

  ijerph-16-02622




ijerph-16-02622







Int. J. Environ. Res. Public Health 2019, 16(14), 2622; doi:10.3390/ijerph16142622




Article



Health-Related Quality of Life and Mental Health of Adolescents Involved in School Bullying and Homophobic Verbal Content Bullying



Natalia Albaladejo-Blázquez 1[image: Orcid], Rosario Ferrer-Cascales 1,*, Nicolás Ruiz-Robledillo 1[image: Orcid], Miriam Sánchez-SanSegundo 1[image: Orcid], Manuel Fernández-Alcántara 1, Elisa Delvecchio 2 and Juan Carlos Arango-Lasprilla 3,4,5





1



Department of Health Psychology, Faculty of Health Sciences, University of Alicante, 03690 Alicante, Spain






2



Department of Philosophy, Social Sciences and Education; Università degli Studi di Perugia, 06123 Perugia, Italy






3



BioCruces Bizkaia Health Research Institute, Cruces University Hospital Barakaldo, 48903 Bizkaia, Spain






4



IKERBASQUE, Basque Foundation for Science, 48013 Bilbao, Spain






5



Department of Cell Biology and Histology, University of the Basque Country UPV/EHU, 48940 Leioa, Spain









*



Correspondence: rosario.ferrer@ua.es







Received: 7 July 2019 / Accepted: 20 July 2019 / Published: 23 July 2019



Abstract

:

Bullying has been traditionally related to a significant reduction in well-being and Health-Related Quality of Life (HRQoL) of adolescents. This negative impact on HRQoL seems to be modulated by the developed role in bullying (uninvolved, bully, victim or bully-victim). However, no studies have identified if these negative results are the same when other types of bullying, such as homophobic bullying, are evaluated. The main aim of the present study was to analyze the prevalence of different roles of bullying and homophobic bullying and the relationship between these roles in both types of bullying with HRQoL, depression and anxiety levels in a sample of 1723 Spanish adolescents. Although results exhibited lower prevalence of homophobic bullying roles when compared to traditionally bullying in general, in the case of victims, the prevalence was high in the case of homophobic bullying. When differences between roles in HRQoL, depression and anxiety were evaluated, in both types of bullying, uninvolved adolescents showed the best results and bully-victim adolescents the worst. The obtained results suppose an improvement in the understanding of the negative effects of different types of bullying on HRQoL and mental health in adolescents. Future research could advance in this comprehension, analyzing possible differences with other types of bullying, such as cyberbullying.






Keywords:


bullying; homophobic verbal content bullying; homophobic name-calling; Health-Related Quality of Life; protective factors; adolescents












1. Introduction


Bullying is defined as aggressive, unjustified, intentional and persistent behavior, characterized by the power imbalance between victim and aggressor [1,2] with negative psychological and social consequences for the lives of children and adolescents [3]. Its prevalence varies in different studies between 10 and 50% in adolescents [3,4,5]. In terms of sex differences in victimization, various investigations attribute greater protagonism to boys [6,7]; in contrast, other works highlight that females are more frequently victims of bullying than males [8,9], whereas other studies find no sex differences in victimization [10,11]. Given the inconsistent results regarding sex differences, it is necessary to describe these differences according to the role played in different types of school violence.



Previous research indicates that a large number of young people who are the target of bullying belong to minority groups or groups that are socially stigmatized due to their sexual orientation and gender identity [12,13]. In this sense, homophobic bullying is considered a form of bullying that is directed at people because of their sexual orientation and/or gender identity, either perceived or real [14]. This type of behavior ranges from social exclusion or rejection to physical or verbal violence and often includes mockery, homophobic insults, derision, nicknames, and intimidation [15,16].



The prevalence of homophobic bullying is relevant in all countries worldwide and in all social classes, as evidenced by previous studies in the USA and Europe in which it has been estimated that between 45 and 92% of lesbian, gay, bisexual, and transgender (LGBT) youth had been victims of homophobic insults [17,18]. In Spain, sexual minorities are also at higher risk of suffering bullying [19]. This high prevalence has also been corroborated in recent studies in non-heterosexual youth highlighting the global nature of homophobic bullying [20,21].



Homophobia is one of the main reasons for insulting, mocking, and rejecting classmates at school in Europe and is expressed through the use of homophobic language [22,23]. The use of this language goes far beyond sexual orientation and is also aimed at heterosexual youth [24,25], so it must be taken into account that, whether or not an individual belongs to a sexual minority, the existence of being labeled by the group as different is enough to initiate violent action.



