’ perception of
themselves and the environment of which they are part, including their perception of the curriculum
structure and/or organization of the course, about the body of teaching staff and their involvement
with students, the interpersonal relationships established between students during the course, their
interest in the course, their expectations of employability and personal development, among other
factors [23,29–32].

3. Our Objectives and Research Hypotheses

This research aims to (i) measure the academic satisfaction of students at the FIEPI-Campus Oeiras
and (ii) understand how it presents itself in relation to the control variables gender, educational level,
courses, and technological axes. Accordingly, the following research hypotheses were established:

Hypothesis 1. FIEPI-Campus Oeiras students are satisfied with the institution;

The framework of the research hypothesis 1 is based on [25,26] who, when conducting research
on student satisfaction at Federal Institutes of Education, Science and Technology, found statistical
evidence that students, in general, are satisfied with the institution, which can also be valid for the
present investigation, considering that all Federal Institutes of Education, Science and Technology have
similar organizational and pedagogical structures, whose purpose is the development of professional
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and technological education as an educational and investigative process for the generation and
adaptation of technical and technological solutions to social demand and regional peculiarities [1].

Hypothesis 2. Academic satisfaction presents itself differently due to differences in educational profiles.

H2a. Academic satisfaction presents itself differently depending on the gender variable;

H2b. Academic satisfaction presents itself differently depending on the variable courses;

H2c. Academic satisfaction presents itself differently depending on the educational level variable;

H2d. Academic satisfaction presents itself differently depending on the variable technological axes.

The conceptual framework of research hypothesis 2 is based on [16–19] for postulating that
satisfaction can be considered an attitude of judgment, an affective response and/or a general assessment
centered on a comparison between the expected and real results of a given product or service, which,
in the case in question, is understood as the result of a comparison between an idealized image of the
institution by different educational profiles, based on cognitive and affective components, with the real
performance of the institution in its entirety.

4. Method

Data Collection and Analysis

The instrument used for data collection was a structured questionnaire originally developed
by [33], considering that the technical procedure adopted was a survey. The instrument was structured
in two sections, in which the first was intended to obtain information for the characterization of
the sample and the second section, composed of 14 items, had the purpose of measuring student
satisfaction with the institution.

Since satisfaction is understood as a latent variable [34], the 14 items for its measurement
were measured using a five-point ordinal Likert scale of Concordance, developed based on Oliver’s
Expectation Disconfirmation Theory (Expectation and Disconfirmation) (1980) [35]. According to this
author, consumers (in the specific case, students) form expectations regarding the performance and
characteristics (attributes) of a certain product or service (e.g., teachers, classes, institution structure,
etc.) that are later compared to their actual performance at the time of use, leading to whether or not
they generate satisfaction through confirmation or disconfirmation of the expectations generated.

To validate the data collection instrument, especially the measurement items of the latent variable,
at first, the instrument was applied to a random sample of 35 students, then Cronbach’s Alpha was
calculated, defined as a verification measure of the proportion of variability in responses [36], having
obtained a Cronbach’s Alpha of 0.805, which can be considered as good reliability, being between 0.8
and 0.9. However, the analysis of the final reliability, whose application was made in the total sample
of the study (290 students) presented a superior result, with Cronbach’s Alpha of 0.933, showing
excellent internal consistency or reliability of the data collection instrument developed.

The study was conducted with a sample of 290 students from the FIEPI-Campus Oeiras. For the
treatment, analysis, and interpretation of the data, SPSS Statistics software in version 24 and Numbers in
version 5.0 were used. The statistical techniques used were of a descriptive, exploratory and inferential
nature to describe, analyze, and interpret the behavior of the attributes under study, especially the
degree of student satisfaction and how it was presented in the study sample. For this, at first,
the Average Satisfaction Indicator (IMS) was calculated, obtained by means of the simple arithmetic
mean of the 14 items developed to measure satisfaction, according to the following Equation (1):

IMS =
1
n

n∑
i=1

Xi (1)
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where, n corresponds to the number of independent variables used to measure satisfaction (i = 1, . . . , 14).

