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Abstract: In the early twenty-first century, the humanities are facing attacks on their value. At the
same time, colleges and universities in the United States are pressured to retain students as funding
models have shifted and become more dependent on tuition dollars, at least in public institutions of
higher education. The two go hand in hand because, in this environment, faculty members need to
justify what they teach as being relevant to their students, and research has shown that students are
more likely to thrive and strive when they see themselves in the curriculum. This is particularly true
at Hispanic-Serving and Minority-Serving Institutions. This essay is based on the following question:
how do we help students recognize that hagiological texts are relevant to them in a modern world in
order to meet both aims? It provides the Life of Anskar as a case study to show that when hagiology is
read and analyzed in the classroom in accordance with principles of culturally relevant pedagogy,
through comparison and the co-creation of knowledge, the texts provide a way for students to better
understand themselves, their world, and the possibility for social justice; in other words, they, the
students, matter.
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I love reading hagiographic texts. I am fascinated by the stories, the adventures, and
the miraculous they contain. I am constantly intrigued by what these accounts of venerated
individuals can tell us about the past. It is one of the reasons that I became a medieval
historian in the first place. I also know that not everyone loves these texts the way I do, but
I still see them as an important teaching tool. They tell us so much about what people of
many societies thought, or at least what they wanted us to believe they thought. Yet, these
medieval saints’ lives can also tell us about our own world and our place in it. Bringing
this out is the way to make hagiology matter to our students in the twenty-first century.
Yet, the situation for the liberal arts is tenuous at best in institutions of higher education
in the United States. Instructors now need to ensure their subjects and the materials they
use to teach them are of value to students. Hagiological and hagiographic texts are just
that. To that end, through a case study, I will show that through the process of co-creating
knowledge with my students and by using culturally relevant pedagogy it is possible, and
perhaps essential, to help them recognize that hagiological texts written hundreds of years
ago still matter and can help them better understand themselves and their world.

Hagiology and hagiography have attracted a lot of scholarly attention.1 They are not
always easy to use—filled with tropes, miracles, the unbelievable, and the obtuse. Felice
Lifshitz has even questioned the ability to talk of hagiography at all when talking about the
Early Middle Ages:

The concept of a genre of ‘hagiography’ is a historiographical construction and,
ipso facto, an ideological tool. It is a tool that had no function in the ninth, tenth,
and eleventh centuries, and thus as a conceptual category did not exist. It should
not be anachronistically applied in our analysis of late Carolingian and early
Capetian Francia, because it can only obscure the realities of those centuries, not
illuminate them (Lifshitz 1994, p. 113).

In terms of the discussion here, perhaps it is not important if it is a “genre” per say, because
the texts still provide useful information, either atomized or as a collective. Students
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can still compare them and learn from them, and, at the undergraduate level, perhaps
historiographical constructions are not their primary concern. Lifshitz reflected on her
original arguments in 2021 and concluded that the hagiography was still “useless after all
these years” (Lifshitz 2021, pp. 50, 80). I have to wonder if the question is not whether the
genre is useless but rather “what it is useless for?”. Lifshitz very well might be right that the
term is useless in terms of definition or construct, but I would argue the texts themselves are
indeed useful as teaching tools and vehicles for better understanding the world, both past
and present. I should also acknowledge that I work in the Western medieval tradition, so I
do not often have to define what I mean by “hagiography” or justify its use in my teaching
or scholarship. I understand this is a privilege that those studying other, non-Christian texts
do not have. This concern, and its accompanying reality, is another complicating factor in
using hagiographic texts in the classroom, especially when comparison is involved.

I have found, however, that my learners actually enjoy reading and thinking about
saints’ lives in their many forms over multiple geographies and chronologies. They dive
into the adventures and find importance in what they have to say about the past. They also
find a reflection of their own life experience and their own world; the texts become relevant
in some way to my students when they compare them to their own experience. This is the
most valuable pedagogical aspect of these primary sources: the possible lasting effects they
might have for students. In the end, some vitae and other hagological texts work better
than others, and it is up to the instructor to discover over time and with trial and error
which work best, including the one I used in the case study below. We should confront
the students with this type of source, when vetted, because they can relate to them, which
in turn facilitates the development of skills, like critical thinking and active reading, and
cultivates a better understanding of their world. The texts can matter to the students; but,
how do we as teachers help them recognize this and what are the lasting consequences
of doing so? A case study may well be the best way to explain the ways in which we can
make hagiology matter to our students. Performing such a case study is my aim here.