The use of homophobic insults progressively increases from primary to secondary school, an educational stage where there is a high relationship between homophobic bullying and bullying [21,24,26,27], although they are different forms of school peer violence [24]. In relation to sex, the associations between bullying roles and use of homophobic language were different for girls and boys. For boys, these associations were large, whereas for girls they were small to moderate. This fact suggests that use of homophobic language may be more characteristic of boys who engage in bullying than for girls. However, additional research is needed to examine whether use of homophobic language is more common during bullying episodes perpetrated by boys than when perpetrated by girls [24,28].



Taking all this information into account, it is necessary to evaluate the differential characteristics of both type of bullying, and their negative effects on mental health and well-being of involved adolescents. As indicated previously, although prevalence of both types of bullying has been studied before in the previous literature, there is a lack of research analyzing and comparing prevalence and gender influence of both types of bullying in Spain. In this regard, there is a gap in the literature with respect to the evaluation and comparison of the differential effects of both types of bullying in HRQoL and mental health in involved individuals in the Spanish context. Based on previous international research, the consequences of homophobic bullying are similar to those presented by victims who have been the target of bullying behavior [23,29]. Adolescents who are victims are more likely to experience physical and mental health problems, such as high levels of anxiety, depression, suicidal ideation, stress, fear, low self-esteem and self-efficacy [14,21,29,30]. However, the impact on victims and aggressors may vary depending on the specific form of bullying experienced [29,31,32]. Although school violence and mental health issues have been shown to be associated, as previously described, there are still many gaps that need to be addressed [33], such as focusing on the comparison of specific types of harassment and bullying [34] and the need to identify a greater number of risk and protective factors to reduce the harmful effects of the different forms of peer violence [21].



The World Health Organization (WHO) states that health is not only the absence of illness, but also a state of complete physical, mental, and social well-being [35]. In this sense, there is growing interest in evaluating indicators such as the Health-Related Quality of Life (HRQoL), as they provide a holistic view of health and well-being [36]. Recent research has shown an inverse relationship between increased involvement in bullying and HRQoL in adolescents [37,38] and adults who were involved in bullying their youth [39]. Although the findings of an inverse relationship between bullying and HRQoL are consistent, being involved in some type of school violence can have a complex relationship with the psychological, physical, and social well-being of victims and aggressors. Previous studies conclude that the risk of mental health problems in adolescents varies depending on the role and typology of bullying experienced [40,41]. Hence, examining the relationship between involvement in the different forms and roles of peer violence and different dimensions of HRQoL can help to better understand the multidimensional well-being of adolescents.



For this reason, the objectives of this research were: (1) to report the frequency rates to different bullying and homophobic verbal content bullying roles in adolescents, and (2) to analyze the different patterns of Health-Related Quality of Life, anxiety and depression considering the bullying and homophobic verbal content bullying roles (uninvolved, bully, victim and bully-victim).




2. Materials and Methods


2.1. Participants and Procedure


The present study was a part of a large-scale study on school violence, victimization and wellbeing conducted in schools in the city of Alicante, Spain. Participants included a total of 1723 high school students randomly selected from five public high schools in Alicante, of which 49% were female and 51% male. Participants’ age ranged from 11 to 19 years with a mean age of 13.39 years (SD = 1.35). Inclusion criteria to take part in the study were: (a) being present in the classroom on the day of the assessment, (b) being able to read and complete the questionnaires themselves, (c) presenting an informed consent form signed by their parents allowing participation and (d) speaking and reading fluently in Spanish. Prior to collecting data from the study, parents were asked to provide written informed consent for their child to participate in the study. Students who were present on the day of data collection and accepted to participate in the study were instructed to complete an anonymous online survey in the classroom that included measures of bullying, homophobic content bullying and Health-Related Quality of Life measures. Data were collected in the classroom in presence of a research assistant from the University of Alicante during the second and third trimester of the 2016 academic year. The duration of the sessions lasted approximately 60 min. The study was approved by the Ethical Committee of the University of Alicante and by the Educational Directive Committee from Schools involved in the study (Ref. UA2015-1013).




2.2. Measures


2.2.1. Bullying: The Illinois Bully Scale [42]


It is a self-report measure composed by 18 items with three subscales that assess: peer victimization, bully behavior and the frequency of fighting. An example of items from the peer victimization subscale includes “Other students made fun of me” or “I got hit and pushed by other students”. Examples of the bully behavior subscale include “I teased other students” or “I excluded others”. Students are asked to indicate how often in the past 30 days they have engaged in each behavior in a Likert scale that includes five response options: “Never”, “1 or 2 times”, “3 or 4 times”, “5 or 6 times”, and “7 or more times”. These response options allow the assessment of the persistence of the bullying. In the present study only the two firsts subscales (peer victimization and bully behavior) were used. Higher scores indicate more self-reported bullying behaviors. The original version had reliability values ranging from α = 0.83 to α = 0.88 for the different subscales [42]. The Spanish validation of this scale showed adequate reliability indices for both dimensions: bully behavior (α = 0.89) and peer victimization (α = 0.75) [5]. In the present study, internal consistency (Cronbach’s alpha) for each factor was acceptable: bully behavior (α = 0.91) and peer victimization (α = 0.73).