IMS =
1

14

14∑
i=1

Xi (2)

where X1 = Satisfaction in studying at FIEPI, X2 = Expectation about the physical structure,
X3 = Stimulating environment, X4 = Incentive of Teachers to Study, X5 = Expectation about teachers,
X6 = Expectation about the classroom, X7 = Happiness to study at FIEPI, X8 = FIEPI as the right
choice, X9 = Expectation about the library, X10 = Expectation about stimulating classes, X11 = Teachers’
Incentives for Curiosity, X12 = Expectations about classes that bring real solutions, X13 = Happiness
when talking about the institution, X14 = Expectation about re-enrolling at the institution.

The satisfaction measurement tool developed and implemented in the present research is based
on the fact that in the context of Brazilian educational institutions, factors related to the teaching
environment and the structural environment are the most relevant for determining academic satisfaction,
as verified in other research studies [37–41].

The population of the present investigation is formed by 604 students from the FIEPI-Campus
Oeiras. A sampling error of 4.15% and a significance level of 5% were assumed for the calculation of the
sample size, which was determined by means of simple random sampling. In addition, a significance
level of 5% was assumed throughout all of the analyses. The present research was approved on
23 January 2019, by the scientific committee of the Institutional Scholarship Program for Scientific
Initiation of the Federal Institute of Education, Science and Technology of Piauí, meeting the criteria of
notice no. 141 of 19 November 2018.

5. Analysis and Presentation of the Findings

5.1. Sample Characterization

Among the 290 students in the sample, 57.9% are female and 42.1% are male, with a preponderance
of ages between 16–19 years (53.8%) and 20–23 years (26.7%) and average family income between R
$100.00 and R $1,825.00 (82.4%). Regarding the level of education, 71.7% of the students attend high
school, while 28.3% attend higher education. In relation to the variable courses and curricular years,
the sample has the following distribution: Third Year of High School Integrated to the Technician
in Administration (12.8%), I Module of the Subsequent Technical Course in Agriculture (11.4%),
Second Year of High School Integrated to the Technician in Administration (10.7%), II Module of
the Subsequent Technical Course in Informatics (9.7%), IV Full Course Module in Physics (9.0%),
IV Module of the Bachelor’s Degree in Administration (8.3%), II Module of the Subsequent Technical
Course in Commerce (7.6%), Third Year of High School Integrated to Agriculture Technician (6.9%),
VI Bachelor of Business Administration Course Module (5.9%), IV Module of the Subsequent Technical
Course in Informatics (5.5%), VI Module of the Full Degree Course in Physics (5.2%), I Module of
the Subsequent Technical Course in Administration (3.8%), Second Year of High School Integrated to
Agriculture Technician (3.4%).

Regarding the technological axes, 49% of the total students in the sample are from the Management
and Business Axis, 35.9% are from the Natural Resources Axis and 15.2% are from the Technological
Axis, Information and Communication. The chosen courses were the first option on the part of 74.7%
of the students, who chose Teaching Quality (25.9%) and Institution Reputation (19.3%) as the main
factors that contributed at the time of their choices. In addition, 39% of the students considered
themselves to be poorly informed at the time of enrolment, while 38.6% considered themselves to
be well informed, pointing out that the main route of information at the time of their choices was
Colleagues and Friends (32,2%) and the Institution’s Advertising (21.7%). When asked whether they
would recommend FIEPI-Campus Oeiras to their friends, 94.1% of the students said yes.
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5.2. Exploratory and Inferential Analysis

The result of the Average Satisfaction Indicator (IMS), obtained by Equation (1), was 3.91 (s = 0.71),
being quite close to the value 4, indicating that students are inclined towards satisfaction with the
institution, in accordance with [42,43], when postulating that values between 4 and 5 on a five-point
Likert scale, indicate a high level of evaluation of a given construct under analysis, responding to
research hypothesis 1. Another verification can be made through the analysis of the standard deviation
obtained, which was 0.71, pointing out that there was low variability around the answers about
academic satisfaction by the students. The value of the IMS found is largely explained by the low
values of the variables: X9 = Expectation about the library (x = 3.32; s = 1.15), X10 = Expectation about
stimulating classes (x = 3.58; s = 1.03), X11 = Teachers’ Incentives for Curiosity (x = 3.76; s = 0.94) e,
X3= Stimulating environment (x = 3.87; s = 1.00).