To examine how to make hagiology relevant in a twenty-first-century classroom, we
must realize that the question must be framed in terms of context. In other words, relevant
for whom? It might be a clear assumption, but a valid one nonetheless, that each contributor
to this volume will have a different environment in which they teach using this genre of
texts. This simple yet important factor will affect the make-up of the students we face on a
daily basis, and their varied experiences will shape how we attempt to make hagiology
matter to them.

For me, I teach at a regional comprehensive public institution in a large urban area in
the American Midwest. Regional public colleges have drawn a lot of attention in recent
years, perhaps because of the challenges they have been facing.2 Yet, Lee Gardiner has
stated that “Regional public colleges are the backbone of American higher education and,
somehow, also one of its best-kept secrets” (Gardner 2023b, July 28). My university is an
ideal type for this statement, as well as the dire conditions facing these kinds of schools.
I am primarily housed in the Department of History, which is situated in the College of
Arts and Sciences, and I do the vast majority of my teaching there, although I do teach in
other programs. The department grants bachelor’s and master’s degrees, as well as having
a minor and working closely with the College of Education to provide access to the Master
of Arts in Teaching Program.

In terms of enrollment, in Fall of 2022, the total headcount of students at the university
as a whole was 5756 full-time equivalent (FTE) students, with 4207 of those students being
undergraduates as compared to 1549 FTE graduate students across all three colleges.3 Of
the 53,902.5 Credit Hours taken at the university, the history department accounted for
1079 of them, making us a mid-sized department compared to others in the College of Arts
and Sciences.4 We had 39 majors and 12 MA students.5 What may be most important to
realize is the change over time in these enrollments. The Department of History faced a
31.6% undergraduate decline from Fall 2021, and the five-year trend was a drop of nearly
51.9%.6 While these numbers are sharp, they are about average for the college and the
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university as a whole. These trends are also not unique to my institution as many regional
public colleges are facing similar problems and may well need to develop more creative
ways to fix their enrollment gaps (Gardner 2023b, July 28). I certainly do not want to
imply that these types of schools are the only ones facing challenges, but it is particularly
acute as the line for survival of regional public colleges is thin. As Lee Gardner argues,
“Losing even relatively few students can present challenges for a regional public college.
Not only are many state-funding formulas based on enrollment, but with state dollars per
full-time student effectively flat from two decades ago, public colleges are more dependent
on tuition dollars than ever” (Gardner 2023a, February 13). The realities of enrollment and
the pressure to retain students is very real and felt almost daily. Many of these conditions
are particularly serious for the humanities in universities such as mine, but making the
subjects and the texts, such as hagiography, relevant might be a way to help alleviate the
stresses on departments in the arts and sciences.

The fact of the matter is that we have to justify our fields as humanists, and the
competition for scarce funding between departments has clearly intensified in recent years,
perhaps decades. At a public institution, the situation is even more dire as state legislatures
debate the necessity of providing adequate resources for higher education; we truly have
switched from state-funded institutions to institutions funded by the state (it might be
a subtle difference, but it is an important one).7 The debate continues as to whether the
humanities ought to be funded. Scholars, political leaders, and educational leaders still
contend that a college degree is still one of the best methods of upward mobility and offers
political and socio-economic status (Castellanos and Jones 2003).8 Yet, not all education
appears to be created equally. Technical training and STEM seem to be of greater value
to many people than the humanities and many social sciences. The attack on the liberal
arts has become incredibly intense in recent years. A recent move at the University of
Wisconsin-Stevens Point is merely one example. The idea was to cut thirteen programs,
primarily in the liberal arts, in an attempt to solve a budget crisis (Zamudio-Suaréz 2018,
March 5). The number of programs to be cut was then reduced to six but still included Art,
French, German, and History, which can be considered important parts of medieval studies.
In the end, the university announced that there would be no cuts at all, but many onlookers
believed the damage was done at the school (Nguyen 2019, April 18). The whole effort
reeked of mismanagement and violations of shared governance, but the rhetoric used by
the administration echoed that used by the governor of California over fifty years before.
When the president of the school announced that the university could no longer “be all
things to all people”, he sounded eerily like Ronald Reagan when he stated in 1967 that the
taxpayer and the state should not “subsidize intellectual curiosity” and the people could
do without certain “intellectual luxuries” (Shastri and Hovorka 2019, April 10; Berrett 2015,
January 26). More recently, the West Virginia University in the face of declining enrollments
and budgetary mismanagement, has proposed cutting several programs, most of which are
in the liberal arts.9 The issue of higher education has become political in recent years. A
2017 study by the PEW Research Center found that 58% of Republicans and those leaning
towards conservative believed that higher education had a negative effect on the United
States, while 72% of more liberal-leaning individuals believed it had a positive effect on the
country (Pew Research Center 2017, July 20). As the attack on higher education (in general)
and the liberal arts (more specifically and intensely) rages on, the disciplines that make up
Medieval Studies need, in many ways, to fight for their existence. The success of this fight
may well hinge on whether we can prove that the field is relevant in a changing world and
to an increasingly diverse population of students.