2.2.2. The Homophobic Verbal Content Bullying: Homophobic Content Agent Target (HCAT) Scale [27]


It is a 10-item scale which assesses homophobic verbal content bullying including two subscales: agent and target. An example of items in the agent subscale include: “Some kids call each other names such as gay, lesbo, fag, etc. How many times in the last week did you say these things to a friend?” An example of the target subscale is “How many times in the last week did a friend call you these things”. Students respond to the items using Likert-type responses ranging from never, 1 or 2 times, 3 or 4 times, 5 or 6 times, and 7 or more times within the past week. Higher scores indicate greater frequency of homophobic verbal harassment. The original version of the HCAT has been shown to be internally consistent, α = 0.85 [35]. The Spanish version of this instrument exhibited also adequate reliability indices for both factors: victim (α = 0.78) and aggressor (α = 0.81) [43]. Cronbach’s alphas for each factor in the present study were also adequate: HCAT victim (α = 0.77) and HCAT aggressor (α = 0.81).




2.2.3. Health-Related Quality of Life (HRQoL): KIDSCREEN-27 [44]


It is a questionnaire designed for the measurement of HRQoL in children and adolescents. It contains 27 items that measure HRQoL through five different dimensions: Physical Well-being (five items), Psychological Well-being (seven items), Autonomy and Parents Relations (seven items), Social Support and Peers (four items) and School Environment (four items). The response range is based on a 5-point Likert scale from ‘0’ (never/not at all) to ‘5’ (always). In the present study, Cronbach’s Alphas were adequate across all five dimensions: Physical Well-being (α = 0.83); Psychological Well-being (α = 0.87); Autonomy and Parents Relations (α = 0.82); Social Support and Peers (α = 0.77) and School Environment (α = 0.78).




2.2.4. Depression: Patient Health Questionnaire (PHQ-9) [45]


It is a 9-item scale that assesses depressive symptoms. The response range varies from 0 (not at all) to 3 (nearly every day), indicating how often each item has bothered the participant over the past two weeks. Total score on the PHQ-9 range from 0 to 27. Higher scores indicate greater depressive symptomatology. The PHQ-9 is a reliable and valid measure of depression severity in general and clinical population, with a Cronbach’s alpha range of 0.86 to 0.89 in Spanish-speaking samples [46]. In the present study, Cronbach’s Alpha was adequate (α = 0.85).




2.2.5. Anxiety: Generalized Anxiety Disorder-7 (GAD-7) [47]


It is a one-dimensional 7-item questionnaire designed to assess the presence of anxiety symptoms. Participants respond to each item on the scale from 0 (not at all) and 3 (nearly every day), indicating how often each item has bothered the participant over the past two weeks. Total score ranges from 0 and 21, with higher scores corresponding to greater symptomatology. The GAD-7 has been found to be a reliable and valid measure of anxiety, with a Cronbach’s Alpha of 0.93 for Spanish population [47]. In the present study, Cronbach’s Alpha was adequate (α = 0.86).





2.3. Data Analysis


First, participants were classified in different roles of bullying and homophobic verbal content bullying, taking into account their responses to the scales of victimization and aggression. If students responded 0 (never) or 1 (once or twice) to all the items related to aggression and victimization, they were considered uninvolved. If students responded 2 or more (three times or more) to any item about aggression and 0 or 1 to all items about victimization, they were considered bully (and vice versa for victim). If students responded 3 times or more to any items about aggression and victimization, they were considered bully-victim. This classification was done following the criterion of previous research [48]. After the role classification, differences in prevalence of participants in each role depending on sex were analyzed employing Chi-square statistics. Further, in order to identify the possible differences between roles in HRQoL, depression and anxiety, ANCOVAs were conducted controlling for the effects of sex separately for bullying and homophobic content bullying. Bonferroni correction was used in post-hoc comparisons. A value of p < 0.05 was considered significant in all cases. Partial eta square was used as the effect size measure. All statistical analyses were conducted using SPSS, Version 24.0 (Armonk, NY, USA).





3. Results


3.1. Frequency and Percentage for Bullying by Role


The frequency and percentages of the four assessed roles for bullying are shown in Table 1. No differences were found in the sex distribution by evaluated roles (p > 0.05).




