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Abstract

:

This study aimed to identify the impact of English language proficiency on Bangladeshi graduates in terms of its influence on local languages and cultural integration. The study was conducted using a quantitative approach, and the random sampling technique was employed to select 370 respondents from English and Bengali medium-instructed Bangladeshi graduates. Data were analysed using SPSS version 27.0. The Pearson correlation, ANOVA, and multiple regression analyses were used in line with the research objectives. The Pearson correlation shows a significant correlation among the studied variables, such as cultural erosion (R2 = 047, p < 0.001), threat to local language (R2 = 048, p < 0.001), and polluting local language (R2 = 047, p < 0.001). The ANOVA test was performed to find the mean difference in cultural erosion (CE), threat to local language (TLL), and polluting local language (PLL) with respect to respondents’ qualifications (bachelor’s, master’s, or Ph.D. degree). The ANOVA result revealed no statistically significant difference in CE and TLL in terms of graduates’ qualifications, while PLL differs significantly based on their qualifications (bachelor’s, master’s, or Ph.D. degree.). Similarly, significant differences in CE, TLL, and PLL were found among the income groups and living places of graduates. Multiple regression analysis explained 13.6% variances in the social class context with ELP-linked challenges (R2 = 0.136, p = 0.001), while the lower class was found to have positive non-significant relationships with ELP-linked challenges (B = 0. 159, p = 0.382). This was almost double that of the result for the rich class (B = 0.085, p = 0.721). However, ELP-linked challenges contain a mixture of languages and cultural blending in society, as the rich class faces fewer challenges than the lower and middle classes. The study is influential in creating an awareness of language use whenever necessary.
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1. Introduction


English is an essential language for Bangladeshi graduates to learn to survive in a competitive environment because graduates’ competitiveness depends on their level of English language skills (Hamid 2016). Language proficiency is considered a ladder to success in life (Afrin and Baines 2020). The trend commenced during the colonial period in this continent; during British rule, people in the elite class were fond of learning the English language (Islam et al. 2022b). Although the British left this continent, they placed the English language among the people of the continent (Rahman et al. 2019). Therefore, the people of this continent maintain the use of the English language in education, judicially, and in many government and private offices (Deumert et al. 2021). The people of this continent depend on other rich countries due to the demand for internationalisation and global business through multinational companies (Bacha et al. 2021).



As Bangladeshis are part of this continent, the country has to follow current trends as graduates try to stay up to date with progress in language and technology (Islam et al. 2022b). In these circumstances, English is essential to empowering graduates to cope with the neoliberal trends in the economy and globalisation (Hamid and Rahman 2019; Kabir and Chowdhury 2021; Sultana 2022). In that sense, learning the language is one kind of capital for Bangladeshi graduates; as French Psychologist Pierre Bourdieu stated, language skills can be used as capital to develop human capital, which can be exchanged for money (Blackledge 1999; Karim et al. 2021; Neveu 2018; Rafi and Morgan 2022). Therefore, the Bangladeshi people are fond of teaching and learning in the English medium, allowing them to cope with the trend of globalisation. This is a consequence of the rapid growth of kindergarten schools around the country (Mousumi and Kusakabe 2021; Shahen et al. 2019). These institutes make it mandatory to speak English at school, resulting in the students’ becoming habituated and practising English at home (Islam et al. 2022b). However, few parents encourage their children to always speak English at home (Amin 2018).



Moreover, 114 private universities offer teaching and learning in English, while few foreign universities operate courses with physical campuses that teach in English (Khan and Sultana 2020). Furthermore, the British Council provides Cambridge University teaching in English and various language-teaching programmes for Bangladeshi people (Rahman and Singh 2020). Similarly, during the last decade, a significant number of students have migrated to Europe, America, Australia, the Middle East, and East Asian countries for higher education, and the institutions of these countries use English as their medium for teaching (Kırkgöz 2019).