Medieval Studies and its component disciplines are often among those targeted. In
answering the question “why study the Middle Ages?”, Tracy quotes Hugh of St. Victor,
who stated in the Didascalicon that no subject of study will be seen as superfluous once the
learning is completed (Tracy 2022, p. 1). Instructors of Medieval Studies largely agree and
are working to improve the way the various aspects of the Middle Ages are taught.10 The
field is addressing the period as more global, while taking a more inclusive and anti-racist
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approach to the materials.11 Different groups of people and greater variety of topics are
being considered as worthy objects of study. Comparison of hagiological texts is a way to
facilitate a more inclusive and less Euro-centric pedagogical approach to the Middle Ages.12

The situation is even more challenging for the study of hagiology, which may be seen
as a niche topic within an already challenged field. For undergraduates, it is possible to
focus on skill development in general education courses that feature surveys of broad
chronologies and geographies. At institutions like mine, upper division courses that are
more topical rarely, if ever, focus on something as narrow as hagiography. I should note
that my course enrollment is high, but I refer to that as the Game of Thrones phenomenon.
I contend that the long string of movies and television shows that draw on the Middle
Ages for inspiration, which stretches from The Lord of the Rings to Game of Thrones to Thor of
the Marvel Universe, create a desire in students to learn more about the period. There are
even video games that focus on the fall of the Roman Empire and Old Norse Mythology.
Yet, often these students are interested in battles, dragons, damsels in distress, and the
stereotypes that have populated the modern, public imagination. Seldom do they think
they want hagiography; but in the end, if taught right, they find it is exactly what they are
looking for.

So, why study hagiology and why is it relevant to our students?13 I can only speak
from my own experience. Even though I am contingent faculty, I have had the luxury of
being able to teach a wide variety of courses, including many of my own design. I use
hagiographic texts in nearly all of them to some degree. The students in my introductory
Western Civilization class, medieval survey, and “Women in Medieval Society” course read
about saints’ lives because of the importance of these texts to the people living in the Middle
Ages and to scholars looking back at them, regardless of whether we lump them into a
single genre or not. I have also been fortunate to teach the history department’s capstone
research seminar, in which I choose to have my students write on hagiography. This was a
particularly interesting course because I allowed my students to examine sainthood and
veneration in many different contexts, ranging from late antique saints to early modern
artistic representation to Elvis, superheroes, and firefighters. The work conducted in this
class specifically demonstrates the potential for helping students recognize that hagiology
is relevant for them in the twenty-first century.

Here, I begin the case study by proposing one method for helping undergraduates
approach a hagiographic text, generally, and a set of outcomes that may well make it
relevant to their own life experience. I have chosen a ninth-century text called the Vita
Anskarii, or Life of Anskar, in part because it is very accessible in translation. I most often use
the edition in a primary source reader entitled Carolingian Civilization: A Reader (Rimbert
2004). The book includes many primary sources from a multitude of genres and, thus, can
give students a thorough look into the Early Middle Ages. Sections of the text are also
readily available in translation online.14 The Vita Anskarii was written by Rimbert, a priest
and later archbishop of Bremen–Hamburg about his mentor, Anskar. The story relates
Anskar’s multiple missions to Scandinavia. The text is full of adventures, mishaps, pagans,
miracles, and even monsters. As a result, aside from being accessible to students, I also use
the text because it clearly articulates the important themes necessary to understand the
period, and it quickly becomes relatable to the many undergraduate readers.