To answer research hypothesis 2, it is necessary to check if there are differences in the average
satisfaction for the variables gender, courses, educational level, and technological axes.

Bearing in mind that the gender variable is composed of two independent groups, the verification
of the differences in the mean satisfaction was done through the application of the parametric t-Student
test for two independent samples, whose assumptions are normal distribution or n = 30 and unknown
standard deviation. In addition, it was necessary to apply the Levene test to verify the homogeneity of
variances due to the gender variable being composed of two groups of different sizes.

The proof value obtained by the Levene test was 0.960, so it can be said that the variances are not
significantly different at a significance level of 5%. With regard to the t-Student test, whose proof value
obtained was 0.395, it is possible to conclude that the average satisfaction is not significantly different
in relation to the gender of the students in the sample, considering a significance level of 5%.

In order to verify the existence of differences in the average satisfaction for the courses, the One-Way
ANOVA parametric test was used, which brings as basics and cumulative assumptions for its application
the normal distribution in the different independent groups (verified through the Kolmogorov–Smirnov
test), the homogeneity of the variances (verified through the Levene test) and the independence between
the groups.

The results of the Kolmogorov–Smirnov test indicated that the normality of the variable under
study could not be assumed, thus making the application of the One-Way ANOVA unfeasible. As an
alternative, the Kruskal–Wallis non-parametric test was used to compare the distribution of satisfaction
between different courses. The proof value obtained through the Kruskal–Wallis test was less than
0.001, indicating that it is possible to conclude that at least one of the satisfaction distributions is
different for the courses analyzed at the 5% significance level.

Regarding the level of education, the verification of possible differences in average satisfaction
was performed by applying the parametric t-Student test for two independent samples, first using the
Levene test to verify homogeneity of the variances, considering the differences in the sizes of the two
groups of the sample.

The proof value obtained by applying the Levene test was 0.583, so it is possible to conclude that
the variances are not significantly different between the groups, assuming a significance level of 5%.
In addition, the proof value obtained through the application of the t-Student test was 0.371, allowing
to affirm that there are no significant differences in the average satisfaction for the educational levels of
the sample, taking into account a significance level of 5%.

For the technological axes, the verification of differences in satisfaction is possible through the
application of the One-Way ANOVA parametric test, which, as previously mentioned, has a series of
basics and cumulative assumptions for application, such as the normal distribution in the different
independent groups, homogeneity of variances, and independence between groups.

With the aid of the Kolmogorov–Smirnov test, it was possible to verify that the variable does not
follow a normal distribution, requiring once again the alternative application of the Kruskal–Wallis
non-parametric test to compare the distributions of satisfaction for the different technological axes.
The proof value obtained by applying the Kruskal–Wallis test was 0.004, so it is possible to conclude that
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at least one of the distributions of satisfaction is different for the various technological axes analyzed,
assuming a significance level of 5%.

6. Discussion

Based on what was previously presented, it can be concluded that research hypothesis 1 was fully
validated, since the IMS value obtained was 3.91 (0.71), allowing us to infer that students are slightly
satisfied with the institution. The results that confirm the research hypothesis 1 are in accordance
with the results of other authors [20,25,26] who, despite finding statistical evidence that students
are slightly satisfied with the institution, point out that the perception of the lack of infrastructure
resources (physical environment, e.g., library and laboratories) and gaps in the teaching infrastructure
(faculty, e.g., stimulating and challenging classes) have a negative impact on student satisfaction,
which is also true for the present investigation.

On the other hand, research hypothesis 2 has been partially validated, since satisfaction is different
for students when considering courses and technological axes. The justification for this is based on
the fact that satisfaction is multifaceted, largely determined by the perception that students have of
themselves and the environment of which they are part, including here their perception of the curricular
structure and/or organization of the course, about the teaching staff and their involvement with students,
the interpersonal relationships established between students during the course, their interest in the
course, their expectations of employability and personal development, among other factors which
vary considerably in relation to the institution’s courses and technological axes [23,29–32].