This study was conducted in Dhaka, the capital city of Bangladesh, because people have migrated from rural areas to urban cities for better education, jobs, and living, resulting in the city becoming a megacity (Islam et al. 2022b). The city is one of the most populated cities in the world, so there is a density of education institutes and graduates, with high competition to secure employment (Yin et al. 2021). Quality education with proficiency in the English language is the one weapon that can be used to survive on the battlefield to secure employment (Niculescu et al. 2019). In addition, the ready-made garments and information and communication technology industries depend on foreign labour in Bangladesh; therefore, English language proficiency in the workforce is required to run and enrich these industries (Roshid 2018; Swazan and Das 2022).



Given the above circumstances, it is evident English is essential to cope with the current trends in education, employment, technology, social media, and many more sectors (Amit et al. 2021; Awal 2022). The people of this country are gradually accepting the language and becoming habituated to the English language in daily life, using it to solve many daily issues (Islam et al. 2022b). On the other hand, the people of this country love their mother tongue more than their lives, and they sacrificed their lives for the sake of their mother tongue in 1952 (Linn et al. 2021). Bangladesh is the only nation in the world where the people sacrificed their lives to protect the mother language (Hamid and Rahman 2019). Consequently, International Mother Language Day on the 21st of February is celebrated around the world (Rahman 2020). In these circumstances, Bengali language-loving people accept the English language in their daily life context, and this attitude is incredible (Qazi et al. 2022). Therefore, this study focuses on identifying the ELP-linked impacts that influence Bangladeshi graduates’ use of English and the threat this poses to the local language and cultural integration in a social setting in Bangladesh.



1.1. Multiple Groups of Bangladeshi Graduates


Based on the language medium of instruction, the Bangladeshi graduates can be segmented into multiple groups: Bengali, English, and Arabic mediums of instruction (Karim et al. 2021). Bengali medium graduates must pass 200 marks in two papers, which is mandatory for all students (Ara 2020). Bengali and Arabic medium-instructed students are comparatively less proficient in English compared to those instructed in an English medium (Jahan and Hamid 2019). Furthermore, the students are taught all subjects in the Bengali language except English, which is taught in both languages because most of the teachers are not fully capable of teaching English by solely using the English language (Rumnaz Imam 2005). Subsequently, the English medium with local syllabus students is taught fully in English (Chowdhury and Kabir 2014). Finally, English-medium students using the Cambridge syllabus through the British Council of Bangladesh are totally in the subtractive English language medium education (Rahman and Pandian 2018; Veitch 2021). However, the participants of this study were taken from Bengali and English language medium graduates from diverse levels of living status in the city.




1.2. English Language Proficiency


A significant variety of English language proficiency exists among Bangladeshi graduates based on their level of education and living status (Akareem and Hossain 2012; Islam et al. 2022b). According to Bangladesh’s socioeconomic background, the country is considered a developing country that has fulfilled several criteria of the Millennium Development Goals (MDGs) regarding education (Martín et al. 2015). Therefore, many people live in the capital city for education and employment; thus, the study took two groups of graduates based on their education and living status (Kamruzzaman and Hakim 2016). Firstly, ELP strongly varies among the education groups of graduate bachelor’s, master’s, and Ph.D. holders who do not contain the same level of ELP (Islam et al. 2022b). Similarly, the living status groups of graduates hold a variety of ELP due to the nature of the environment (Hamid 2016). Additionally, the ability of ELP depends on the background of the educational institutes where they studied; English language medium students are more efficient in ELP compared to Bengali language medium students (Hamid and Baldauf 2011).



Moreover, a strong influence on graduates occurs when the other family members are educated; the graduates become skilled compared to other families who are not educated (Hamid 2011). Many families in the sophisticated area of the capital city practice the English language at home because the parents are educated, and they have created an English-speaking environment for their children, resulting in the children becoming skilled in English (Islam et al. 2022b). Therefore, the three dimensions work as a factor of ELP development for Bangladeshi graduates: the level of education with language instruction, living status, and family background (Schuller et al. 2004).