To help students relate to a hagiographic text, I would propose the following method.
For this work, I rely on in-class and online discussion, a variety of different types of writing
exercises, and virtual, multi-media presentations and assignment. These involve reflection,
analysis, synthesis, comparison, and argumentation. I work to employ high-impact learning
practices while using multiple types of assignments to facilitate different learning styles. I
start with the question of whether students liked the vita, what they enjoyed, and what
made the text challenging for them. I have found that addressing the gut reaction and the
emotions surrounding the source first facilitates later critical thinking. Next, I have the
learners “introduce themselves” to the text, asking the following: who wrote it; when did
they write it; where did they write it; and who was the intended audience? We look at
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the actual storyline and then ask the analytical questions. My students specifically look
for what the document says about the society that produced it and why the author wrote
the text in the way in which they did in an attempt to ascertain authorial intent and to
problematize that concept more generally. One example that I have used in the past asks
students to compare what the Life of St. Genovefa relates about early medieval Gaul to what
the Life of St. Brigit reveals about Ireland at the same time. Finally, I ask them to reflect not
just on what they learned from the text and what preconceptions it challenged but also
how they related to it—that is where much of the fun lies. It should be noted that the Life of
Anskar is but one example of a text that works for this method of analysis by students. The
fact that there are so many of these sources across cultures, time, and location allows for
productive comparison and further critical thought, which challenges students to explore
definitions, categorizations, and taxonomy in new ways (Rondolino 2019).

The Life of Anskar contains a number of themes that my students often relate to in
interesting ways. Perhaps the first way the text is relevant to them is in the way it was
used to create the “other”. Anskar and his fellow missionaries travelled to a place they had
never been to before and encountered people that Rimbert wants us to believe were much
different from themselves. Many of the learners in the classroom see the experience of
being a stranger in a strange land eerily familiar. Interestingly enough, they can relate not
just to the saint but to those being converted, the so-called “other”, as well. A potentially
fruitful writing assignment for learners would be to reflect on their experience and compare
it to the dominate narrative of the missionaries. It would be an exercise in exploring the
different interpretations of events, which lies at the heart of the practice of history and
of their lives. This activity works because the students largely know what it is like to be
different and many are actually foreign in some way to where they now live; “self” and
“other” are realities of their lives. Moreover, they know what it is like to be in the cold
of Scandinavia, living in Chicago themselves. Furthermore, early in the Life of Anskar,
Anskar is promised martyrdom but never gets it in the form that he thought he would. My
students understand very well what it is like to not get the things promised in the way
you expected them to present themselves. They relate to the uncertainty of promises made
and broken, or at least reimagined. In Anskar, they see a figure whose legacy has been
preserved through time despite this disappointment. As they read, they start to think about
how they will be remembered and whether what they are doing is worthy of such. In the
monasticism present, my students see that monks are driven by the desire to be left alone
to be oneself and to pursue something greater than oneself; who of us has not at some point
wanted to be left alone to do as they see fit. They wonder at the miracles and the monsters.
Examining texts such Life of Anskar as the can also introduce students to the idea that there
is more than one way to look at a piece of writing. For example, they can move between a
classical approach to hagiography and an aspectual one.15 My students are very used to
being confronted with multiple interpretation of reality in the age of “Fake News”. Finally,
the student historians realize that the story of Anskar may or may not be the “Truth” but
that it serves a different purpose. They understand that it is a model for ideal behavior—a
model that is, ultimately, unobtainable. They understand the people reading the texts in the
Middle Ages a little better, because they too face unrealistic expectations in their daily lives,
and it affects the way they think and exist. In the end, my students start to see a diverse
landscape of people, ideas, opportunities, and challenges, which in many ways mirror the
themes they witness in the modern age. Bartlett’s (2013) analysis of reflections in the last
chapter of his book can help shape the discussion here. The exercise in not simply applying
the text to one’s own life as a simple corollary; rather, similarities and differences between
the past and the present through the analyses of textual evidence allow of the insight of
students’ own experiences. They truly can see themselves and their world in the vita.

Now that I have isolated the themes in this particular text that students might be able
to relate to, I want to take it one step further, because of the last key characteristic of my
institution: it is a Hispanic-Serving Institution, or HSI, and a Minority-Serving Institution,
or MSI. The designation of “Hispanic-Serving Institution” is granted by the US Department
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of Education. In order for an institution to become an HSI, it must have an enrollment of
undergraduate full-time equivalent students of at least 25% Hispanic students and be an
eligible institution (U.S. Department of Education n.d.). In addition, at least 50% of those
students must be eligible for need-based Title IV aid (Hispanic Association of Colleges and
Universities n.d.). At my institution, 37% of the students identify as Hispanic, 10.9% as
Black, 9% as Asian, and 28.6% do so as White.16 Originally, HSIs were lumped together
with Historically Black Colleges and Universities under the Title III program. This grouping
created much competition for Congressional attention and hence Congressional financial
support (Mulnix et al. 2002, p. 178). A major victory for Latinx higher education came
in 1999 when Congress established a separate entitlement program aimed to specifically
aid HSIs (Mulnix et al. 2002, p. 178).17 Today, the designation allows the institutions
to apply for both Title V and Title III Part A grants to better meet the needs of Latinx
students, who are part of an ever-growing population at colleges and universities (Hispanic
Association of Colleges and Universities n.d.). Census numbers and enrollment figures
clearly demonstrate a need for the increase in the number of and funding for HSIs. With
the focus on retention at many schools, HSIs and others alike, it is worthwhile to ponder
the best ways to serve Latinx students and all their other traditional under-represented
counterparts. Here is where relevancy comes back into the conversation. Many recent
studies have demonstrated that students take classes and remain in college when they can
see themselves in the curriculum, and my anecdotal evidence confirms their findings (Gray
2017; Gray et al. 2020; Deslauriers et al. 2019; Kuh et al. 2006).