Without a doubt, our results point towards the existence of more demanding students (regarding the
physical environment as well as the human factor, namely, faculty members’ abilities to teach and
engage students). This is in line with the proliferation of degrees and academic courses now available,
meaning that performing well and making a good salary in the workplace is thus that much more
difficult. As a consequence, we see that the measuring of student academic satisfaction is a growing
concern, being increasingly more important for higher education institutions such as the Federal
Institute of Education, Science and Technology of Piauí-Campus Oeiras (FIEPI-Campus Oeiras). One is
only as good as what one measures and, thus, planning also takes on a new and more important role:
One must plan and establish a gap (which needs to be closed) between the “as is” situation (identified
by a quality assurance system) and the “to be” desired situation for the near future (the result of
benchmarking and strategic priorities given limited resources).

Hence, gone are the times when students would be satisfied with their diploma in itself [44,45],
requiring instead practical and usable lectures [46]. Nowadays, students are very aware of the soft
and hard skills (e.g., teamwork and leadership abilities vs. specific measurable knowledge, such as
in computer programming or accountancy) in high demand in the marketplace and even students
graduating with high marks may be extremely dissatisfied if they are unable to land a [good] job.
The end result may thus seem, to a certain extent, unattainable as student perceptions of what they
require an academic degree to give them have become much harder to meet and satisfy. Students want
to be entertained (by interesting lectures), they want to learn (preferably for the long-term rather than
the short-term), and they want the latest technological resources [21] to be available to them while
studying (including access to numerous databases such as Scopus and ISI Web of Science, as well as
free access to software suites such as the statistics package IBM SPSS). All of the above will contribute
to an institution’s reputation, which in turn, will “rub off” on the students who graduate from the
institution being, as a consequence, recognized by employers in diverse industries. We are in a new
age of education [11] and institutions need to react accordingly.

7. Conclusions

As previously mentioned, the main objective of this investigation was to present an indicator for
measuring student satisfaction of students at the Federal Institute of Education, Science and Technology
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of Piauí-Campus Oeiras, in order to provide evidence of how it presents itself in relation to the different
educational profiles present in the institution, establishing the following research hypotheses:

Hypothesis 1. FIEPI-Campus Oeiras students are satisfied with the institution;

Hypothesis 2. Academic satisfaction presents itself differently due to differences in educational profiles.

In general, the students in the present investigation are satisfied with the institution, since the
value obtained from the IMS was 3.91 (0.71), leaving the investigation hypothesis 1 fully validated.
However, the research hypothesis 2 was only partially validated, considering that satisfaction is diverse
only due to the variable courses and technological axes.

The results obtained in the present investigation provide an important practical contribution to
the monitoring and management of student satisfaction by educational institutions since it presents
an indicator that reflects how satisfaction is presented, serving as a parameter for fault corrections
and the implementation of potential improvements that increase the satisfaction and achievement of
students, thereby increasing their chances of staying and their success in the institution. As theoretical
contributions, we emphasize the fact that the results obtained in the present investigation confirm the
findings of other authors [20,25,26] who specifically studied the Federal Education Network, making
it clear that although students are satisfied with the institution, factors such as access to adequate
infrastructure, stimulating faculty, and educational environment are of paramount importance for
increasing student satisfaction. In addition, the results found in the present investigation are in
line with other investigations carried out in other countries, such as the United Kingdom, Romania,
and Portugal [7–10]. Specifically, the results obtained confirm that elements that make up the learning
design instituted by the institutions, which ultimately determine the quality of academic services in a
tangible as well as an intangible way, exemplified in the present investigation by the expectations that
students have about classes, about support services, such as access to the library, and the educational
environment as a whole, have a significant influence on student satisfaction, as pointed out by [8,10].
In a complementary way, the results of the present investigation bring evidence that the expectations
that students develop about teachers, as well as their interactions with them, have a significant impact
on their satisfaction levels. In this sense, according to investigations carried out by [7,9] in Portugal
and Romania, the motivation and satisfaction of teachers become crucial for academic satisfaction to
be achieved.