1.3. Languages in the Social Setting


More than 98% of the population speaks Bengali in a Bangladeshi social context; on the other hand, more than 30 languages exist in this small country, including Manipuri, Urdu, Chakma, Santali, Garo, Rakhine, and Tipra. (Rumnaz Imam 2005). The exciting thing is that Urdu is an Indo-European language but written in Arabic script; Santali belongs to the Mono Khemar language family, while Chakma belongs to the Chinese Burmese language group (Kachru 2017). Although Bangladesh is often portrayed as a country of linguistic unity based on the Bangla language, in reality, it has notable linguistic diversity (Rumnaz Imam 2005). However, a government law states that government offices must use Bengali in their official works (Hossain and Tollefson 2017). From the government’s point of view, Bengali is the official national language, and English is the most important foreign language (Ara 2020). However, English is the second language of the country, and in many places, English is more important than Bengali because international business and higher education are conducted in the English language (Rumnaz Imam 2005). Furthermore, social media, the internet, and modern technology are mostly operated in the English language (Bakeer 2018). Therefore, due to the influence of social media, the internet, technology, and the medium used in instruction in education, many families use English as their home language (Islam et al. 2022b). However, the scenario is different based on the social classes; the elite class of people commonly use English at home because their children study at English language medium institutes; consequently, this class also uses English in social situations, while the middle and lower classes face different scenarios (Islam et al. 2022b).




1.4. Theory


William Stewart and Heinz Kloss introduced the basic concept of the sociolinguistic theory of pluricentric languages in the 1960s, describing the standard form of language varieties that differ between nations (Swann 2019). The theory also studies how languages differ between groups separated by certain social variables (e.g., ethnicity, religion, status, gender, level of education, age, and social groups) and how creation and adherence to these rules are used to categorise individuals in social or socioeconomic classes. This study implements the social class part of the theory, where the social groups are segmented according to education and living place. As Chambers (2002) claims, people with the same achievements are used to socialising among themselves, living closely, sharing their attitudes, attaining recreation, and sharing their aims in life. In the Bangladeshi context, the theory copes with the context of the English language used by a diverse group of Bangladeshi graduates.




1.5. Objectives of This Study


The objectives were set to designate the ELP-linked impact level and if any correlation exists among the English language proficiency (ELP)-linked impacts, such as cultural erosion (CE), threat to local language (TLL), polluting local language (PLL), and language use in society. Moreover, it examines how the relationship varies among the graduate groups based on their education, income, living, and social class. The following objectives are formulated for the current study.



	
To understand the level of ELP-linked challenges among Bangladeshi university graduates in relation to language and culture.



	
To find the correlation between the ELP-linked impacts and language use in a social context.



	
To find the mean differences of CE, TLL, and PLL in terms of respondents’ qualifications.



	
To find the mean differences of CE, TLL, and PLL in terms of respondents’ incomes.



	
To find the mean differences of CE, TLL, and PLL in terms of respondents’ living places.



	
To find the relationship between ELP and social class, such as rich, middle, and lower class graduates.








2. Methodology


This study was conducted with a quantitative approach to meet the research gap in the literature since most of the research was conducted qualitatively in the Bangladesh context. The survey and Likert scales were used to meet the demands of the questionnaire. However, the survey was conducted among Bangladeshi university graduates to understand the ELP-linked impact levels on a diverse group of graduates in different social contexts. Table 1 describes the educational level and social context, such as the living places of Bangladeshi university graduates. A total of 370 respondents were randomly chosen from different universities all over the country. According to the UGC Report 2022, there are 52 public and 114 private universities in Bangladesh. Out of 160 universities, 52 universities are situated in Dhaka, the capital city of Bangladesh. The universities situated in Dhaka have been chosen as the context of the study because students from different backgrounds study here. The respondents were randomly chosen from all 52 universities. There were 58 respondents from each university. Table 1 describes respondents’ demographic profiles. Non-slum, semi-urban, urban, and sophisticated urban areas in Dhaka were selected as the research locations to obtain different groups of graduates from different social contexts based on their education, income, and living place. The instrument was a questionnaire (“English language proficiency is a threat to mother tongue Bengali, for example, many families do not use Bengali at home” is an item on the survey) with eight sections; the first section was the demography with 12 items and 35 items for the other seven sections. Furthermore, the survey data were collected in face-to-face seating, where the researchers asked the questions and input the answers into a Google form in real-time in order to ensure the concentration of the respondents on the survey. Apart from this, the quantitative data were analysed using Pearson’s correlation, ANOVA, and multivariate regression with SPSS version 26 software, the most recent version on the market.