3.2. Frequency and Percentage for Homophobic Verbal Content Bullying by Role


The frequency and percentages of the four roles assessed for homophobic verbal content bullying are presented in Table 2. Significant differences were found between groups, as more boys than girls are involved in the bully and the bully-victim role (p < 0.05).




3.3. Differences in HRQoL, Depression and Anxiety Depending on the Bullying Role


In the case of bullying, differences for role were found in all HRQoL variables: physical wellbeing [Role: F (3,1723) = 4.751, p = 0.003, η2 = 0.008], psychological wellbeing [Role: F (3,1723) = 18.808, p = 0.0001, η2 = 0.032], autonomy and parents relations [Role: F (3,1723) = 14.574, p = 0.0001, η2 = 0.025], social support and peers [Role: F (3,1723) = 10.128, p = 0.0001, η2 = 0.017], school environment [Role: F (3,1723) = 25.358, p = 0.0001, η2 = 0.042]. Sex demonstrated a significant effect only in the case of physical wellbeing [Sex: F (1,1723) = 42.807, p = 0.0001, η2 = 0.024] and psychological wellbeing [Sex: F (1,1723) = 12.582, p = 0.0001, η2 = 0.007]. Means and standard deviation for each role in HRQoL and post hoc analyses are represented in Table 3.



In the case of depression and anxiety, a significant effect of the factor Role was found in both variables [Role: F (1,1723) = 91.012, p = 0.0001, η2 = 0.137] and [Role: F (1,1723) = 48.757, p = 0.0001, η2 = 0.078] respectively. Sex had a significant effect in bot depression [Sex: F (1,1723) = 35.411, p = 0.0001, η2 = 0.020] and anxiety [Sex: F (1,1723) = 16.832, p = 0.0001, η2 = 0.010]. Means and standard deviation for each role in depression and anxiety and post hoc analyses are presented in Table 3.




3.4. Differences in HRQoL, Depression and Anxiety Depending on Homophobic Verbal Content Bullying Role


In the case of homophobic content bullying, differences for role were found in the following HRQoL variables: psychological wellbeing [Role: F (3,1723) = 9.984, p = 0.0001, η2 = 0.017], autonomy and parents relations [Role: F (3,1723) = 4.105, p = 0.006, η2 = 0.007], social support and peers [Role: F (3,1723) = 3.960, p = 0.008, η2 = 0.007], school environment [Role: F (3,1723) = 20.456, p= 0.0001, η2 = 0.034]. No differences were found in physical wellbeing. Sex showed a significant effect in physical [Sex: F (1,1723) = 46.180, p = 0.0001, η2 = 0.026] and psychological wellbeing [Sex: F (1,1723) = 16.911, p = 0.0001, η2 = 0.010]. Means and standard deviation for each role in HRQoL and post hoc analyses are presented in Table 4.



In the case of mental health, a significant effect of the factor Role was found for depression [Role: F (3,1723) = 53.662, p = 0.0001, η2 = 0.086] and anxiety [Role: F (3,1723) = 34.790, p = 0.0001, η2 = 0.057]. In both cases, the factor sex had a significant effect for depression [Sex: F (1,1723) = 52.118, p = 0.0001, η2 = 0.029] and anxiety [Sex: F (1,1723) = 27.608, p = 0.0001, η2 = 0.016]. Means and standard deviation for each role in depression and anxiety and post hoc analyses are presented in Table 4.





4. Discussion


The present study aimed to identify the prevalence of bullying and homophobic verbal content bullying in a sample of Spanish adolescents, considering the specific frequency of adolescents involved in different roles in each case. Furthermore, differences in HRQoL and mental health, based on the role in which the adolescent was involved, were also analyzed. Considering the obtained results, prevalence of bullying is in accordance to previous research conducted in Spanish samples [3,4,5]. However, in the case of homophobic verbal content bullying, as far as we know, this is one of the first studies conducted in Spain assessing the prevalence of this explicit type of bullying through a specific evaluation instrument originally designed to the analysis of this type of harassment for all individuals, independently of the sexual orientation. Employing other type of measures, some studies have been recently conducted in Spain, such as the Rodríguez-Hidalgo’s and colleagues one [30]. In this study, in which authors employed an adaptation of a previous questionnaire oriented to the evaluation of traditional bullying, the prevalence of victims of homophobic bullying was of 23%. In the present study, only the 9.8% of adolescents were identified as victims, a prevalence much lower in comparison to the previous study. Differences in the prevalence between studies could be based on the differential age range of the sample considered and the employed instruments. In this regard, it has been demonstrated that bullying prevalence increases as age of adolescents increases, being more prevalent in advanced school stages [2,3]. Furthermore, in the present research it has been employed a specific questionnaire originally designed for the homophobic verbal content bullying, probably being more reliable for the analysis of this type of bullying. In addition, the study conducted by Rodríguez-Hidalgo and colleagues [30] evaluated the presence of homophobic bullying during the last 2 months, while in the present study it has been assessed during the last week.