As limitations, it is worth mentioning that the investigation was carried out in only one of the
institution’s campuses, making it impossible to transfer the results to other campuses and other
institutions of the Federal Education Network (External Transferability), considering that each one has
particularities linked to its context, geographic location, teaching modalities, among others.

Refs [47,48] found evidence that a good relationship between students, colleagues, and teachers is
essential to reduce student dropout, in addition to the fact that life satisfaction variables, as they are
characterized as a global assessment, and affective relationships are related.

Accordingly, for future studies, it is suggested to investigate the relationship between academic
satisfaction and student dropout and the influence that academic satisfaction has on life satisfaction.

Author Contributions: Conceptualization, C.E.W.; formal analysis, C.E.W.; investigation, C.E.W. and M.A.-Y.-O.;
methodology, C.E.W.; C.M.V. and M.A.-Y.-O.; resources, C.M.V. and M.A.-Y.-O.; supervision, M.A.-Y.-O. and C.M.V.
All authors have read and agreed to the published version of the manuscript.

Funding: Personal Funding.

Conflicts of Interest: The authors declare no conflict of interest.



Educ. Sci. 2020, 10, 266 9 of 11

References

1. Law of Federal Institutes. Lei no 11.892, de 29 de Dezembro de 2008; Presidência da República, Casa Civil, 2015.
Available online: http://www.planalto.gov.br/ccivil_03/_ato2015-2018/2016/decreto/D8948.htm (accessed on
27 September 2020). [CrossRef]

2. Turmena, L.; De Azevedo, M.L.N. A expansão da Rede Federal de Educação Profissional, Científica e
Tecnológica: Os Institutos Federais em questão. Rev. Diálogo Educ. 2017, 17, 1067–1084. [CrossRef]

3. Scaglione, V.L.T. Estratégias de Marketing Aplicadas a Instituições de Educação Superior Privadas. Rev. Gestão
Univ. América Lat. 2011, 4, 167–181.

4. Sion, D.E.; da Costa Mercúrio, N.F.; Tofoli, I.; de Cássia Ribeiro Vendrame, M. Marketing Educacional.
In Proceedings of the III Encontro Científico E Simpósio de Educação Unisalesiano, Sao Paulo, Brazil,
17–21 October 2011.

5. Carmo, T.S.; Nascimento, J.C.H.B.; Barbosa, F.L.S.; Castro, M.M.B. Ensino da Disciplina de Contabilidade
Geral em Cursos de Graduação em Administração: Uma Análise Empírica da Relação entre a Satisfação e o
Desempenho Discente. Rev. Contab. Vista Rev. 2020, 31, 105–135.

6. Liu, E.S.; Ye, C.J.; Yeung, D.Y. Effects of approach to learning and self-perceived overall competence on
academic performance of university students. Learn. Individ. Differ. 2015, 39, 199–204. [CrossRef]

7. Machado, M.D.L.; Soares, V.A.; Brites, R.; Ferreira, J.; Gouveia, O.M.R. A Look to Academics Job Satisfaction
and Motivation in Portuguese Higher Education Institutions. Proc. Soc. Behav. Sci. 2011, 29, 1715–1724.
[CrossRef]

8. Negricea, C.I.; Edu, T.; Avram, E.M. Establishing Influence of Specific Academic Quality on Student
Satisfaction. Proc. Soc. Behav. Sci. 2014, 116, 4430–4435. [CrossRef]

9. Popa, C.; Bochis, L. Students’ Satisfaction towards Academic Courses in Blended Weekend Classes Program.
Proc. Soc. Behav. Sci. 2015, 191, 2198–2202. [CrossRef]

10. Rienties, B.; Toetenel, L. The impact of learning design on student behaviour, satisfaction and performance:
A cross-institutional comparison across 151 modules. Comput. Hum. Behav. 2016, 60, 333–341. [CrossRef]

11. Oliveira, M.A.-Y.; Gonçalves, R.; Martins, J.; Branco, F. The social impact of technology on millennials and
consequences for higher education and leadership. Telemat. Inform. 2018, 35, 954–963. [CrossRef]