2.1. Measuring the Social Class Status of the Graduate Households


Measuring the social class status of the graduates’ households by direct and indirect methods appeared to be operationally difficult subdividing social status into different sub-groups, and this is needed to measure the levels of language use in real-life settings, such as differences among distinct social groups (lower and middle classes). However, a single variable, such as education, monthly income, sex of the graduates, etc., is not sufficient to assess a graduate’s household social class status, requiring the construction of an index. In this case, the study collected data on four variables, aiming to compose an index for assessing the social status of the study groups (Table 1). These data showed that the cell frequencies of some variables, such as graduates’ education and living places, were too small for a meaningful analysis. Thus, the study selected three variables, such as graduates’ education, monthly income, and living place standards in Dhaka, for constructing an index of the social class status of the study population.



Therefore, some conditions were used to classify the graduates’ households into the three social status categories shown below:



Working class: Graduates living in semi/peri-urban places of the city area, graduates with a bachelor’s degree (12 years) in education, and with a monthly income of BTk.10,000 or below.



Middle class: Graduates living in normal urban areas of the city area, graduates with a master’s degree of education, and with a monthly income of BTk.11,000 to 20,000.



Rich class: Graduates living in sophisticated urban places of the city area, graduates with Ph.D. degrees of education, and with a monthly income of BTk.21,000 and above.



However, this study found that many cases did not satisfy all these conditions to be included in any of the above categories. Therefore, the study assigned a score for each variable, ranging from one to three. In this process, a graduate had a probability of obtaining a maximum score of four and a minimum score of three, which was the lower social status. The resultant frequencies are added up to the scores for each variable per graduate. It was found that a graduate household received a maximum score of 9. Then, we grouped the entire range of scores into three intervals and thus distributed all the cases to those groups depending on the extent of scores obtained. The graduates who obtained a score of 3–4 were labelled as the working social class (40.3%), a score of 5-6 as middle class (45.7%), and those who scored 7 or more as the rich class of society (14.1%). This helped the study to achieve a social class status-wise frequency of the study population. Thus, the resulting proportions of Bangladeshi graduates might be comparable with other studies (Rahman et al. 2019).




2.2. Findings


Based on the objectives of this study, the findings are displayed below in six sections: The first section presents the ELP-linked impact levels of language use, while the second section presents the correlations among the ELP-linked impacts and language use in a social context. The third, fourth, and fifth sections show mean differences in cultural erosion (CE), threat to local language (TLL), and local language pollution (LLP) in terms of the respondents’ education qualifications, income levels, and living place status. The final section displays the relationships between the ELP-linked impacts and various social class groups of graduates, such as the lower, middle, and rich classes.




2.3. Level of ELP-Linked Impacts


In terms of the ELP-linked impacts, such as cultural erosion, a threat to the local language, and pollution of the local language, the perception of university graduates was collected using a 4-point Likert-scale questionnaire. Descriptive statistics were used to understand the level of impact. The mean score of the variables was between 1–2 (a low level of challenges), while the mean score between 2–3 and 3–4 was a moderate and high level of challenges, respectively. Table 2 shows the level of ELP-linked impacts among Bangladeshi graduates.