With regard to the differences found in prevalence between both types of bullying, based on the obtained results, there is more percentage of victims in the case of homophobic verbal content bullying than in traditional bullying. The mechanism involved in such high prevalence of victims in this type of bullying could respond to a normalization of homophobic verbalizations in school environment. In a previous study which analyzed microaggressions and harassment of LGBTQ youth in schools, 43% of school psychologist participating in the study declared to have listened regularly homophobic epithets, such as “that’s so gay” or the use of the term “faggot” in the school context [49]. However, when students are asked about this issue, the prevalence is much higher, as 90% of them stated to have listened one or more homophobic comments in class, even in presence of teachers [50]. Hence, in the previous cited study, 45% of school psychologists reported hearing other teachers employing this vocabulary [49]. Moreover, some adolescents reported the employment of this type of homophobic language in a friendly context, jokingly, fundamentally between boys’ interactions, with no harassment intentions [51]. These results reinforce the idea of a homophobic language normalization in the school context. Attending to these results, the higher frequency of homophobic expressions and vocabulary seems to be a plausible mechanism that could explain the higher prevalence of victimization regarding homophobic verbal content bullying.



Considering sex differences in roles prevalence, only in the case of homophobic verbal content bullying, differences were found, being boys more involved in the bully and the bully-victim roles, in comparison with girls. Traditionally, several studies have demonstrated that boys are more involved in homophobic bullying, in both roles of aggression and victimization [27,52,53]. As indicated by previous research, males seem to report higher homophobia levels, as they express more frequently negative attitudes and behaviors towards members of the LGBT group in comparison with females [27,52,53]. This fact, together with the idea that boys are more frequently the target of homophobic aggressions, could explain this high prevalence in the bully-victim role.



With regard to HRQoL, the uninvolved individuals in both types of bullying are those participants who exhibited the better results in HRQoL. Contrary, those most affected are those bully-victim adolescents. These results are similar to those obtained in recent studies in which differences in HRQoL by role were assessed [27,54,55]. When single roles were evaluated, those adolescents who suffer bullying victimization exhibited poorer HRQoL than aggressors [54]. However, based on our results, being involved in both aggression and victimization entails the worst results for HRQoL, similar to previous studies [54,55]. It has been suggested that aggressive victims are at high risk of health and quality of life disruption due to their deep involvement in bullying behavior in schools [55]. Fundamentally, based on classical hypothesis, bully-victims bully in response to being bullied [56,57], and hence, assume the negative consequences of both roles. Although the negative consequences for both bullying and homophobic verbal content bullying on HRQoL and mental health are similar for both types of bullying, based on the obtained results, it seems that the traditional bullying has a higher impact on these variables, fundamentally in the case of physical wellbeing. The fact that traditional bullying involves physical aggressions and the homophobic verbal content bullying only verbal aggressions, may explain why physical wellbeing is more deteriorated in the former.



The obtained results for mental health variables are similar, although higher differences between roles were found. This seems to indicate that anxiety and depression are more affected by both types of bullying than general HRQoL. Previous studies have demonstrated how bullying and homophobic bullying are highly related to mental health deterioration in youth [53,58], fundamentally if the victimization becomes chronic [59]. As in the case of HRQoL, it seems that traditional bullying has a higher negative impact in mental health than homophobic verbal content bullying, attending the levels of depression and anxiety symptoms.



To the best of our knowledge, this is one of the first studies conducted in Spain that has assessed bullying and homophobic verbal content bullying and their relationship with HRQoL, depression and anxiety in adolescents. Although the obtained results contribute significantly to the knowledge about the negative consequences of different types of bullying on health, quality of life and wellbeing of adolescents, some limitations of the study should be noted. First, the cross-sectional design of the study does not allow establishing causal relationship between variables. Second, the data was obtained through the employment of self-reported measures, and, although it has been demonstrated that they are reliable and valid measures, the results could be influenced by the subjective perception of participants. Thirdly, the instruments employed to assess bullying and homophobic verbal content bullying differed in the time period they evaluated (one month and one week). Considering that we decide to maintain the original instruction in both questionnaires, the comparison of percentages should be considered carefully. Future studies are needed to explore the link between homophobic verbal content bullying and traditional bullying and the overlapping of both. In any case, several strengths of the study should be taken into account. The sample of the study was sufficiently large and representative to assure the generalization of the obtained results. Unlike previous research, it has been employed a questionnaire originally developed and validated for the evaluation of homophobic content verbal bullying, which increase the reliability of the obtained results regarding the prevalence of this type of bullying.