Yet, it might not be enough to simply make the texts we use in our teaching relevant
in a general sense; the key to reaching all students, in particular those from traditionally
under-represented populations, is to make our teaching culturally relevant. Being culturally
relevant may well be the key to the very survival of Medieval Studies and the humanities
in general, given the challenges facing the liberal arts. In recent years, how we teach has
been explored in great depth. Most of us would agree that the days of the lecture, at
least in isolation, are in the past. High-impact practices rule the day and active student
involvement has risen to the fore.18 This alone is a culturally relevant pedagogy, but we
can go further. In an ever-changing world that is becoming ever more diverse, we should
strive to better know who is in our classrooms. Culturally relevant pedagogy is more than
acknowledging and embracing difference; it is about the way teachers view their students
and their art. For teachers that practice culturally relevant pedagogy, teaching is an art and
they are artists (Ladson-Billings 2009, p. 45). Moreso, they ought to see their students as
artists as well, working together in the creative process. The art is in essence the creation of
knowledge. Drawing on Ladson-Billings, “culturally relevant teaching views knowledge
as something that is continuously re-created, recycled, and shared” (Ladson-Billings 2009,
p. 88). What we know and how we know it is constantly changing as we discover more
about the world around us. In my case as a historian, we re-create the past because we
learn more about both the people who lived then and, almost more importantly, ourselves.
No student needs to be left out of this process and the more voices we have at the table,
the more we learn; history is a collection of interpretations after all. Those teachers who
employ culturally relevant practices, thus, encourage all students to be part of the process
of knowledge production, truly include them in it, and celebrate their contribution to it.

Culturally relevant pedagogy is but one side of the proverbial coin; the material must
be culturally relevant as well. It does not take a massive exercise of imagination to see that
perhaps students may not want to learn about people who they have been told did not look
like them, did not have the same background as them, and did not face their challenges.
Thus, as medievalists, we need to find a way to make our subjects “matter”. There are a
number of ways to complete this task, which may in reality be an obligation. I have tried to
show above that this is possible when using hagiographic texts, because students really
can relate them to their own experiences. In the end, helping students see their experience
in the world both past and present is culturally relevant teaching and should be the goal of
our pedagogy:
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Specifically, culturally relevant teaching is a pedagogy that empowers students
intellectually, socially, emotionally, and politically by using cultural referents to
impart knowledge, skills, and attitudes. These cultural references are not merely
vehicles for bridging or explain the dominant culture; they are aspects of the
curriculum in their own right (Ladson-Billings 2009, p. 20).

What better way to challenge the dominant narrative than to empower all students to
see their experience as important and related to the greater world, in all its facets, both past
and present.