The scores of the cultural erosion variable (M = 2.83, Std = 0.621) indicate that cultural erosion happens among Bangladeshi graduates moderately due to English language proficiency. Similarly, the scores of the threat to local language variable (M = 2.83, Std = 0.621) designate a moderate level of threat happening due to an ELP. Likewise, the scores of the polluting local language variable (M = 2.98, Std = 0.684) designate a moderate level of threat happening because of ELP. Based on the first objective, the study tried to understand the level of ELP-linked challenges among Bangladeshi university graduates in relation to language and culture, and the levels are moderately high, meaning cultural erosion, local language threat, and pollution happen among the graduates.




2.4. The Correlation among ELP-Linked Challenges and Language Use in Social Context


Before the regression analysis, we needed to find whether the studied variables were correlated or not. Pearson’s correlation has been used to check this correlation. The result (Table 3) shows that the variables, such as cultural erosion (R2 = 0.47, p = 0.001), threat to local language (R2 = 0.48, p = 0.001), polluting local language (R2 = 0.40, p = 0.001), are significantly correlated to each other. This means that these data can be used for further regression analyses to find relationships among the variables.



According to the second objective, Table 3 showcases the correlation between ELP-linked challenges and language use in the social context. In addition, this significant correlation between the ELP-linked challenges and language use in the social context represents cultural erosion, language threat, and pollution being significantly correlated to language use in society.




2.5. Mean Differences of CE, TLL, and PLL in Terms of Respondents’ Qualification


As these data were normally distributed, and the independent variable had more than two groups, the ANOVA test was performed to find the mean differences in CE, TLL, and PLL with respect to the respondents’ qualifications (bachelor’s, master’s, or Ph.D. degree).



In Table 4, the ANOVA results revealed no statistically significant difference in CE between at least two groups (F (between groups df = 2, within group df = 367) = [F = 0.159, p = 0.853]). Similarly, no statistically significant difference was found in TLL between at least two groups (F (between groups df = 2, within group df = 367) = [F = 0.71, p = 0.492]). However, a statistically significant difference in PLL between at least two groups (F (between groups df = 2, within group df = 367) = [F = 4.124, p = 0.017]) was found. This means that the pollution of local languages varies depending on the education qualifications. As per the third objective, Table 4 displays the ANOVA of differences in the education qualifications group of graduates.




2.6. Mean Differences of CE, LLT, and PLL in Terms of Respondents’ Incomes


In Table 5, the ANOVA results revealed statistically significant differences in CE between at least two groups (F (between groups df = 3, within group df = 366) = [F = 2.191, p = 0.089]). Similarly, statistically significant differences were found in TLL between at least two groups (F (between groups df = 3, within group df = 366) = [F = 3.623, p = 0.013]). Moreover, a statistically significant difference in PLL between at least two groups (F (between groups df = 3, within group df = 366) = [F = 5.606, p = 0.001]) was found. This means that cultural erosion, threat, and pollution of local languages vary with the income level. Based on the fourth objective, Table 5 demonstrates the ANOVA of differences in the income level group of Bangladeshi graduates.




2.7. Mean Differences of CE, LLT, and PLL in Terms of Respondents’ Living Places


In Table 6, the ANOVA results revealed statistically significant differences in CE between at least two groups (F (between groups df = 4, within group df = 365) = [F = 3.01, p = 0.018]). Similarly, statistically significant differences were found in TLL between at least two groups (F (between groups df = 4, within group df = 365) = [F = 2.537, p = 0.04]). Moreover, no statistically significant difference in PLL between at least two groups (F (between groups df = 4, within group df = 365) = [F = 1.461, p = 0.213]) was found. This means that the cultural erosion and threat of local languages vary in living places. According to the fifth objective of the study, Table 6 shows the ANOVA of differences in the living place group of Bangladeshi graduates.




2.8. The Relationship of ELP-Linked Challenges in Society among Rich, Middle, and Lower Classes


Table 7 presents the results of the multivariate regression analysis in three linear regression equations applied to measure the association between the dependent and independent variables. Three models were considered for the language used in society variable on different factors of ELP and the social class among Bangladeshi graduates, such as the rich, middle and working classes as Model 1, Model 2, and Model 3, respectively.