5. Conclusions


From the results obtained in the present study several clinical and educative implications could be derived. From a clinical perspective, it has been pointed out that both forms of bullying, traditional and the homophobic one, have a negative impact on HRQoL and mental health of adolescents. Hence, this group of adolescents could be at high risk for a significant health deterioration, something that should be taken into account by educators and clinicians, in order to develop preventive and intervention strategies, mainly oriented to this high-risk group. From an educative viewpoint, the present study highlights the necessity of the promotion of a school context based on acceptation and inclusion, eradicating any form of discrimination based on the sexual orientation of adolescents. As has been showed the previous results, levels of homophobic bullying in Spain stills being high, entailing a main issue that educators and school counselors should face with extremely urgency. Future studies should analyze the differential effects on HRQoL and mental health of other highly prevalent types of bullying, such as cyberbullying. As it can be identified in the present study, diverse typologies of bullying could have a different impact on health and wellbeing of adolescents, but future research should demonstrate this fact including new forms of bullying. Moreover, new studies should be developed in order to replicate these results in other age groups or even other educational stages and to identify the possible effect of sexual orientation in the obtained results.







Author Contributions


All authors conceived the paper and participated actively in the study. Conceptualization, N.A.-B., R.F.-C. and N.R.-R.; data curation, N.R.-R., E.D. and M.F.-A.; formal analysis, N.R.-R., and M.F.-A.; methodology, N.A.-B., J.C.A.-L., and M.S.-S.; supervision, N.A.-B., R.F.-C. and N.R.-R.; writing—original draft, N.A.-B., R.F.-C. and N.R.-R.; writing—review and editing, N.A.-B., R.F.-C., N.R.-R., M.F.-A., M.S.-S., J.C.A.-L. and E.D. All authors read and approved the final manuscript.




Funding


This study was funded by the Office of the Vice President of Research and Knowledge Transfer of the University of Alicante (GRE-16-32).




Acknowledgments


We thank all the students, teachers, and school staff for their involvement in this study.




Conflicts of Interest


The authors declare no conflict of interest.




References


	



Díaz-Aguado, M.J.; Martínez, R.; Martín, J. Bullying among adolescents in Spain. Prevalence papers adopted by the group and attributed characteristics to victimization. Rev. Educ. 2013, 362, 348–379. [Google Scholar]

	



Chester, K.L.; Callaghan, M.; Cosma, A.; Donnelly, P.; Craig, W.; Walsh, S.; Molcho, M. Cross-national time trends in bullying victimization in 33 countries among children aged 11, 13 and 15 from 2002 to 2010. Eur J. Public Health 2015, 1, 25–61. [Google Scholar] [CrossRef] [PubMed]

	



Zych, I.; Farrington, D.P.; Llorent, V.J.; Ttofi, M.M. School Bullying in Different Countries: Prevalence, Risk Factors, and Short-Term Outcomes. In Protecting Children against Bullying and Its Consequences; Springer International Publishing: Basel, Switzerland, 2017; pp. 5–22. [Google Scholar]

	



Smith, P.K.; Cowie, H.; Olafsson, R.F.; Liefooghe, A.P.; Almeida, A.; Araki, H.; del Barrio, C.; Costabile, A.; Dekleva, B.; Houndoumadi, A.; et al. Definitions of bullying: A comparison of terms used, and age and gender differences, in a fourteen-country international comparison. Child. Dev. 2002, 73, 1119–1133. [Google Scholar] [CrossRef] [PubMed]

	



Ferrer-Cascales, R.; Albaladejo-Blázquez, N.; Sánchez-SanSegundo, M.; Portilla-Tamarit, I.; Lordan, O.; Ruiz-Robledillo, N. Effectiveness of the TEI program for bullying and cyberbullying reduction and school climate improvement. Int. J. Environ. Res. Public Health 2019, 16, 580. [Google Scholar] [CrossRef] [PubMed]

	



Carlerby, H.; Viitasara, E.; Knutsson, A.; Gillander Gådin, K. How Bullying Involvement is Associated with the Distribution of Parental Background and With Subjective Health Complaints Among Swedish Boys and Girls. Soc. Indic. Res. 2013, 111, 775–783. [Google Scholar] [CrossRef]

	



Whitney, I.; Smith, P.K. A survey of the nature and extent of bullying in junior/middle and secondary schools. Educ Res. 1993, 35, 3–25. [Google Scholar] [CrossRef]

	



Crapanzano, A.M.; Frick, P.J.; Terranova, A.M. Patterns of physical and relational aggression in a school-based sample of boys and girls. J. Abnorm. Child Psychol. 2010, 38, 433–445. [Google Scholar] [CrossRef] [PubMed]