12. Newsome, P.R.H.; Wright, G.H. Patient Management: A review of patient satisfaction: 1. Concepts of
satisfaction. Br. Dent. J. 1999, 186, 161. [CrossRef]

13. Moutinho, L. Customer Satisfaction Measurement: Prolonged Satisfaction with ATMs. Int. J. Bank Mark.
1992, 10, 30–37. [CrossRef]

14. Giese, J.L.; Cote, J.A. Defining consumer satisfaction. Acad. Mark. Sci. Rev. 2000, 1, 1–22.
15. Marchetti, R.; Prado, P.H.M. Um tour pelas medidas de satisfação do consumidor. Rev. De Adm. De Empresas

2001, 41, 56–67. [CrossRef]
16. Asunción, B.P. The configuration of the university image and its relationship with the satisfaction of students.

J. Educ. Adm. Hist. 2002, 40, 486–505.
17. Fornell, C. A National Customer Satisfaction Barometer: The Swedish Experience. J. Mark. 1992, 56, 6–21.

[CrossRef]
18. Halstead, D.; Hartman, D.; Schmidt, S.L.; Haistead, D. Multisource Effects on the Satisfaction Formation

Process. J. Acad. Mark. Sci. 1994, 22, 114–129. [CrossRef]
19. Mano, H.; Oliver, R.L. Assessing the Dimensionality and Structure of the Consumption Experience: Evaluation,

Feeling, and Satisfaction. J. Consum. Res. 1993, 20, 451–466. [CrossRef]
20. Pacheco, I.J.D.; de Mesquita, J.M.C.; Dias, A.T. Qualidade percebida e satisfação dos alunos da Rede Federal

de Educação Profissional e Tecnológica. Rev. Gestão Tecnol. 2015, 15, 5–28.
21. Martins, J.; Branco, F.; Gonçalves, R.; Oliveira, M.A.-Y.; Oliveira, T.; Naranjo-Zolotov, M.J.; Cruz-Jesus, F.

Assessing the success behind the use of education management information systems in higher education.
Telemat. Inform. 2019, 38, 182–193. [CrossRef]

22. Christofoletti, G.; Fernandes, J.M.; Martins, A.S.; Júnior, S.A.O.; Carregaro, R.L.; Toledo, A.M. Grau de
satisfação discente frente à utilização de métodos ativos de aprendizagem em uma disciplina de Ética em
saúde. Rev. Eletrônica De Educ. 2014, 8, 188–197. [CrossRef]

23. Understanding Student Satisfaction (No. 1); BC College and Institute Student Outcomes Survey; BC College &
Institute Student Outcomes: Victoria, BC, Canada, 2003.

http://www.planalto.gov.br/ccivil_03/_ato2015-2018/2016/decreto/D8948.htm
http://dx.doi.org/10.15628/rbep.2009.2954
http://dx.doi.org/10.7213/1981-416X.17.054.DS01
http://dx.doi.org/10.1016/j.lindif.2015.03.004
http://dx.doi.org/10.1016/j.sbspro.2011.11.417
http://dx.doi.org/10.1016/j.sbspro.2014.01.961
http://dx.doi.org/10.1016/j.sbspro.2015.04.535
http://dx.doi.org/10.1016/j.chb.2016.02.074
http://dx.doi.org/10.1016/j.tele.2017.10.007
http://dx.doi.org/10.1038/sj.bdj.4800052
http://dx.doi.org/10.1108/02652329210021131
http://dx.doi.org/10.1590/S0034-75902001000400007
http://dx.doi.org/10.1177/002224299205600103
http://dx.doi.org/10.1177/0092070394222002
http://dx.doi.org/10.1086/209361
http://dx.doi.org/10.1016/j.tele.2018.10.001
http://dx.doi.org/10.14244/19827199823


Educ. Sci. 2020, 10, 266 10 of 11

24. Douglas, J.A.; Douglas, A.; Barnes, B. Measuring student satisfaction at a UK university. Qual. Assur. Educ.
2006, 14, 251–267. [CrossRef]