Multicollinearity arose among the independent variables of the models because of the high correlation coefficients among the rich-class, middle-class, and working-class variables. Therefore, separate models were run for each social class separately with the ELP-linked challenges, but the results did not change.



Model 1 shows the significant relationship between social class and ELP-linked challenges. The results indicate that ELP significantly but negatively was related to the social class context (B = 0.073, p ≤ 0.001). The R2 value shows that the model, as a whole, is significant (R2 = 0.136, p = 0.001), which explains 13.6% variances in the social class context with ELP-linked challenges. Model 2 also shows a significant relationship between social class and ELP-linked challenges. The B value, both for the rich and working classes, indicates no significant relationships with ELP challenges, though the R value shows that the model, as a whole, is significant (R2 = 0.136, p = 0.001), which explains 13.6% variances in the social class with ELP-linked challenges. No differences in R2 values between Models 1 and 2 were found. Model 3 also shows a significant relationship between social class and ELP-linked challenges, while the rich and working classes were found to have no significant relationships with ELP (B = 0.085, p = 0.721; B = 0.159, p ≤ 0.382), respectively. The R2 value slightly raises in Model 3, which is 0.138. This means that all three predictors of social context (rich, middle, and working classes) accounted for 13.8% of the variance in the ELP-linked challenges. Furthermore, the middle-class group of graduates and ELP-linked challenges are confounded. This means that this class of graduates cannot be described. Thus, the final model states that:


ELP-linked challenges = 5.623 + 0.159 (Working class) + 0.085 (Rich Class)











The equation shows the working class as the stronger predictor of ELP-linked challenges, though it is not significant. This means that lower-class groups are having more challenges related to ELP, while richer-class challenges are almost half of those of the working class. As a whole, the ELP-linked challenges become hindrances to graduates in the Bangladeshi real-life context.





3. Discussion


This study’s findings are in line with other research literature, which is discussed in this section regarding English language use in different social contexts of Bangladesh because social class is a combination of different groups of graduates based on levels of education, living, and income among the working, middle and rich classes. This study found that English language use among friends, families, and societies enhances language jeopardy and cultural integrations in the social context of Bangladeshi graduates. Furthermore, language use is gradually discussed in the below sections.



3.1. Language Practice in the Education Group of Graduates


The results of this study are incongruent with existing research literature (Hamid 2016; Islam et al. 2022a; van Driem 2007), which indicates that the different groups of graduates use different languages in different contexts. The needs and use of languages for bachelor’s degree holders are different from master’s degree holders, while doctorate degree holders are totally different from others, and the cultural erosion among the education group of graduates is not significant in the quantitative findings. In contrast, the literature indicates cultural erosions are occurring with English language use in the workplace, with friends, with families, and in a social context (Islam et al. 2022b). Moreover, the study’s results also indicate that local languages are under threat due to excessive use of the English language; similarly, the research literature also indicates that local languages are under threat in the Indian subcontinent (van Driem 2007). Furthermore, local language pollution is significantly happening due to the practice of the English language in the career-building and social contexts of Bangladesh. This pollution happens among this group of graduates, and this is significantly indicated by the findings. Bachelor’s degree holders are more aggressive in language pollution than master’s and doctorate degree holders, and this finding is congruent with the research literature that indicates how English language use enhances cultural erosions, local language threats, and pollution multidimensionally (Islam et al. 2022b).