	



Card, N.A.; Stucky, B.D.; Sawalani, G.M.; Little, T.D. Direct and Indirect Aggression During Childhood and Adolescence: A Meta-Analytic Review of Gender Differences, Intercorrelations, and Relations to Maladjustment. Child. Dev. 2008, 79, 1185. [Google Scholar] [CrossRef]

	



Chen, J.; Astor, R.A. The Perpetration of School Violence in Taiwan: An Analysis of Gender, Grade Level and School Type. Sch. Psychol. Int. 2009, 30, 568–584. [Google Scholar] [CrossRef]

	



Walden, L.M.; Beran, T.N. Attachment Quality and Bullying Behavior in School-Aged Youth. Can. J. Sch. Psychol. 2010, 25, 5–18. [Google Scholar] [CrossRef]

	



Poteat, P.; Digiovanni, C.D.; Scheer, J.R. Predicting Homophobic Behavior Among Heterosexual Youth: Domain General and Sexual Orientation-Specific Factors at the Individual and Contextual Level. J. Youth Adolesc. 2013, 42, 351–362. [Google Scholar] [CrossRef] [PubMed]

	



Russell, S.T.; Sinclair, K.O.; Poteat, V.P.; Koenig, B.W. Adolescent Health and Harassment Based on Discriminatory Bias. Am. J. Public Health 2012, 102, 493–495. [Google Scholar] [CrossRef] [PubMed]

	



UNESCO. Respuestas del Sector de Educación Frente al Bullying Homofóbico. París: UNESCO 2013. Available online: http://unesdoc.unesco.org/images/0022/002229/222918S.pdf (accessed on 20 July 2019).

	



Tucker, J.S.; Ewing, B.A.; Espelage, D.L.; Green, H.D., Jr.; de la Haye, K.; Pollard, M.S. Longitudinal associations of homophobic name-calling victimization with psychological distress and alcohol use during adolescence. J. Adolesc Health 2016, 59, 110–115. [Google Scholar] [CrossRef] [PubMed]

	



Rivers, I.; Duncan, N.; Besag, V.E. Bullying: A Handbook for Educators and Parents; Greenwood Publishing Grou: Westport, CT, USA.

	



Kosciw, J.G.; Greytak, E.A.; Diaz, E.M.; Bartkiewicz, M.J. The 2009 National School Climate Survey: The Experiences of Lesbian, Gay, Bisexual and Transgender Youth in Our Nation’s Schools. Gay, Lesbian and Straight Education Network (GLSEN). Available online: https://www.glsen.org/sites/default/files/2009%20National%20School%20Climate%20Survey%20Full%20Report.pdf (accessed on 20 July 2019).

	



Poteat, V.P.; Rivers, I.; Vecho, O. The Role of Peers in Predicting Students’ Homophobic Behavior: Effects of Peer Aggression, Prejudice, and Sexual Orientation Identity Importance. Sch. Psychol. Rev. 2015, 44, 391–406. [Google Scholar] [CrossRef]

	



Llorent, V.J.; Ortega-Ruiz, R.; Zych, I. Bullying and cyberbullying in minorities: Are they more vulnerable than the majority group? Front. Psychol. 2016, 7, 1507. [Google Scholar] [CrossRef]

	



Elipe, P.; de la Oliva Muñoz, M.; Del Rey, R. Homophobic Bullying and Cyberbullying: Study of a Silenced Problem. J. Homosex 2018, 65, 672–686. [Google Scholar] [CrossRef] [PubMed]

	



Espelage, D.L.; Valido, A.; Hatchel, T.; Ingram, K.M.; Huang, Y.; Torgal, C. A literature review of protective factors associated with homophobic bullying and its consequences among children & adolescents. Aggress. Violent Behav. 2019, 45, 98. [Google Scholar]

	



Council, B. Inclusion and Diversity in Education Survey; British Council: London, UK, 2010. [Google Scholar]

	



Abrazar la diversidad. Propuestas para una educación libre de homofobia y transfobia. In Instituto de la mujer y para la igualdad de oportunidades. Available online: http://www.inmujer.gob.es/actualidad/NovedadesNuevas/docs/2015/Abrazar_la_diversidad.pdf (accessed on 20 July 2019).