As educators, we medievalists and humanists can buck the dominant narrative and
create what has been called the “third space”, which is the place where competing dis-
courses and epistemologies collide as multiple views come together to create new scripts
(Gutiérrez et al. 1995, p. 451). In the third space power and authority are reconsidered and,
thus, identity can be re-examined, re-understood, and re-created. The classroom is a mod-
ern third space if constructed correctly; it may well be a laboratory for identity formulation
and re-formation. Yet, identity is not just created in the moment, but is the result of the
entirety of human experience. The past is just as much as lab as is modernity and can be a
third space in and of itself. Comparison is one of the tools that can be used in that lab. The
self can be seen and identity created, recognized, and reaffirmed by examining how others
lived in both similar and very different situations. The Latinx students in my classes do not
have to have explicitly “Latinx material” in order for the classroom to be culturally relevant.
In one sense, Anskar can become Latinx through the process of knowledge and identity
co-construction.19 On the other hand, Anskar is foreign to all in the class because, after all,
none of us are medieval in any sense of the word. Although difference is also an important
pedagogical tool, which can help us to see the arbitrariness of our own assumptions and
worldviews,20 I choose to focus here on the similarities as a starting point to draw students
in. In the end, the analyses I am asking my students to conduct are, in fact, possible because
people face similar issues over time and, as a result, medieval studies can be used as the
material to examine issues that face students from a distance, perhaps removing some
of the emotion associated with those issues. Through an intersectional approach to the
medieval world, social justice can be learned from the past. Students can learn to recognize
injustice and become agents of social change by looking at the past when the odds might
not be so high (they are not directly affected). By learning what injustice looks like, they can
recognize it in their own lives and in their own world and can stop it (Garcia 2019, p. 117).
Stopping injustice, understanding the wonderful diversity of the world, and promoting all
students is in its essence culturally relevant teaching, which is of utmost importance not
just at Hispanic-Serving Institutions but at all universities and colleges.

The last question that we must ask is as follows: what then does all this matter in
terms of teaching hagiology? Hagiography can be a vehicle for understanding that the
Middle Age was not all-male, all-white, all-cis, all-Christian, or any other “all-“. It was
diverse and beautiful in its diversity. Students can use these texts to examine issues they
too face at arm’s length, perhaps a little more safely and slowly over time, bringing them to
bear on their own experiences in their diverse, complicated world. Making the texts and
the subjects relevant may well help save the humanities and Medieval Studies; but that is
just a desirable side effect. In the end, the ultimate relevance of hagiology in the classroom
and why the texts should be used, even if in very small number alongside other primary
sources, is that they help students learn to think critically and better understand the past as
well as their own world and maybe, just maybe, change it for the better.
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4 For more information regarding the data, see (Northeastern Illinois University, “Data Index—Fall” 2022), https://www.neiu.
edu/sites/default/files/documents/2022/09/08/F22%20Course%20Section%20and%20Credit%20Hours.pdf Accessed on 15
December 2023.

5 For more information regarding the data, see (Northeastern Illinois University, “Fall Enrollment—Five-Year Trend Data” 2022),
https://www.neiu.edu/sites/default/files/documents/2022/09/08/F22%20Data%20Digest%20Enrollment_%205-Year.pdf Ac-
cessed on 15 December 2023.

6 For more information regarding the data, see Ibid.
7 This disctinction refers to the decrease in reliance by public universities on funding that comes for state governments and the

increase in reliance on tutition dollars for the past few decades. For more on this phenomenon, see The Pew Charitable Trust
(2015, 2019) and Lim (2019).

8 I want to thank the Ronald Williams Library at Northeastern Illinois University for purchasing this e-book on very short notice so
that it could be used in this essay. Special thanks need to go out to Edward Remus, the history library at NEIU, for facilitating this
purchase. This essay is stronger as a result of his efforts.

9 For more on the situation at WVU, see Hanlon (2023) and Helm (2023).
10 For more on approaches to teaching Medieval Studies, see Black (2013); Gulley (2018); Rajabzadeh (2023); Ramey et al. (2019);

and Serrano (2010).
11 For more, see Heng (2021) and Hsy (2022).
12 For more on the possibility of hagology in this regard, see Keune (2019) and Rondolino (2019).
13 In addition to my work here, the other contributors to this volume have addressed many similar issues in relating hagiology to

pedegogy from their own perspective.
14 One example is “(Rimbert: Life of Anskar, Apostle of the North, 801–865 1996)”, Fordham Internet Medieval Sourcebook, https:

//sourcebooks.fordham.edu/basis/anskar.asp Accessed on 15 December 2023.
15 For more on aspecual hagiography and potential for further study in this regard, see Parzych-Blakiewicz (2019a, 2019b).
16 For more on the data see, (Northeastern Illinois University, “Data Index—Fall” 2022).
17 Throughout this essay, I use two related terms “Hispanic” and “Latinx”. While it may seem that I do so interchangeably, I do not.

“Latinx” is in many ways a more encompassing term and I use it as such. I use “Hispanic” particularly when referring to areas
where the term is more specifically used such as in Department of Education designations and Census data.

18 For more on high-impact teach strategies, see among others (Langdon et al. 2019; Kirby and Thomas 2022; Wray et al. 2022;
Hensel 2023).

19 I very much want to thank Will Sherman, who observed this idea and the next in the process of reading and commenting on the
draft of this essay.

20 For more on this issue, see French and Self in this volume.
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