25. Carvalho, R.L.D.S.; Lopes, L.R.; Carvalho, A.L.; Júnior, W.J.P.; Galo, J.M. Avaliação da satisfação acadêmica,
expectativa de futuro e motivação acadêmica em estudantes de graduação do Instituto federal de Rondônia
campus ariquemes. South. Am. Dev. Soc. J. 2019, 5, 36. [CrossRef]

26. Souza Junior, C.M.; Oliveira, H.A.; Canuto, R.A. O trabalho Pedagógico do Campus Estância do Instituto
Federal de Sergipe, os Resultados Obtidos e as Relações destes com a Satisfação dos Discentes. In Proceedings
of the VI Colóquio Internacional Educação e Contemporaneidade, São Cristóvão, Brazil, 20–22 September
2012; Volume 6, pp. 1–10.

27. Doménech-Betoret, F.; Gómez-Artiga, A.; Abellán, L. The Educational Situation Quality Model: A New Tool
to Explain and Improve Academic Achievement and Course Satisfaction. Front. Psychol. 2019, 10, 1692.
[CrossRef]

28. Gomes, G.; Dagostini, L.; Cunha, P. Satisfação dos Estudantes do Curso de Ciências Contábeis: Estudo em
Uma Faculdade do Paraná. Rev. Fac. Adm. Econ. 2013, 4, 102–123. [CrossRef]

29. Cavalheiro, E.A.; Vieira, K.M.; Potrich, A.C.; Campara, J.P.; Paraboni, A.L. Fatores determinantes da satisfação
de discentes: Um estudo com universitários. Rev. Bras. Adm. Científica 2014, 4, 28–43. [CrossRef]

30. Júnior, E.R.; Reis, A.L.N.; Costa, V.F.D.S.; Dos Santos, Y.A. Relações interpessoais e sua influência na satisfação
dos acadêmicos. Rev. Gestão Secr. 2019, 9, 206–228. [CrossRef]

31. Richardson, J.C.; Swan, K. Examinig social presence in online courses in relation to students’ perceived
learning and satisfaction. J. Asynchronous Learn. Netw. 2003, 7, 68–88.

32. Souza, S.A.; Alves, F.d.M.S.; Buss, R.N. Satisfação dos estudantes dos cursos de graduação em administração
da Universidade Federal de Mato Grosso do Sul. XXXII Encontro Da ANPAD 2008, 32, 1–16.

33. Walter, C.E.; Leite, R.; Ângelo, D.S. Desempenho e satisfação acadêmica. South. Am. Dev. Soc. J. 2018, 4, 321.
[CrossRef]

34. Hair, J.F.; Black, W.C.; Babin, B.J.; Anderson, R.E.; Tatham, R.L. Análise Multivariada de Dados, 6th ed.; Bookman
Editora: Porto, Portugal, 2009.

35. Oliver, R.L. Theoretical bases of consumer satisfaction research: Review, critique, and future direction.
In Theoretical Developments in Marketing Chicago; American Marketing Association: Chicago, IL, USA, 1980;
pp. 206–210.

36. Marôco, J.; Garcia-Marques, T. Qual a fiabilidade do alfa de Cronbach? Questões antigas e soluções modernas?
Laboratório Psicol. 2013, 4, 65–90. [CrossRef]

37. Eberle, L.; Milan, G.S.; Lazzari, F. Identificação das dimensões da qualidade em serviços: Um estudo aplicado
em uma instituição de ensino superior. Rae Eletrônica 2010, 9, 1–32. [CrossRef]

38. Junior, F.D.J.M.; Zanella, A.; Lopes, L.F.D.; Seidel, E.J. Avaliação da satisfação de alunos por meio do Modelo
de Resposta Gradual da Teoria da Resposta ao Item. Ens. Avaliação Políticas Públicas Educ. 2015, 23, 129–158.
[CrossRef]

39. Milan, G.; Toni, D.; Maioli, F. Atributos e Dimensões Relacionadas aos Serviços Prestados por uma Instituição
de Ensino Superior e a Satisfação dos Alunos. Rev. Gestão E Planej. 2013, 13, 199–214.