3.2. Language Practice in the Income Group of Graduates


This study’s results are compatible with the research literature (Erling et al. 2012; Hossain 2011; Maltby et al. 2016; Rahman et al. 2021b), which indicates that income varies lifestyle, living, and language use differently. Low-income graduates are now aware of language use because they are more concerned about increasing their income, while the middle-income group is more focused on language use because they use the English language as a tool for success and earning more money (Maltby et al. 2016). Furthermore, the high-income group of graduates are used to using the English language in their daily lives. Therefore, the threat to local language and polluting local language variables are strongly significant because the respondents’ opinions are close to each other or not expanded, while cultural erosion is also significant. The modern settings of local language use in Bangladesh are influenced by economic and earning status in society (Erling et al. 2012). Similarly, the existing research literature presents that language use differs based on income and social status (Rahman et al. 2021a).




3.3. Language Practice in Living Place Group of Graduates


The language used varies according to the social group of Bangladeshi graduates; based on the living place, the graduates use different languages sophisticated urban people emphasise English language use, while semi-urban people use a mixed language of English and Bengali, which is congruent with the research literature (Islam et al. 2022b; Rahman 2005). On the other hand, in the slum area, people are focused on the local language (Amin 2017). Firstly, the research literature and the study’s findings simultaneously indicate that sophisticated urban living people are more focused on westernisation, the English language, and culture, which resulted in their sending children to English language medium institutes to maintain their status (Islam et al. 2022b; Ruby 2012). They use the English language at home in regular family conversations instead of the local language, Bengali. Consequently, interest in using the local language, Bangla, is gradually decreasing among this group of graduates (Islam et al. 2022b). Secondly, the semi-urban living graduates are mostly focused on mixed languages because they hold the local language, Bangla, but they want to be modern, which is also congruent with the literature. They try to improve the language of sophisticated urban people, which is increased through the language used by friends, families, and social contexts. Mixed language is pollution of the local language, which is mostly enhanced through this group of graduates. Finally, in the slum area, people are not concerned about language use in a daily life context, but they focus on the basic needs of life. They use their mother language, Bengali, with friends, families, and society, and the finding also corresponds with the results of past studies. However, the language used varies among graduates based on their living places, but language supremacy and cultural integration are enhanced through urban sophistication and semi-urban people in Bangladesh (Islam et al. 2022b).




3.4. Language Practice in the Working-Class Group of Graduates


The findings of this study are consistent with the results of past studies (Dutta and Smita 2020; Roy et al. 2020; Sarker et al. 2019), which indicate that working-class graduates are mostly focused on living and surviving in a developing society, resulting in not being concerned about language. They use language to enhance daily conversation. This is why the study finds a positive relationship between ELP-linked challenges and language use in a social context. According to the social pattern of Bangladesh, working-class people rarely continue studying until graduation (Sarker et al. 2019). Very few people can manage completion to graduation due to many issues, including the economic crisis (Dutta and Smita 2020). Most graduates are from government-owned universities and colleges due to their lower costs (Hossain et al. 2019). However, the findings of this study are compatible with the research literature, such as Mohanlal and Sharada (2004), who found that working-class graduates are used to the local language, which is being used in family, and social speaking contexts, but they use English as necessary.




3.5. Language Practice in the Middle-Class Group of Graduates


The findings of this study are consistent with the literature (Akareem and Hossain 2012; Hijazi and Naqvi 2006; Islam et al. 2022b), which indicates that the middle-class group of Bangladeshi graduates is confounded because the study cannot determine the relationship between language use and ELP-linked challenges. However, past studies designate that this group of graduates manages to use both languages in social settings due to their necessity to adjust to the upper-class group of graduates (Akareem and Hossain 2012). In Bangladesh, only this group of graduates must manage their relationships among both groups of graduates in terms of friends, families, and society (Hijazi and Naqvi 2006). Moreover, the findings of this study also present that when the middle class tries to cope with the working class, they use their local language and culture, while when they try to adjust to the upper class, they use the English language and culture. The literature suggests that a family’s speaking language is a mixed approach due to assorted life patterns with lower and richer classes (Islam et al. 2022b).