	



Espelage, D.L.; Basile, K.C.; Leemis, R.W.; Hipp, T.N.; Davis, J.P. Longitudinal examination of the bullying-sexual violence pathway across early to late adolescence: Implicating homophobic name-calling. J. Youth Adolesc. 2018, 47, 1880–1893. [Google Scholar] [CrossRef]

	



Poteat, V.P.; Mereish, E.H.; Digiovanni, C.D.; Koenig, B.W. The effects of general and homophobic victimization on adolescents’ psychosocial and educational concerns: The importance of intersecting identities and parent support. J. Couns Psychol. 2011, 58, 597–609. [Google Scholar] [CrossRef]

	



Espelage, D.L.; Basile, K.C.; Rue, D.L.; Hamburger, M.E. Longitudinal Associations Among Bullying, Homophobic Teasing, and Sexual Violence Perpetration Among Middle School Students. J. Interpers Violence 2015, 30, 2541. [Google Scholar] [CrossRef]

	



Poteat, V.P.; Espelage, D.L. Exploring the Relation Between Bullying and Homophobic Verbal Content: The Homophobic Content Agent Target (HCAT) Scale. Violence Vict 2005, 20, 513–528. [Google Scholar] [CrossRef] [PubMed]

	



Poteat, V.P.; Rivers, I. The use of homophobic language across bullying roles during adolescence. J. Appl. Dev. Psychol. 2010, 31, 166–172. [Google Scholar] [CrossRef]

	



Acoso Escolar Homofóbico y Riesgo de Suicidio en Adolescentes y jóVenes LGBT [Homophobic bullying and suicide risk in adolescents and young LGBT people] Madrid. Available online: http://www.felgtb.org/rs/1584/d112d6ad-54ec-438b-9358-4483f9e98868/91c/filename (accessed on 20 July 2019).

	



Rodríguez-Hidalgo, A.J.; Hurtado-Mellado, A. Prevalence and psychosocial predictors of homophobic victimization among adolescents. Int. J. Environ. Res. Public Health 2019, 16, 1243. [Google Scholar] [CrossRef] [PubMed]

	



Wang, J.; Iannotti, R.J.; Luk, J.W.; Nansel, T.R. Co-occurrence of victimization from five subtypes of bullying: Physical, verbal, social exclusion, spreading rumors, and cyber. J. Pediatric Psychol. 2010, 35, 1103–1112. [Google Scholar] [CrossRef] [PubMed]

	



Låftman, S.B.; Modin, B.; Östberg, V. Cyberbullying and subjective health: A large-scale study of students in Stockholm, Sweden. Child. Youth Serv. Rev. 2013, 35, 112–119. [Google Scholar] [CrossRef]

	



Smith, P.K.; Berkkun, F. How Research on Cyberbullying Has Developed. In Bullying and Cyberbullying: Prevalence, Psychological Impacts and Intervention Strategies; Nova Science Pub Inc: Hauppauge, NY, USA, 2017. [Google Scholar]

	



American Educational Research Association. Prevention of Bullying in School, Colleges, and Universities; AERA: Washington, DC, USA, 2013. [Google Scholar]

	



World Health Organization (WHO). Preamble to the Constitution of the World Health Organization as Adopted by the International Health Conference; WHO: New York, NY, USA, 1948. [Google Scholar]

	



Michel, G.; Bisegger, C.; Fuhr, D.C.; Abel, T. Age and gender differences in health-related quality of life of children and adolescents in Europe: A multilevel analysis. Qual Life Res. 2009, 18, 1147–1157. [Google Scholar] [CrossRef] [PubMed]

	



Haraldstad, K.; Kvarme, L.G.; Christophersen, K.A.; Helseth, S. Associations between self-efficacy, bullying and health-related quality of life in a school sample of adolescents: A cross-sectional study. BMC Public Health 2019, 19, 757. [Google Scholar] [CrossRef] [PubMed]

	



Baier, D.; Hong, J.S.; Kliem, S.; Bergmann, M.C. Consequences of Bullying on Adolescents’ Mental Health in Germany: Comparing Face-to-Face Bullying and Cyberbullying. J. Child. Fam. Stud. 2018. [Google Scholar] [CrossRef]

	



Takizawa, R.; Maughn, B.; Arseneault, L. Adult health outcomes of childhood bullying victimization: Evidence from a five-decade longitudinal British birth cohort. Am. J. Psychiatry 2014, 171, 777–784. [Google Scholar] [CrossRef]

	



Yen, C.F.; Yang, P.; Wang, P.W.; Lin, H.C.; Liu, T.L.; Wu, Y.Y.; Tang, T.C. Association between school bullying levels/types and mental health problems among Taiwanese adolescents. Compr. Psychiatry 2014, 55, 405–413. [Google Scholar] [CrossRef]

	



Turner, H.A.; Finkelhor, D.; Hamby, S.L.; Shattuck, A.; Ormrod, R.K. Specifying type and location of peer victimization in a national sample of children and youth. J. Youth Adolesc. 2011, 40, 1052–1067. [Google Scholar] [CrossRef] [PubMed]

	



Espelage, D.L.; Holt, M.K. Bullying and victimization during early adolesc