40. De Quadros, M.R.S.S. Satisfacción estudiantil con la infraestructura educativa en São Luís-Maranhão (Brasil).
Publicaciones 2019, 49, 191–208. [CrossRef]

41. Vieira, K.M.; Milach, F.T.; Huppes, D. Equações estruturais aplicadas à satisfação dos alunos: Um estudo no
curso de ciências contábeis da Universidade Federal de Santa Maria. Rev. Contab. Finanças 2008, 19, 65–76.
[CrossRef]

42. Da Costa, J.F. Mensuração e Desenvolvimento de Escalas: Aplicação em Administração; Ciência Moderna: Rio de
Janeiro, Brazil, 2011.

43. Júnior, S.D.S.; Costa, F.J. Mensuração e escalas de verificação: Uma análise comparativa das escalas de Likert
e Phrase Completion. In Proceedings of the XVII Semead-Seminários Em Administração, Sao Paulo, Brazil,
29–31 October 2014; pp. 1–15.

44. Au-Yong-Oliveira, M.; Vitória, A.; Silva, C.; Carlos, V.; Moutinho, V.; Moreira, G.; Paiva Dias, G. Higher
education and the problem of abandonment—How can we keep students from leaving? In Proceedings of
the 11th International Technology, Education and Development Conference (INTED 2017), Valencia, Spain,
6–8 March 2017; pp. 7288–7298.

http://dx.doi.org/10.1108/09684880610678568
http://dx.doi.org/10.24325/issn.2446-5763.v5i14p36-52
http://dx.doi.org/10.3389/fpsyg.2019.01692
http://dx.doi.org/10.15603/2176-9583/refae.v4n2p102-123
http://dx.doi.org/10.6008/ESS2179-684X.2013.004.0002
http://dx.doi.org/10.7769/gesec.v9i3.807
http://dx.doi.org/10.24325/issn.2446-5763.v4i11p321-339
http://dx.doi.org/10.14417/lp.763
http://dx.doi.org/10.1590/S1676-56482010000200003
http://dx.doi.org/10.1590/S0104-40362015000100005
http://dx.doi.org/10.30827/publicaciones.v49i5.10755
http://dx.doi.org/10.1590/S1519-70772008000300006


Educ. Sci. 2020, 10, 266 11 of 11

45. Au-Yong-Oliveira, M.; Costa, C.; Marinheiro, J.; Resende, A.; Silva, C. From autocratic to paternalistic to
democratic teachers—How Corporate Social Responsibility initiatives are contributing to the transformation
of education. In Theory and Applications in the Knowledge Economy, Proceedings of the International Conference
(TALE 2016), Aveiro, Portugal, 6–8 July 2016; Tomé, E., Ed.; University of Zagreb: Zagreb, Croatia, 2016;
pp. 427–438.

46. Au-Yong-Oliveira, M. Teaching Students about Strategy and Marketing Using Case Studies and Field-Based
Research. In Teaching Research Methodology—An Anthology of 30 Case Histories; Remenyi, D., Ed.; Academic
Conferences and Publishing International Limited: London, UK, 2019; pp. 143–156.

47. Bardagi, M.P.; Hutz, C.S. Rotina acadêmica e relação com colegas e professores: Impacto na evasão
universitária. Psico 2012, 43, 5.

48. Scorsolini-Comin, F.; Dos Santos, M.A. Satisfação com a vida e satisfação diádica: Correlações entre construtos
de bem-estar. Psico USF 2010, 15, 249–256. [CrossRef]

© 2020 by the authors. Licensee MDPI, Basel, Switzerland. This article is an open access
article distributed under the terms and conditions of the Creative Commons Attribution
(CC BY) license (http://creativecommons.org/licenses/by/4.0/).

http://dx.doi.org/10.1590/S1413-82712010000200012
http://creativecommons.org/
http://creativecommons.org/licenses/by/4.0/.

	Introduction 
	Literature Review 
	Our Objectives and Research Hypotheses 
	Method 
	Analysis and Presentation of the Findings 
	Sample Characterization 
	Exploratory and Inferential Analysis 

	Discussion 
	Conclusions 
	References