3.6. Language Practice in the Rich-Class Group of Graduates


The richer class people are primarily focused on the English language and culture in Bangladesh due to the demand for life patterns, and the findings are also compatible with the research literature (Islam et al. 2022b; Mousumi and Kusakabe 2017; Rumnaz Imam 2005). They use the English language in their day-to-day activities, which has been normalised to the point that this group is not significantly impacted by the ELP issues and challenges in the social context. Similarly, the literature presents a group of people who travel worldwide due to international business requirements and many more necessities (Kabeer 2004). The wealthy class is considered a global people in Bangladesh because they have to maintain their lifestyle in a foreign environment (Kabeer 2004). They send children to English language medium instructed institutions to develop their English skills; sometimes, they send them overseas for higher education (Mousumi and Kusakabe 2017; Rumnaz Imam 2005). Moreover, the findings indicate that foreign-based graduates migrate their foreign culture to the local Bangladeshi culture, where most of the family language of this class of graduates is English, maintaining their foreign culture at home, resulting in mixed local culture; this finding is also congruent with the results of past studies (Islam et al. 2022b). As practices are limited among them, it does not have an overall influence on society.




3.7. Limitation


Multiple categories of graduates exist in rural and urban areas of Bangladesh, such as Bengali, English, and Arabic medium-instructed graduates, but this study could not focus on Arabic medium-instructed or Islamic education-based graduates because of the different categories among the Islamic-based graduates. Moreover, this study was conducted using a quantitative approach; furthermore, it could be more in-depth when using a qualitative approach where the respondents have more opportunities to express their opinions, ideas, views, and experiences. In addition, this study was located in the capital city, but it can be applied to sub-urban and rural contexts too, to obtain rural perspectives of language use among the graduates. In addition, this study was presented in a Bangladeshi context, so it cannot be generalised to a world context.





4. Conclusions


This study designates a moderate threat of language loss and pollution in the daily life of graduates, while a significant correlation exists between the ELP-linked challenges (local language threat and pollution) and language use in the social context of Bangladesh. Moreover, English language use significantly hampers the local language use, which varies based on the education qualifications of the graduates meaning all graduates are not equally responsible for the language threats and pollution. The multivariate regression analysis also showed that language use differs among wealthy, middle, and working-class graduates. This study is eye-opening to researchers of the Bangladesh and Indian subcontinents because of this region’s socioeconomic background and linguistic phenomenon. This study provides a specific research context for researchers and academics with the primary limitation of respondents (Islamic education-based graduates). Moreover, this study was conducted using a quantitative approach. At the same time, it could be more in-depth by using a qualitative approach where the respondents have more opportunities to express their opinions, ideas, views, and experiences. Nevertheless, this study shows a gap in specific research scopes for future research regarding the socioeconomic context and language use among Islamic education-based graduates. This study enhances an awareness of language use among friends, families, and societies. Also, this study is essential for generating consciousness among Bangladeshi graduates. They are fond of the English language so as to cope with their community’s demands, resulting in many graduates being extremely focused on learning English, resulting in local languages becoming mixed with the English language and losing the local language’s purity. However, this study suggests being aware of the language used by friends, families, and societies so as to avoid a decline in local language users and maintain the root language identity in Bangladesh.
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Table 1. Summary of the respondents with the percentage.
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	Respondents
	Number (%)





	Education Level
	



	Bachelor
	239 (64.6%)



	Master
	123 (33.2%)



	Ph.D.
	8 (2.2%)



	Income
	



	Below BDT 10,000
	145 (38.9%)



	BDT 10,001–20,000
	105 (28.6%)



	BDT 20,001–50,000
	90 (24.1%)



	BDT 50,001–Above
	30 (8.4%)



	Living place
	



	Non-slum
	76 (20.5%)



	Urban city
	268 (72.5%)



	Urban sophisticated
	26 (7%)



	Total
	370 (100%)










 





Table 2. Level of ELP-linked impacts among Bangladeshi graduates.
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	ELP-Linked Challenges
	Min
	Max
	%
	Mean
	Std.
	Level





	Cultural Erosion
	1
	4
	68.10
	2.83
	0.621
	Moderate



	Threats to